THE FUNDAMENTALS OF
WORKING WITH
TEACHING/LEARNING MATERIALS
THROUGH CLIL METHODOLOGY

APPROACH

manual for students of higher educational
institutions (electronic edition)

The invasion of information technologies in
education, evolution in the perception of the learning
process and its constituents, new developments in
teaching methodology and the integral character of
communicative connections in all spheres of life
create the new professional challenges for the
English language teachers.

Let’s face them together!

Course titlee Methods of teaching
foreign languages and cultures



Ministry of Education and Science of Ukraine
Vasyl Stefanyk Precarpathian National University

Diana Sabadash

THE FUNDAMENTALS OF WORKING WITH
TEACHING/LEARNING MATERIALS THROUGH
CLIL METHODOLOGY APPROACH

manual for students of
higher educational institutions
(electronic edition)

Ivano-Frankivsk
Vasyl Stefanyk Precarpathian National University
2023



YK 378.016:811.111(075)=111

C12
Recommended for publication by the Scientific Council
of Vasyl Stefanyk Precarpathian National University
(Protocol No. 10 dated 28 November 2023)
Reviewers:

Zadorozhna I.P. — Professor, Doctor of Pedagogical Sciences, Professor of the Department of
English Philology and English Language Teaching Methodology at Ternopil Volodymyr
Hnatiuk National Pedagogical University.

Bystrov Y.V. — Professor, Doctor of Philological Sciences, Head of the Department of English
Philology at Vasyl Stefanyk Precarpathian National University.

Romanyshyn 1.M. — Associate Professor, Candidate of Pedagogical Sciences, Associate
Professor of the Department of English Philology at Vasyl Stefanyk Precarpathian National
University.

Cc12 The Fundamentals of Working with Teaching/Learning
Materials through CLIL Methodology Approach: manual for
students of higher educational institutions. Electronic edition /
D. Sabadash (ed.). Ivano-Frankivsk, 2023. 271 p. (For
educational, noncommercial purposes)

ISBN 978-966-640-552-7

The aim of this manual is to provide future teachers with in-depth knowledge of
foreign language teaching methods and techniques of critical evaluation, selection, adaptation,
supplementation and creation of educational materials and resources for specific educational
contexts. It consists of the preface, ‘Theoretical Preliminaries’ section, ‘Practical
Issues’ section comprising 7 sessions, ‘Test your knowledge’ section, ‘Project
work’ section, 21 appendices and References. The manual involves the use of
interactive learning approaches, which include learning based on communicative
tasks, the use of case studies, simulations, group projects and problem solving.
The introduced activities enable the development of a wide range of personal and
professional competences, increase the level of interactivity and turn the student
into a subject of the educational process.

YK 378.016:811.111(075)=111

ISBN 978-966-640-552-7 © Diana Sabadash, 2023

© Vasyl Stefanyk Precarpathian
National University, 2023



CONTENTS

PREFACE. ... tiiiiiiiiiiiiiiiiiiiiiiiiiiiiitiittiittiietiisteiscesstcssscessccssccssscnnns 5

CHAPTER 1. THEORETICAL PRELIMINARIES. e ttttttttittecesecnscenseees8
1.1. TEACHING MATERIALS IN THE FOREIGN LANGUAGE CLASSROOM.............8
1.2. TYPES OF TEACHING MATERIALS AND THEIR ROLE IN THE FL CLASSROOM..9

1.3. SUPPORT MATERIALS IN THE EFL CLASS. . tuuteeteeteceocoocoscoscesscsscssssssse 11
1.4, AUTHENTIC MATERIALS . ..uueueeeeeecocesecsocsscsscsscsscsscsscsssssscsssssssssons 13
1.5. EVALUATION CRITERIA FOR TEACHING MATERIALS....ctueteetecseccnconcsnes 14

1.6. ADVANTAGES AND DISADVANTAGES OF TEACHER-PRODUCED MATERIAL...18
1.7. SPECIFICS OF ELT MEDIATION. ...uetueteeteececcscescosccsccscsscoscssscscasscascesld

CHAPTER 2. PRACTICAL ISSUES....cctiiiiiiiiiiniiiiiiiiiiiieicnecien e, 24
2.1. THE GUIDELINES TO THE PRINCIPLES UNDERLYING THE PROCEDURE OF
MATERIALS EVALUATION AND SELECTION. .. .ttutiutiuiineinieeneeneimmnrensenecncnns 24

2.2. AUTHENTIC MATERIALS VS AUTHENTIC TASKS IN THE EFL CLASSROOM.......33
2.3. TEACHER AS A MEDIATOR BETWEEN THE LEARNER AND THE
TEACHING/LEARNING MATERIALS....ccccceiueeeiceecancccccssssnsccsssnsassccssnnassscndl)
2.4. THE BASICS OF TEACHING/LEARNING MATERIALS ADAPTATION PROCESS....46
2.5. REASONS AND NEEDS FOR SUPPLEMENTATION OF MATERIALS.

SUPPLEMENTATION STAGES AND TECHNIQUES. .. .ettteuueeeeeeeeneeccecceaannnnnonones 55
2.6. PRACTICAL WAYS OF MAKING MATERIALS COMMUNICATIVE....cceteeeecseess 63
2.77. WAYS OF MAKING MATERIALS MORE CONTEXT APPROPRIATE......ccccceeeness 73

TEST YOUR KNOWLEDGE.....cccccttiiiiiiiiiiiiiiiiiiiiieiinieciecieceeneeenn8l

PROJECT 1. PROBLEM SOLVING . .. tutteetecteccecsocoscoscsscesscsscsscsscsssesssssssss 95
PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON LEARNING MATERIALS
CREATION . et tueteeeeesecsocsocssecsscsscsssssscssssssssssssssssssssssssssssssssssssssscsnses 98

