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JIHI'BICTUYHI TA TUJAKTHYHI OCHOBH IHMOMOBHOT
BLITHI'BAJIBHOI MPO®ECIMHOI NIITOTOBKU MAUBYTHIX
HNEPEKJIAJTIAYIB

Cmamms npucésyena aKxmyansHuM npooaemam iHUOMOSHOT 0iniHe6anbHOI npoecilinoi
niocomosky  mandymuix nepexiaoayis. [Ipoananizo8ano neoazoliuHi ma  JAiHeGICMUYHI
acnekmu  (OpPMYSaHHs mMa POIGUMKY NPOPECItiHOl ma KOMYHIKAMUBHOI KOMnemeHyil
cmyoeHmie 6 medcax OINiHeANbHO20 THUIOMOBHO20 HAGYaHHA. [Ipeomemom OocniodicenHs
MAKONC CMATU MEOPeMUYHO-MeMOO0I02IYHI OCHO8U KOHYenyii npogeciiino2o iHUOMOGHO20
OINIHEBANIBHO20 HABUAHHSA MA 11020 cmaodii. J[ocniodxceHo o3Haxku GinNiHe6aNbHOCO cepedosulyd,
CRPUAMIUBO20 OISl HAGYAHHA. PO32NIAHYMO CYMHICMb WIMYYHO20 OINIHSGI3MY (ONAHYGAHHS
HOBUX  JIIH2GICMUYHO-KYIBMYPHUX KOOI8 Yy CHeyianvHO CMEOPEHOMY cepedosuiyi) ma
nepeuiKoou Ha wiixy 6inineeaq.

Knwuoei cnosa: oOinineeanvua oceima, npoeciiina nio2omoexkda, KOMYHIKAMUSHA
KOoMnemeHyisi, npoghecitina komnemenyist, WimyyHuti OiniHe6I3M, NPUPOOHUT OINiH28I3M.

The new paradigm of the higher professional education contemplates reinterpreting of
both: content and structural components. New generation’s peculiarities include
competence approach realization while transferring to the new level of educational system,
where the stress is shifted from “educator plus subject content” to “student plus education
expected results”. Educational goals’ transformation in the university from the discipline
content (what the teacher is supposed to teach) towards the results (what the student is able
to demonstrate at the final stage of the educational process) expects plainly defined results
and open evaluation system, which can be followed by changes alongside teaching-
educative process.

Increase of international economic and cultural connections has transformed
operating and conducting conditions of Foreign Language teaching. One of the most
prospective possibilities of teaching process activation and subject (specialized) skills and
abilities system development is bilingual teaching. Foreign languages are treated as
instruments for drawing into the professional specialized field, while such teaching content
is characterized by subject and lingual elements’ combination through all the stages of
teaching-educative process. The purpose of such education is forming students’
professional communicative competence, vital for successful intercultural communication.

Over the last decades a significant number of researches dedicated to issues of
professional foreign language training as well as peculiarities of bilingual teaching in
higher educational system have been accomplished. I.Bryskina analyzed the role of
bilingual education while training specialists of social field; besides, she examined the
mechanism of bilingualism and lingual code switching at foreign language classes.
P.GroPer’s work is dedicated to the problems of text interpreting within bilingual teaching.
In his research B.Helbig gives recommendations for more efficient bilingual foreign
teaching of some specialized subjects. R.Bart underlined such linguistic-cultural codes as:
social-historic, scientific, chronological, topographic, onomastic, rhetoric, narrative,
emigrational, meta-linguistic and others [2]. V.Krasnyh analyzed linguistic-cultural code as
the “net”, spread by culture over the environment, separating, categorizing, structuralizing
and evaluating it [6]. According to V.Shahovskiy’s research, cultural word includes ethnic
world image, lingual-national outlook, based on the society history, its stereotypes,
traditions, evaluation scale and values. Notwithstanding the significance of completed
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researches, not all aspects of foreign language teaching providing specialists’ professional
development have been analyzed.

While teaching foreign language as a part of bilingual professionally-focused training
of non-linguistically specialized students we can witness the phenomenon of artificial
teaching bilingualism formation. Bilingualism, in its narrow sense, means comparatively
fluent mastering of two languages (native and foreign), and in its wide sense — considerable
mastering of the second language and ability to use it in the definite communicative
circumstances. Artificial bilingualism denotes grasping two linguistic-cultural codes, one
of which has been learned in the conditions of special training. Artificial bilingualism can
be both: developed (underlining teaching process results) and developing (still being in
process). From the point of view of teaching foreign languages in non-linguistic
institutions, usually the second type of bilingualism (developing) falls under consideration,
which means investigating the evolution of human communicative personality, obtaining
new linguistic-cultural code.