PROJECT 3. MATERIALS CREATION AND DESIGN....cccvueeeeececeeccececccccaceees 102

3



N D00 D D, G 104

APPENDIX 2. 0 ciiiiiiiiiiiiiiiiiiiiiiiiiiiiiiieeiitteieteiaeciacessccsssscsscensccnnccnes 155
APPENDIX 3..ciiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiietiittiietiiaeciacessccsssscssccnsccnnccnee 198
APPENDIX 4...ouiiiiiiiiiiiiiiiiiiiiiiiiiiiiiittiittiieteieeciaceisccsseccssccnsccnnccnes 200
APPENDIX S..iiiiiiiiiiiiiiiiiiiiiiiiiiiiiieiiiiitiieeieeiaeeteceaccncenncnne 204
APPENDIX 6....cuvuuiiniiiiiiiiiiiiiniiiiiiiieriieieriaciecieciaciaccsscssccsccnsssssns 209
APPENDIX 7.ueiiiiiiiiiiiiiiiiiiiiiiiiiiiiieiiiiiitttieciaeetacesneceascnnccnnscnns 213
APPENDIX 8...ciiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiitiitiiiiiiietieecieecinecescesccnccnn 224
APPENDIX 9..cniiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiieiitiitiitttiaeciaccisecesscesccnnccnns 227
APPENDIX 10.c..uuiiuiiiiuiiiiiiiiiiiieiiieiiieeiieeeiieeiaeeiiesisecssccssccssccssscnns 230
APPENDIX T1...uuiiiiiiiiiiiiiiiiiiiiiiiiiiiiiitiiittiiieiietiiaciieciscesascsnccnnscene 231
APPENDIX 12....cutiiiiiiiiiiiiiiiiiieriecietiieciaccaecsaciacsaccsssssccssssscsaccnnes 234
APPENDIX 13...ciniiiiiiiiiiiiiiiiiiiiietietietiieciaccaecsaciacssscsscssccssssscsnccnnes 236
7N g 10 D) D G 240
APPENDIX 15, iuiiiiiiiiiiiiiiiiiiiiiiiiiitiittiiteiaeeiiesiiecisccssccssccsnecnns 241
APPENDIX 16.cuuuiiuiiiiniiiiiiiiiiiiiiiiiiiieiietiietiieceineciaccsssccsccnsccnssnne 242
APPENDIX 17 0 uuiiiiiiiiiiiiiiiiiiiiiiiiiitiittiieteiteiaeeisesisecsssccssscssccnsscnns 249
APPENDIX 18...cuiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiitiiieiietiiatiieeiecciascsaccsnscnns 252
APPENDIX 19...ctuiiiiiiiiiiiiiiiiiiiiiiiitieiiierietenecisciacssececsaccssssacsaccnnes 257
7N i 0 D) 0 G 260
APPENDIX 21 ccuuiiiiiiiiiiiiiiiiiiiiietiietiittiineeieeeieeecsescseccssccssscssccnsscnns 264
REFERENCES....cciitiiiiiiiiiiiiiiiiiiiiiiiiiiiiieiiitiietiiettieciistesscccacccnsces 268



PREFACE

The invasion of information technologies in education, evolution in the
perception of the learning process and its constituents, new developments in
teaching methodology and the integral character of communicative connections in
all spheres of life create new professional challenges for educators (English
language teachers in particular). A modern teacher should be not only aware of
these challenges, but also ready to effectively respond to them. In this context
educational programs of higher educational establishments are modernized to
provide the necessary competences.

The course “Methods of teaching foreign languages and cultures” was
incorporated into the educational program of ‘“Secondary education (English
language and literature)” specialty 014 Secondary education (by subject
specialties) specialization 014.021 Secondary education (Language and literature
(English) to support the future teachers in facing the modern educational trends.
The course was part of the New Generation School Teacher project provided by
the Ministry of Education and Science of Ukraine and the British Council. This
normative discipline “Methods of teaching foreign languages and cultures”
comprises 20 ECTS credits. The subject “Working with materials”, which makes
part of Module 4 of this general course, is aimed at a fairly wide range of
methodological problems. The aim of the subject is to provide future teachers with
deeper knowledge of English language teaching methods and specifics of working
with teaching/learning materials, to promote their preparation to perform the main
professional functions of a foreign language teacher in accordance with the
European recommendations on language education and State standards.

This manual is created to support the described course. It consists of the
Preface, ‘Theoretical Preliminaries’ section, ‘Practical Issues’ section comprising 7
Sessions, ‘Test Your Knowledge’ section, ‘Project Work’ section, 21 appendices

and References. The manual involves CLIL methodology approach, the use of
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interactive learning approaches, which include learning based on communicative
tasks, the use of case studies, simulations, group projects and problem solving. All
these approaches increase the level of interactivity and turn the student into a
subject of the educational process. The introduced activities enable the
development of a wide range of personal and professional competences. Students
improve their critical thinking and decision making skills in unpredictable
contexts; raise their ability to learn and continue learning with a significant degree
of autonomy; upgrade their ability to search, process and analyze various
information resources; enhance their ability to apply knowledge and demonstrate
advanced cognitive and practical skills in solving complex professional and
educational tasks; refine their ability to work autonomously and in a team; boost
their ability to use foreign language in oral and written communication; and better
their ability to use information and communication technologies in practical
situations of professional or educational activity.

Within the course students have an opportunity to investigate the traditional
and modern theories, directions, methods and technologies of foreign language
teaching. They solve the main problems of teaching/learning process by means of
critical evaluation of textbooks, selection, adaptation, supplementation and creation
of educational materials and resources for use in a specific educational context.
The incorporated activities enable students to select appropriate strategies,
methods, educational activities/materials for teaching language to students of
different age groups; plan, organize and carry out the educational process taking
into account the psychological and physiological characteristics of students, their
needs and interests, as well as the specifics of the subject. They determine the
features of various approaches and methods in educational materials and tasks,
analyze them in terms of their use for the formation of students’ speaking skills in
accordance with the defined goals. Performing project work, students select
authentic texts for reading and listening, plan and create a series of tasks for the

development of receptive and productive skills, intercultural competence, taking
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into account the psychological and physiological characteristics of students, their
needs and interests, and various educational goals. Information and communication
technologies are introduced to solve complex specialized tasks and practical

problems in the field of professional activity or education.

D. S.



CHAPTER 1.
THEORETICAL PRELIMINARIES

1.1. Teaching Materials in the Foreign Language Classroom

Language learning and teaching is a complex process, which incorporates
acquiring, comprehension and usage of language by a student. All the learning
context components are interrelated. The effectiveness of the process of learning
much depends on teachers’ professionalism, methodology and learning strategies
used, and teaching/learning materials selected. Teaching materials (TM) play one
of the key roles in the process of learning as they support the methods used,
motivate students, foster students’ interaction, provide the ground for autonomous
learning, etc. They help teachers to define instructional objectives, set learning
tasks or activities to attain the objectives. TM inform learners of what tasks they
have to perform, provide students with guidance in how to perform these tasks and
practice for their performing, provide feedback on student’s performance, and
enhance retention of the skills they acquired through performing tasks. Materials
created should be attractive, user friendly and relevant to the learners’ needs.

Communicative approach in the EFL classroom states the necessity for the
TM to create opportunities for students to use the language in the classroom before
using it in real life. Therefore, TM should emphasize the communicative functions
of language; reflect students’ needs and interests; emphasize skills in using the
language; be activity-based; provide balance among the four language skills,
though may emphasize more listening and speaking; incorporate contents and
methods which reflect the authentic everyday life language; encourage work in

groups and pairs; emphasize fluency, not only accuracy.



TASK
Watch a video “Instructional Materials Definition, Examples & Evaluation Video
& Lesson Transcript Study com” and analyze how each type of material mentioned

in 1t can be used in the EFL class.

Instructional Materials
any resourcea teacher uses to

help him teach his students

https://cutt.ly/vXgkeEX

P Pl 4 030/646 - INSTRUCTIONAL MATERIALS >

1.2. Types of Teaching Materials and Their Role in the FL
Classroom

Materials in a language classroom include all written, visual, audio content
used in the language class, including the coursebook. All they serve for different
purposes. EFL teaching materials can be related to as traditional materials which
are often contradicted with communicative materials, commercial and non-
commercial materials, teacher-developed/adapted/made materials, authentic and
non-authentic materials.

EFL materials have two major roles and functions:

o They offer information and data about the English language, and the
target social context and culture. EFL materials need to be authentic to be
successful in terms of enhancing communication and representing the world

outside the classroom;



o They promote learning. Offered activities and tasks challenge the
learner’s competence. Consequently, the EFL materials should be based on
students’ needs in real world; challenging, but not too difficult — within students’
reach in terms of their knowledge and experience; authentic — reflecting the real
life use of the language; highly interesting, novel, meaningful, useful; and
introducing both spoken and written standard form.

One of the widely used types of EFL materials are coursebooks. They may
serve different functions, depending upon how teachers treat them.

1.  Coursebook as a “master” means that the objectives are set by the
book not by the teacher depending on the learners’ needs, and there is no room for
improvisation.

2. Coursebook as a “servant” treatment provides more freedom for
improvisation and generation of new content from within and from outside the
materials, concentrating on interpersonal relationships in the class.

3. Coursebook as an “end” means teacher teaches ‘through’ materials,
starting from the first unit to the next. In this case goals set in the textbook are the
only things that students will achieve.

4. Coursebook as a “resource” means it offers information and data
about the English language, the social context and the target culture, enhancing the
development of communicative skills and obtaining the values. It is possible if the
coursebook contains the authentic materials.

5. Coursebook as “teaching aids” means the materials offer activities,
tasks and exercises which challenge the competence of the learners and have a role
to promote language learning.

6. Coursebook as the “syllabus” means it is written following the order
of syllabus items of a particular course. It relieves the teachers from the pressure of
having to think of materials for every class. Following the prescribed procedures in
the coursebook is close to the treatment of the coursebook as an “end”. It is not

motivating and leaves no room for variation.
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EFL Learners can treat the coursebook as a self-tutor or as the learning aids,
which is positive for autonomous learning.
TASK
Watch a video ‘“Materials development in TESOL: Trends and issues”
(https://www.youtube.com/watch?v=LCme36nU5rU) and note the advantages and

disadvantages of coursebooks mentioned by Professor Braian Tomlinson.

https://cutt.ly/4Xgxwea
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1.3. Support Materials in the EFL Class

Beside the textbook, which is the core of the learning process, there are
additional materials that can be used in the class. Nowadays it is not difficult to
find the teaching/learning materials on the internet, in the libraries, or even asking
colleagues, but one should know Zow, why and when to use them. The answers to
these questions are much influenced by the reasons, the stage and learner’s need.

Considering the fact that language is learned in the context, the three points
of view of the language should be taken into account while selecting the materials.
They are structural, functional and interactive. Once the materials are selected,

they can be adopted for the specific teaching / learning purposes.
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FURTHER READING TASK

Read an article “Analysis of Support Materials in English Language Teaching and
Learning.” by M. Kanika Priya. Summarize the most effective ways of using
Support Materials in English Language Teaching and Learning mentioned in the

article.

Analysis of Support Materials in English Language Teaching
and Learning

https://cutt.ly/jXgc43i

TASK
Watch a  video “20 Best  Websites for ESL Teachers”
(https://www.youtube.com/watch?v=7AP78RcpOvs) to learn more about the

sources of supplementary materials in the EFL class.

20 Websites

for ESL Teachers

https://cutt.ly/IXgvYEc
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1.4. Authentic Materials

Materials in the EFL classroom need to be authentic or authentic-like. The
definition of the notion ‘“authentic materials” is still disputable among
methodologists. An authentic text is considered by Morrow (1977) to be ““a stretch
of real language, produced by a real speaker or writer for a real audience and
designed to convey a real message of sort.” The common trait in the definitions
provided by such investigators as Cook (1981), Harmer (1994), Bacon and
Finnemann (1990) is the emphasis on the creator of the message and its purpose,
1.e. they are produced by native speakers and for native speakers of the language
for their own purposes in daily life. Nevertheless, it is also argued that the
language produced by those speaking English as their second or foreign language
for real life communicative purposes is perfectly suitable to be used as teaching
materials in EFL/ESL classrooms. Consequently, authentic materials are the ones
that are not created for the learning purposes and their language component is not
artificially constrained, though they can, at the same time, be amenable for
exploitation for language teaching purposes. Authentic materials include written
and visual ones like: books, pamphlets, brochures, advertisements, magazines,
newspaper middles, instructions, videos, cartoons, films, riddles, songs,

documentaries, jokes, puzzles, limericks, malapropisms, folktales, proverbs, etc.

TASK
Watch a video “TESOL resources: Authentic materials”
(https://www.youtube.com/watch?v=7gGiOnL0Xcg) and note down the examples

of authentic materials mentioned in it.
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TESOL Resouréf' ti ’materials

https://cutt.ly/eXgnaPl
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1.5. Evaluation Criteria for Teaching Materials

The selected activities should encourage students exploit and use the
language. They should contain interesting topics for discussion, should be
motivating and interesting. Moreover, good TM is characterized by clear
instructions which make it understandable for the learners and support learning. To
select appropriate TM, teacher must be aware of the evaluation criteria. To

investigate some of them, fulfil the following task.

TASK

Watch a  video “ESL  material evaluation  and  adaptation”
(https://www.youtube.com/watch?v=kBVey7h5A1Y). Read through the criteria for
coursebook evaluation presented in the table below and decide which ones were

mentioned in the video.
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"The ability to evaluate
teaching materials is a very
important professional
activity for ESL teachers...

but why is it
necessary?

English Language Teaching Materials Checklist

Evaluation Criteria

General attributes

The book in relation to syllabus and curriculum.

It matches to specifications of the syllabus.