Professional communicative competence of artificial bilingual performer, level of his
mastering professional knowledge and skills’ system, ability of using linguistic-cultural
codes, due to his personal communicative potential, covers three basic elements: lingual
element — basic international communication skills (BICS) — language tools, necessary for
building efficient common communication; subject element — cognitive academic language
proficiency (CALP) — language tools, necessary for professional activity (specialized
terms, notions, clichés); bicultural element — knowledge of foreign and native language
culture [5].

Major part of the lingual element is the artificial bilingualism opposed to natural two-
languages mastering. Being a linguistic phenomenon, bilingualism expects mastering two
linguistic-cultural codes and abilities to use these gained signs systems within intercultural
communication. The notion of “linguistic-cultural code” highlights close connection and
similar importance of both: language and culture, for humans’ effective communication.
The basic factor of communication efficiency is the unity of separable cognitive-
communicative environment. Students master two languages at different levels as far as
there are no identical language and culture operation fields. For that reason, bilingualism
notion identification is not characterized by the demand of absolute fluent native and
foreign languages mastering.

From the point of view of perspective teaching, artificial bilingualism notion can be
identified through the concept of “approximate bilingualism”. The level of this
approximate goal achievement depends upon some factors: learning material specification,
level of foreign language skills and abilities formation, possibility of positive interference
in the process of professional discipline mastering.

Foreign bilingual professionally-focused training doesn’t expect conducting
exclusively all classes in foreign languages, but alternative form of teaching and learning
which implies native language in combination with foreign language at comparatively
higher level and frequent basis, depending on the students’ knowledge level and applied
teaching methods. It means that language code switching can be used as professionally-
focused training technique. At the initial level of foreign language teaching we consider so-
called subordinate bilingualism where dominant role in the bilingual speaker’s
communication is performed by native language, as far as he hasn’t yet firmly mastered the
second lingual system and his speech is regulated by the identical native language rules. At
the advanced level of foreign language mastering correlation between native and foreign
language skills are getting equal and artificial bilingualism is turning into coordinative.
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This phenomenon is justified by the difficulties of predicting and overcoming mistakes,
even if the bilingual speaker finds himself within foreign environment and speaks this
foreign language absolutely correctly [4].

Consequent development of the student’s bilingual personality, while learning foreign
languages, includes following stages: 1) formal stage of acculturation (formation of the
ability to bear oneself in the conditions of foreign culture reality); 2) informal stage
(development of the reflexing — ability of self-evaluation from the point of view of native
and foreign languages); 2) integration stage (formation and development of bilingual
communication ability, skills for interpreting texts with specialized subject content into
native and foreign languages, considering cognitive level of bicultural language personality
etc.) [3]

Principal idea of bilingual professionally-focused training concept discovers that
foreign language along with native language can be applied as the means of learning-
cognitive activity of mastering definite specialized subjects knowledges in the process of
potential specialists’ professional training. At bilingual professionally-focused training the
problem of foreign language thinking and speaking process disconnection is removed while
there is a non-lingual object for cognition — special professional notions and methods, and
cognitive activity is realized together with speech activity; and subject content perception
i1s realized simultaneously with mastering expression means in native and foreign
languages [1]. Thus, there are such theoretical-methodological backgrounds of foreign
bilingual training concept: 1) personally-focused paradigm of modern education; 2) activity
approach as the background for psychological training concept; 3) cognitive-
communicative and competence approach; 4) humanization concept; 5) sample of
interlingua model of foreign language mastering; 6) sample of professionally-focused
(teaching) activity; 7) cultural dialogue concept.

Such complicated social-pedagogic objectives demands corresponding system of
teaching process management and quality monitoring, concerning bilingual education
model specifications. We consider rating organizational form of module education is the
most suitable for better mastering professionally-focused foreign language teaching
material and control over it. Integration of bilingual professionally-focused foreign
language teaching and module-rating teaching technology within a higher educational
institution intends to such teaching goals as: developing interpersonal relationship skills,
socially accurate behavior, partnership behavior, tolerance etc.