Methodology

The activities can be exploited fully and can embrace the various
methodologies in ELT

Activities can work well with methodologies in ELT

Suitability to learns

It is compatible to the age of the learners

It is compatible to the needs of the learners

It is compatible to the interest of the learners

Physical and utilitarian attributes

Its layout is attractive.

It indicates efficient use of text and visuals.

It 1s durable

15




It is cost-effective

Efficient outlay of supplementary materials

The book is supported efficiently by essentials like audio-materials.

Learning-teaching content

General

Most of the tasks in the book are interesting

Tasks move from simple to complex

Task objectives are achievable

Cultural sensitivities have been considered

The language in the textbook is natural and real

The situations created in the dialogues sound natural and real

Listening

The book has appropriate listening tasks with well-defined goals

Task are efficiently graded according to complexity

Tasks are authentic or close to real language situations

Speaking

Activities are developed to initiate meaningful communication.

Activities are balanced between individual response, pair work and group
work.

Reading

Texts are graded

Texts are interesting

Writing

16




Tasks have achievable goals and take into consideration learner capabilities.

Tasks are interesting

Vocabulary

The load (number of new words in each lesson) is appropriate to the level.

There is a good distribution (simple to complex) of vocabulary chapters and
the whole book.

Words are efficiently repeated and recycled across the book.

Grammar

The spread of grammar is achievable.

The grammar is contextualized.

Examples are interesting.

Grammar is introduced explicitly and reworked incidentally throughout the
book

Pronunciation

It is contextualized.

It is learner-friendly with no complex charts.

Exercises

They are learner friendly

They are adequate

They help students who are under/over-achievers

Adapted from: Sansabila A., Oktima S.R., Retno S D. Evaluation in English Language
Teaching. URL: https://cutt.ly/iZ6pXO1 (Last accessed: 12.08.2022)
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1.6. Advantages and Disadvantages of Teacher-produced

Materials

Sometimes it is necessary for teachers to create their own TM. These
teacher-produced materials have particular advantages for the achievement of the
learning objectives. One of the main advantages of teacher-produced materials is
contextualisation. These materials take into account particular learning
environment. They are not generic and are aimed at the specific group of learners
belonging to a definite cultural and educational context. Such materials can help to
deal with the availability or lack of resources, as some teaching contexts will be
rich or poor in resources such as coursebooks, supplementary texts, readers,
computers, audio-visual equipment and consumables such as paper, pens and so
on.

The next advantage of teacher-designed materials is that it is created
according to the individual needs of students within each context. Teachers can
choose from the range of topics, situations, notions, functions, skills, etc, or
combine these principles.

Personalisation is one more advantage of teacher-designed materials, as
they are based on the students’ interests and diversity of learning styles. Such
materials increase students’ motivation and engagement in learning, provide
greater choice, freedom and scope for spontaneity.

An advantage of teacher-designed materials can be considered timeliness, as
they respond to local and international events with up-to-date, relevant and high
interest topics and tasks.

Nevertheless, teacher-designed materials can also have disadvantages. They
are as follows:

1) Organisation — teacher-designed materials may lack coherence and a

clear progression.
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2) Quality — teacher-designed materials may contain errors, be poorly
constructed, lack clarity in layout and print, lack durability, contain poor
choices of texts and visuals, provide no audio or video materials, include
unclear instructions.

3) Time — the process of creation takes much personal time.

Factors teachers should consider when designing materials are as follows:
learners, curriculum and the context, resources and facilities, personal confidence
and competence, copyright compliance and time.

TASK
Watch a video “Unit 16 Materials for TESOL” (https://cutt.ly/IXxVWFj) and note

down the tips for the successful creation of teaching materials.

Tips for creating materials

o Use authentic
language

Target appropriate
level

Integrate variety : , :
Manage your time https://cutt.ly/3XgQ4Cr

1.7. Specifics of ELT Mediation

TASK
Watch a video “The Feuerstein Method: Learning Through Mediation”

(https://www.youtube.com/watch?v=_KOI3S5z-Ak) and answer the question:
Have you ever experienced “The Feuerstein Method” in learning a foreign

language?
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Teachers’ role 1s extremely important in language teaching. Their
performance at class influences their students through teachers’ self-esteem and
creation of warm atmosphere. On the bases of the theory of affective factors
methodologists distinguish between three basic roles of teachers: “lecturer”,
“teacher”, and “facilitator”. “Lecturers” are those who tend to merely encounter for
their professional skills but neglect teaching methodology. “Teachers” possess
professional skills and teaching methodology but rarely take care of students’
affective experience. “Facilitators” possess characteristics of the two previous ones
but also help students to raise their self-consciousness while caring for their
affective state and learning process.

Teacher’s democratic behavior as an organizer, encourager and guide should
be aimed at the creation of a student-centered classroom. Understanding and
fostering of inner factors, students’ learning strategies, learning outcomes and the
combination of intelligence and affection in learning promote the whole-person
development. Consequently, learners should be provided with trust and emphatic
understanding and be treated as individuals with specific needs.

Introduction of the mediated learning experience plays an important role in
the class. A system of the MLE criteria was developed to identify mediation

interaction. It comprises the following constituents: 1) Significance of a learning

20



task, 2) Purpose in the future beyond the moment and situation at present, 3)
Shared intention is understood and reciprocated by learners in presenting a task, 4)
A sense of competence and capability of learning, 5) Students’ self-control of their
behavior to achieve autonomous learning procedure, 6) Goal-setting and locating
the approaches for realizing the established achievable targets, 7) Challenge — to
develop an internal need to confront and to seek for new challenges in life, 8)
Awareness of changeable character of humans and the world they live in, 9) A
belief in positive outcomes and inevitable possibility of finding a solution, 10)
Sharing in order to perceive that some problems should be addressed
collaboratively, 11) Individuality in terms of unique aspects, 12) A sense of
belonging to the whole class community in the process of completing a learning
task.

In ELT mediation signifies a new way of relating to and interacting
with the other. While mediating, the teacher is charged with the role of teaching,
modeling language skills and efficient communication. Mediation work can take
the forms of mediating a text, mediating a concept and mediating communication.

In text mediation the teacher conveys messages found in a text to lift
linguistic, cultural, or other barriers in someone’s understanding.

Mediating a concept, teacher facilitates studdents’ access to knowledge and
concepts, which are relevant to the topic of the lesson. Both teachers and students,
as mediators of concepts, are engaged in construction, co-construction, and
elaboration on the given topic. Mediating concepts, students learn to identify
patterns, explore correlational relationships, and draw conclusions, develop their
language skills while negotiating the concept and co-constructing its traits and
properties.

The aim of mediating communication is aimed at facilitating the
understanding and shaping successful communication between learners of different

individual, sociocultural, sociolinguistic or intellectual backgrounds. It evolves
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developing a safe space for communication and/or collaboration without
inhibitions.

Particularly in English Language Teaching, mediation helps in achieving the
current combinations of needed skills; building relationships and conducting
interactions within/beyond work life; empathizing and understanding renewed
significance in the marketplace, etc. Mediation in class is teaching and modeling

students’ efficiency, empathy, and awareness.
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CHAPTER 2.
PRACTICAL ISSUES

2.1. THE GUIDELINES TO THE PRINCIPLES
UNDERLYING THE PROCEDURE OF MATERIALS
EVALUATION AND SELECTION

Activity 1: Investigating the topic of the session.

Task 1. Work in pairs to underline the key words in the objectives below.

Objectives
By the end of the session students will:
v' be aware of the procedure of materials evaluation and selection;
v’ be able to identify the principles underlying the above-mentioned processes
(e.g. age, culture, appropriateness, user friendliness);
v" have a practical experience of applying the existing criteria for the evaluation

and selection of course-books.

Task 2. Share your ideas with the group.

Activity 2: Exploring students’ background knowledge.
Task 1. Work in small groups (Online: Use breakout rooms during online
learning). Look at the pictures below. Analyse the metaphors which they represent
(COURSEBOOK IS A SPRING-BOARD, COURSEBOOK IS A FRIEND, COURSEBOOK IS A
MINEFIELD) to determine the attitudes and emotions transfered. Think of the

reasons that lead to them.
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COURSEBOOK IS A SPRING-BOARD

https://cutt.ly/xXkOrON

COURSEBOOK IS A FRIEND

COURSEBOOK IS A MINEFIELD

https://cutt.ly/vXkOkgK

Task 2. Share your ideas with the group.

Task 3. Work in the brainstorming mode. Think of your attitudes to the
coursebooks you worked with and try to use you own metaphors to present them to
the class. Give reasons for your choice.

Task 4. Working with the jamboard, make a list of the functions that
coursebooks perform (e.g. a syllabus, a resource, a reference book, etc). Start from
those which you consider the most important ones.

In the brainstorming mode answer the questions: Are these functions related

to the metaphors you presented? In what way?
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Activity 3: Comparing local and global course-books. Distinguishing the
differences between course-books and other types of books

Task 1. Work in 4 groups (Online: Use breakout rooms during online
learning). Have a quick look at the sample copies of the local and global books in

Appendix 1 (Group 1, Group 2) and Appendix 2 (Group 3, Group 4).

Group 1 think of at least 3 strengths of global books.
Group 2 think of at least 3 weaknesses of global books.
Group 3 think of at least 3 strengths of local books.

Group 4 think of at least 3 weaknesses of local books.

Make short presentations of your findings.

Task 2. In the brainstorming mode answer the question: Do all the given
sample copies of books represent traditional course-books?

Online: Use the technical capabilities of  Mentimeter
(www.mentimeter.com) to get the students’ opinion. Provide students with three
variants of the answer: YES / NO / OTHER VARIANT. Analyse the resullts.

Task 3. Sum up the advantages and disadvantages of the analysed course-
books in the table below.

Online: Students work on jamboard.

THE ADVANTAGES AND DISADVANTAGES OF GLOBAL AND
LOCAL COURSE-BOOKS

Course-book Advantages Disadvantages

Global
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Local

Activity 4: Going deaper into the criteria of evaluating a course-book

Task 1. Work in four groups (Online: Use breakout rooms during online
learning). Look at the copies of a course-book World Club 2: Students’ Book by
Harris M., Mower D. in Appendix 1.

Group 1: List the advantages of the book from the point of view of a teacher.
Group 2: List the disadvantages of the book from the point of a teacher.
Group 3: List the advantages of the book from the point of view of a learner.

Group 4: List the disadvantages of the book from the point of view of a learner.

Use the table below to represent your findings to the rest of the group and
create the consolidated table.

Online: Students work on jamboard.

Tips:

Examples of positive features: modern methodology, relation to syllabus and
curriculum, the wuse of authentic materials, focus on skills, sociocultural
component, sequencing from simple to complex tasks, variety of activities,
interesting topics, meets the learners’ needs, etc.

Examples of negative features: insufficient recycling of the language
material, no revision tests, no materials about Ukraine, layout is not attractive, not

clear grammar material explanations, etc.
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Coursebook content
constituents

Advantages

Disadvantages

1. Activities

2. Language content

creative exercises,
meaningful, with the
appropriate level of
challenge

authentic language that
you can hear ‘on the
street’ .......

exercises too
mechanical, lacking in
meaning, too
complicated

Task 2. In the brainstorming mode compare the lists and agree on the

features you consider positive and negative.
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Activity 5: Investigating the guestions to be asked in the process of
coursebook evaluation
Task 1. Work in small groups (Online: Use breakout rooms during online

learning). Using iSpring QuizMaker group the questions under the headings:

HEADINGS QUESTIONS

General attributes

Methodology

Content

Skills and strategies

Activities

Language

Layout
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User-friendliness

A A

6.

Is the grammar contextualized?
Is it natural and real?

Is it engaging?

Is the language recycled?

Are assessment tasks varied?

Can the activities be exploited fully and embrace the various

methodologies in ELT?

7.

8.

9.

10.
11.
12.
13.
14.
15.

practiced?

16.
17.
18.
19.
20.
21.
22.

Are pictures informative?

Are the task objectives achievable?

Are test formats familiar to students?

Is there balance between skills?

Can activities work well with methodologies in ELT?
Are the interaction patterns varied?

Are any study tips given?

Is it age-appropriate?

Are different kinds of reading/ listening/ speaking/ writing activities

Are they logically sequenced?

Is it culturally appropriate?

Does it match to specifications of the syllabus?
Is there a balance between accuracy and fluency?
Is it meaningful?

Is it relevant to the syllabus and curriculum?

Is it visually attractive?
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23.  Isitaccurate?

24.  Does it care for different learning styles?
25. Isitclearly set out?

26.  Are instructions clear?

27.  Is it up-to-date?

28.  Are the essentials like audio- and video-materials provided?

Teacher tips:
This activity can be done in class — using paper cuts or eonline — using

iSpring QuizMaker.

Task 2. To check the results, look in Appendix 3.

Activity 7: Evaluating a course-book

Task 1. Work individually. Look at the materials in Appendixes 1, 2.
Evaluate your course-book copies individually against the criteria in Appendix 3.
Note. Each student is assigned one book from the Appendixes 1, 2 for the
evaluation process.