Conclusion

Foreign bilingual professionally-focused training within non-linguistic higher
educational institution is conducted through combined teaching of various types of speech
activity: specialized texts usage, composed by representatives of two lingual cultures.
While conducting teaching-comparative analyses, we found out that it is possible to
estimate a required type of interference for any type of speech activity (at phonetic, lexical
and grammar levels). Inclusion of cognitive and affective training factors expects:
involving gained specialized professional and foreign language knowledge, its combination
with newly-coming knowledge, this knowledge categorizing and recategorizing;
discovering new factors, identifying contradictions and its overcoming, considering moral
dilemmas and other emotional-willing subjects.
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Current article is dedicated to the authentic problems of foreign bilingual professionally-
focused training of future specialists. Pedagogical and linguistic aspects of the process of
developing students’ professional and communicative competence within bilingual foreign
language teaching fall under analyses in this paper. Theoretical-methodological backgrounds
of the concept of bilingual professional teaching and its stages also have become the object of
the following review. Besides, attributes of favorable bilingual environment, required for
learning activation, are being scrutinized. Therefore, attention is drawn to the nature of
artificial bilingualism (mastering new linguistic-cultural code in the specifically created
environment) and obstacles, opposed to a bilingual speaker.

Key words: bilingual education, professional training, communicative competence,
professional competence, artificial bilingualism, natural bilingualism.
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OPTAHIBAIIISAA CAMOCTIMHOI POBOTH B 3MICTI IIIJITOTOBKH
BUXOBATEJIIB NOMKIVIBHUX HABYAJIBHUX 3AKJIAJIIB

Y ecmammi poszenanymo 3pocmaroyuy ponv camocmiinoi pooomu y 6uiyiil WKOi 6 yMOBaX
inmeepayii Vkpainu 6 egponeiicokuii oceimuiii npocmip. OOIPYHMOBAHO AKMYATbHICHb
CAMOCMITIHO20 HABYAHHS K e(pexmusHoi npoghecitinoi nio2omoeku MatloymHuix euxosamenis
OOUWIKINbHUX  HAGYANLHUX  3aK1A0I6. OXapakmepuzo6ano memy, 3Micm, WIAHYSBAHHA md
MEMOOUKY Op2aHi3ayii camocmiinol pobomu cmyoeHmisa.

Knwuoei cnosa: camocmitina poboma, ymMo8u, 3HAHHS, YMIHHS, NJIAHYSAHHS, KOHMPOIb,
npogpeciiina  niocomosxa, axisyi, neoaco2iyHa peghnexcis, euxosameni  OOUIKIIbHUX
HABYATbHUX 3AKNAOI8.

AxTtyanpHicth. CydYacHI HIBHAKI TEMIA PO3BHTKY CYCIIJIBCTBA, TEXHOJIOTIYHI,
€KOHOMIYHI 1 COILIAJTBHO-TIONITHYHI YMOBH, C(OpPMOBaHI MPOLECH TI0O0AMI3aIli OCBITH
BHMAararOTh TEPETSAy HANIMX YSIBJACHb IMOAO0 TPATUIIWHUAX OCBITHIX TPAKTHK, SKI HE
MTOBHOIO MIPOO BIAMOBIJAIOTH COIIATBHOMY 3aMOBIIEHHIO. CHOTOMHI OYEBHIHO JIJIST BCIX:
BHIIIA OCBITa YKpaiHU mepeOyBae B €MUEHTPl CyCITbHUX 3MiH, TTOB A3aHHUX 3 THTETPALIE0
JepKaBH 10 €BPOMEHCHKOTO OCBITHROTO MpocTopy. Came TyT OPMYETHCS HOBE TIOKOTIHHSA
nmpod)eCiOHaIB OCBITH 1 BUXOBAHHA, SIKI OyAyTh OyIyBaTH CYyCTUIBCTBO MaHOYyTHBOTO. K
BIy4HO 3a3Hadae JI.B. Pyckymic: “OcBiTa cTa€ TOMOBHAM MOKA3HUKOM 1HTEIEKTYAIBHOTO,
KyJbTyPHOTO, IyXOBHOTO, COIIABHOTO, €KOHOMIYHOTO PO3BHUTKY CYCIJIbCTBA Ta
nepxkasu’” [6, c. 82].

MopnepHizamiiHi TPOIECH, MO BIAOYBAIOTHCA B JEPKABHIA OCBITI MMiJT BILTHBOM
IHTETPAIIMHAX 3MIH Yy KpaiHi, OOYMOBIIOIOTh TakKli OCHOBHI HANPAMH BIOCKOHAJICHHS
mpodeCciiHOi MATOTOBKHA CTYACHTIB, MAHOYTHIX BHUXOBATEIB JOMIKUTBHUX HABYAIbHUX
saxnanis (JIH3), y BUIMUX HABYAITbHUX 3aKITaAaX:
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