Task 2. Students, who evaluated the same course-book, group and compare
your answers (Online: Use breakout rooms during online learning).

Task 3. Compare the results during the whole class discussion.

Task 4. Summarize the main points.

Activity 6: Summary and round-up
Try to summarize what you have learnt during the session by writing your
ideas on the pieces of paper and sticking them on the board (using jamboard

stickers in the online variant).
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Activity 7: Observation task
Task: Observe a lesson focussing on the materials selected and the
efficiency of their usage. Fill in the table in Appendix 4, putting a tick (V) by the

most appropriate answer. Add comments where necessary.

Notes
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2.2. AUTHENTIC MATERIALS AND AUTHENTIC TASKS
IN THE EFL CLASSROOM

Activity 1: Investigating the topic of the session.
Task 1. Read the topic of the session. In the brainstorming mode try to
predict which problematic issues you are going to work with during the session.

Task 2. Working in pairs, read the objectives below to check you answeres.

Objectives
By the end of the session, students will be
aware of:
v" what are the characteristics of the authentic material and authentic task
v' difference between authentic materials and authentic tasks
able to:
v justify the use of authentic materials for teaching/learning
v select authentic materials for teaching purposes using the definite

criteria

Activity 2: Investigation of the notion “authenticity of materials” by
means of students’ background knowledge

Task 1. Work in pairs. Think of the information materials you used today
and the previous day out of class. What other information materials you usually
use in your everyday life? Why? What materials you use in class? Why? Is there
any difference between the information materials you use in class and in everyday

life? Why/Why not? Give reasons. Share your ideas with the whole group.
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Task 2. Work in groups of five (Online: Use breakout rooms during online
learning). Look through the given samples of printed materials (Appendix 5). In
the pairs of example materials define those produced for in-class and everyday
usage. Present your findings to the rest of the class and compare your ideas

(Online: Students work on jamboard). Give reasons for your opinion.

Activity 3: Interpreting the notion ‘“authentic tasks”, its types and

characteristics

Task 1. Work in groups of five, discussing the question: “What is an
authentic task?” (Online: Use breakout rooms during online learning).

Task 2. Read the first paragraph of the article “Authentic Task” (Appendix
6). Compare your opinions in groups with the information given in the article.

Task 3. Scan the rest of the article “Authentic Task” to sort out the

characteristics of traditional and authentic tasks and match them in the table below.
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Traditional Authentic

Selecting a Response Direct Evidence

Recall/Recognition Performing a Task

Contrived Student-structured

Indirect Evidence Construction/Application

Teacher-structured Real-life

Task 4. In the brainstorming mode think of other examples of authentic

tasks.

Activity 4: Obtaining the skills to differentiate between authentic
materials and authentic tasks

Task 1. Work in two groups.

Group 1. Single out all the examples of authentic materials in the list given
below and write them on a separate sheet of paper.

Group 2. Single out all the examples of authentic tasks in the list given
below and write them on a separate sheet of paper.

Exchange the lists and compare your answers. The group which is the first to
complete the task and has more correct answeres is the winner.

(Online: Students work on jamboard).

Ordering decimals, literary journal reflections, homework reflections,

article reflections / rubric, coupons, figural representation (e.g. diagram, web,
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rubric), order forms, receipts, goal setting, question generation, explain our
solution, calendars, TV guides, food labels, magazines, writing a topic sentence,
identifying a theme, ebooks, movies, making predictions, brief summaries, peer
editing, journal response, utility bills, conducting bank transactions, utilizing
library services,websites, evaluating work of others, traffic tickets, greeting cards,
self-assessment, self and group evaluation, computer catalog search, reading
fluently, street signs, newspapers, phone messages, radio broadcasts, podcasts,

videos and DVDs, television programs.

Task 2. Try to formulate the main difference between authentic materials

and authentic tasks on the bases of the results of the previous activity.

Activity 5: Analysing the advantages and disadvantages of authentic
materials for being used in teaching

Task 1. Work in groups (Online: Use breakout rooms during online
learning). Look at the texts in the materials from Appendix 5 and discuss them
according to the advantages and disadvantages for teaching/learning purposes.

Task 2. Make short presentations of your analyses.

Task 3. Compare the information provided by the groups to work out a
common list of advantages and disadvantages of authentic materials. (Online:

Students work on jamboard).
Activity 6: Defining the criteria for the authentic materials selection

Task 1. Watch the example of the authentic video material on the link

below.
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Task 2. Answer the following questions based on the previous video:

Can it be used for teaching? Why? Why not?
How can we define whether the authentic material or task is appropriate for
being used in teaching school children?

In which teaching/learning context can it be used? Why do you think so?

Task 3. Work in groups of 5 to make up lists of criteria that can be used for
selecting authentic materials and tasks. (Online: Use breakout rooms and jamboard
during online learning). Think: What should be taken into account when selecting
the authentic materials for the learning purposes?

Task 4. Compare your lists with the one given below.

Criteria for the selection of authentic materials

o The authentic materials correspond to the topic and objectives of the
lesson.

o The authentic materials correspond to the learners’ needs.

o The authentic materials correspond to the learners’ age.

o The authentic materials correspond to learners’ level of knowledge of
English.
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° The authentic materials are informative.

o The authentic materials booster intrinsic motivation.
o The authentic materials are up-to-date.
o The authentic materials represent common communicative situations

typical for behaviour of the native speakers.

o The authentic materials promote cultural awareness.

o The authentic materials represent literate language.

o The authentic materials are socially acceptable.

o The size of authentic materials is appropriate for the lesson.

Task 5. Make the consolidated list of criteria. (Online: Students work on
jamboard).

Task 6. Return to the example of the authentic video material given at the
beginning of the activity and define the appropriateness of the material for the
learning contect given below by applying the criteria from the consolidated list.

Learning context:

Form — 8 (13-14 years);

Number of students — 12;

Learners’ needs — the need to communicate effectively, the need to be

familiar with the language system, the need for challenge, the need to take on more
responsibility for their own learning, the need for cross-cultural awareness, etc;

Level of English — 9 students with pre-intermediate level and 3 with

intermediate;

Learning styles — various;

Inteligences — various;
Motivation — both extrinsic and intrinsic (6 — well motivated, 4 — with

unstable motivation, 2 — nonmotivated);
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Interests — sports, music, computer games, painting, traveling, engineering,
bloging, etc;

Equipment — board, tape recorder, TV, multimedia board, projector, several
computers with headphones and microphones, screen, etc.

Leson topic — science in our life.

Activity 7: Summarizing.
Sum up what you have learnt during the session by formulating 3 sentences
on the piece of paper. Exchange your papers with the partner and compare your

answers. (Online: Students work on jamboard).

Activity 8: Follow-up task.
Work individually. Prepare your own selection (not less than 10 examples)

of the authentic materials on different topics.

Notes
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2.3. TEACHER AS A MEDIATOR BETWEEN
THE LEARNER AND THE TEACHING/LEARNING
MATERIALS

Activity 1: Investigating the topic of the session.

Task 1. Work in pairs to underline the key words in the objectives below.

Objectives
By the end of the session, students will be aware of:
v’ the specifics of relationships between a teacher, students and materials
v' the teacher’s role of a mediator;
and will be able to:
v’ identify the means of mediation
v' provide recommendations which will help teachers to establish good

relationships between students and materials.

Task 2. Share your ideas with the group.

Activity 2: Warm-up

Task 1. Participate in the whole class discussion. Read the quotation below
and answer the questions: Do you agree with the quotation? Why / Why not?

“The best teachers are those who show you where to look, but don’t tell

you what to see” (Alexandra K. Trenfor).

Activity 3: Activating students’ background knowledge
Task 1. Work in 3 groups (Online: Use breakout rooms during online

learning). Make the list of the ways a teacher works with materials at school
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(group 1), university (group 2), and during your observation teaching practice
(group 3), while reflecting upon the following questions:

-What did the teachers do with the materials?

-What did the learners do with the materials?

-What was the relationship between the teacher, the learners and materials?

(Online: Students work on jamboard).

Task 2. Identify the most and the least effective ways of working with
materials.

Task 3. Compare the results of your findings with the representatives of

other groups.

Activity 4: Analyzing the ways in which teacher can mediate
Task 1. Skim the information presented below concerning the role of a

teacher as a mediator.

Coursebooks identify the main role of a teacher as that of a guide, facilitator
or monitor rather than director. Teacher is supposed to guide learners through the
learning process, with support from the coursebook, and to monitor student
progress, correcting errors when this is useful for the learning process. There is
also considerable emphasis on teacher’s role in promoting learner independence
while working with the learning materials. Teacher should encourage students to
work without his/her intervention. The teacher’s task is to assist the process by
which students arrive at an answer.

The teacher acts as a presenter of material, manager of learning resources
and activities, and informant for the students. He/she provides warm-up
introductory activities to lead into the lesson; presents the new material; provides
explanations where needed; directs students to move from one exercise or activity

to another; monitors student performance; corrects or explains where necessary;

41



encourages personalized application of the language; suggests further practice

material from the revision section and the Workbook.

Adapted from: Cunningsworth A. Choosing Your Coursebook.
Thailand: Macmillan and Heineman, 2008. P. 110-111.

Task 2. Work in three groups further devided into three subgroups (Online:

Use breakout rooms during online learning).

Group 1: Watch a video “ESL - Teaching English in China: Grade 1 (Demo
lesson)” (https://cutt.ly/gC8rsEv) and discuss whether the observed behavior of a
teacher corresponds to the teacher’s role as a mediator.

Group 1. Subgroup I. time interval: 01:00 -05:00;

Group 1. Subgroup 2. time interval: 05:00-10:00;

Group 1. Subgroup 3. time interval: 10:00-14:01.

Stage 3: Rules reim{oreame‘m& https://cutt.ly/gC8rsEv

Teacher elicits classroom rules from the students.
B Bl @ 0:59/1407 - Rules reinforcement > n ¢« @O @

Group 2: Watch a video “ESL in China - Full Grade 5 Lesson Video -
If/Should and Ailments” (https://cutt.ly/NC8tSgE) and discuss whether the
observed behavior of a teacher corresponds to the teacher’s role as a mediator.

Group 2. Subgroup 1. time interval: 01:00 -05:00;
42



Group 2. Subgroup 2. time interval: 15:00-20:00;

Group 2. Subgroup 3. time interval: 23:00-28:00.

https://cutt.ly/NC8tSgE

P Pl 0 72372845

Group 3: Watch a video “English Demo Lesson (with commentary)”
(https://cutt.ly/eC8uqOm) and discuss whether the observed behavior of a teacher
corresponds to the teacher’s role as a mediator.

Group 3. Subgroup I. time interval: 01:00 -05:00;

Group 3. Subgroup 2. time interval: 05:00-10:00;

Group 3. Subgroup 3. time interval: 10:00-15:06.

/mﬁf“\
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Task 3. Continue working in the same three major groups. Identify the ways
of mediation used by the teacher and reflect them on a poster (Qnline: jamboard
page in online format).

Task 4. Share your findings with the other group.

Task 5. Working as one group, create a list of the ways of mediation.

Activity 5: Investigating the factors that influence mediation process

Task 1. In the brainstorming mode elicit your ideas on how the learners’ age
influences the way the teacher mediates between a learner and material.

Task 2. Work in 3 groups corresponding to young learners (group 1),
teenagers (group 2) and adult learners (group 3) (Online: Use breakout rooms
during online learning). In each group choose the cards with the assigned roles
(teacher+student 1, student 2, student 3, etc.). Groups role-play in turns a fragment
of the lesson from a coursebook on the given topic (Appendix 7), showing how the
teacher works with the materials. Get ready to provide your feedback to other

groups.

Activity 6: Consolidating the obtained knowledge

Task 1. Work in 4 groups to create a metaphor to illustrate the relationship
between a teacher, a learner and materials. (Online: Use breakout rooms and
jamboard during online learning). Present your ideas to the class.

Task 2. Reflect upon the session procedure, taking into account the

relationship between a teacher, a learner and materials.
Activity 7: Summary and round-up

Task: Summarise what you have learnt during the session providing 5 key

words.
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Activity 8: Follow-up task

Task 1. Attend an English lesson at school and focus on the relationship
between a teacher, a learner and materials.

Task 2. Write a 100-word summary on the topic “How can I apply the
acquired knowledge from the session and school observation to my future

teaching?”

Notes

45


http://www.mentimeter.com/

2.4. THE BASICS OF TEACHING/LEARNING
MATERIALS ADAPTATION PROCESS

Activity 1: Investigating the topic of the session.
Task 1. Read the topic of the session. In the brainstorming mode try to
predict which problematic issues you are going to work with during the session.

Task 2. Working in pairs, read the objectives below to check you answeres.

Objectives

By the end of the unit, students will be aware of:
v" reasons and needs for adaptation and supplementation of materials
v' arange of ways and means of adaptation
v the adaptation stages and techniques

and will be able to:
v" adapt and design the coursebook unit, text and activity for a specific
v' learning and teaching purposes

v" understand whether adaptation is appropriate or not

Activity 2: Exploring background knowledge

Task 1. Work in pairs (Online: Use breakout rooms during online learning).
Complete the sentences given below and share the results with your partners.

a. When I learnt a foreign language at school, the coursebook ...

b. The best kind of coursebook for a language student...

c. If I wrote a coursebook, I ...

Activity 3: Raising students’ awareness of the factors influencing the
process of adaptation of materials
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Task 1. Come up to the board. Choose one of 5 standing points (a lot, often,
sometimes, rarely, not at all) in the classroom while answering the question: Being

a teacher, will you use a textbook a lot, often, sometimes, rarely or not at all?

Teacher tips:
In the online format students can put a marker on the slide near the statement they
support.

Task 2. Explain your choice of the standing point.

Task 3. Answer the question: What will you do if the book is not completely

relevant?

Optional online: Use the T e g good

technical capabilities of visuclization 8 B
Mentimeter % room e g
(www.mentimeter.com) or 82 ) c 8 5 doy toast
WordClouds g T 8 L terble
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the students’ ideas.
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Task 4. Participating in the whole class discussion. Think of the factors that

influence the process of adaptation of learning materials.
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Task 5. Using the information given below, discuss in pairs whether all the

factors which influence the process of adaptation have been mentioned.

Why adapt coursebooks?

Every learning /teaching situation is unique and depends on definite factors.
Some of them are presented below:
v' the dynamics of the classroom
v the personalities involved
v’ the constraints imposed by syllabuses
v’ the availability of resources
v' the expectations and motivation of the learners
The material can nearly always be improved by being adapted to suit the
particular situation where it is being used.

Adapted from: Cunningsworth A. Choosing Your Coursebook.
Thailand: Macmillan and Heineman, 2008. P. 136.

Optional: Watch the video “ESL MATERIAL EVALUATION AND
ADAPTATION” (https://www.youtube.com/watch?v=kBVey7h5A41Y). Using the

information presented in it, discuss in pairs whether all the factors which influence

the process of adaptation have been mentioned.

- Lack of activities.
3 - Lack of practice
/ \ - To change vocabulary
{ADAPTING |} - The level of difficulty.
\ - Listening practice and extracts.
- Lack of pronunciation. -

- Inappropriate content.
- Variety of activities

]
- List of vocabulary lj
- Pronunciation activities
- Adding of activities
- Adding of vocabulary. ‘

https://cutt.ly/1Vw9lcP

[=]

Activity 4: Raising students’ awareness of the reasons and needs

influencing the process of adaptation of materials
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Task

1. Work in groups. Make an A & D chart for coursebook use,

incorporating the information given below. Be ready to present your findings on

flipcharts. (Online: Use breakout rooms and jamboard during online learning)

We may need to adapt coursebooks because they are not ideal as they stand

in any of the following areas:

v

v

methods (e.g. an exercise may be too mechanical, lacking in meaning,
too complicated);

language content (e.g. there may be too much emphasis on grammar
items that your students learn easily and not enough emphasis on
those that they find difficult);

subject matter (e.g. topics may not be interesting to the students or

they may be outdated or not authentic enough);

v balance of skills (e.g. there may be too much emphasis on skills in the

written language or on skills in the spoken language, or there may not

be enough on integrating skills);

v' progression and grading (e.g. the order of language items may need

changing to fit an outside syllabus or the staging may need to be made

steeper or shallower);

v" cultural content (e.g. there may be some cultural references that need

omitting or changing);

v’ image (a coursebook may project an unfriendly image through poor

layout, low quality visuals, etc).

Borrowed from: Cunningsworth A. Choosing Your Coursebook.
Thailand: Macmillan and Heineman, 2008. P. 136-137.
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Activity 5: Raising students’ awareness of the adaptation stages and
techniques
Task 1. Working in pairs. Complete the diagram using the words from the

box. (Online: Use breakout rooms and jamboard during online learning)

Adapt Change No Replace

Add

Nochange ~ 5 ...l

e

Ye % Replace activity
Use the ~ \: Re-order

coursebook Reduce

extract? Omit

<N

Adapted from: Harmer J. The practice of English Language Teaching (Third edition).
Pearson Education ESL (Longman), 2001. P. 306

Task 2. Check the results in the group.

Activity 6: Developing practical skills of the adaptation stages and

techniques application
Task 1. Work in groups (Online: Use breakout rooms during online

learning). Analyze the unit extract (Appendix 8) answering the questions and

evaluating the activities with the help of the scheme given below.

Look at the coursebook lesson and answer the following questions:

a) What do you like about the unit? (e.g. the use of authentic texts & tasks;

50




areas of communicative competence (linguistic, sociolinguistic, discourse and strategic);
sequencing (from simple to complex; guided to open-ended); or/and variety of
tasks/exercises, etc.)

b) What is/are the aim(s) of the lesson?

C) What should/might students be able to do at the end of the lesson, that they
were not able to do at the beginning?

d) If you were going to replace any part of the lesson, which would it be?

e) What adaptations, if any, would you make to the material?

f) What additions, if any, would you make to the lesson?

The following diagram will help in deciding whether to adapt an exercise or
other activity:

Objective of activity
suitable?

No
Yes [
! Omit or
Methods
‘ replace
appropriate?
Yes No
Content/topic Change or
suitable? replace
[
Yes No
Use as it Keep method and
stands objective but change

content or topic

Borrowed from: Cunningsworth A. Choosing Your Coursebook.

Thailand: Macmillan and Heineman, 2008. P. 137
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Task 2. Discuss the results in plenary.

Activity 7: Adapting and designing materials

Task 1. Work in pairs (Online: Use breakout rooms during online learning).
Develop tasks for the given example of authentic text (“Scientists create robotic
arm which translates words into sign language to help deaf people communicate”),
using the list of pre-, during-, and post-reading (follow-up) activities to accompany
it. Create actual activities, directly linked to the text:

o one pre-reading activity;
o one during- reading activity;
o one post- reading activity.

In Appendix 9 you can find the suggestions for pre-reading, during reading,
or post-reading (follow-up) instructional activities to accompany a text.

SCIENTISTS CREATE ROBOTIC
ARM WHICH TRANSLATES
WORDS INTO SIGN LANGUAGE
TO HELP DEAF PEOPLE
COMMUNICATE

IMAGE: UNIVERSITY OF ANTWERP/ SWNS.COM
HTTPS://CUTT.LY/3K085WR

Scientists have created a robotic arm to translate spoken words into
sign language gestures so that deaf people can understand what is being said.

ASLAN stands for Antwerp’s Sign Language Actuating Node — and the
robot can be 3D printed from 25 pieces of plastic, meaning it costs as little as £400
to make.

The robot is called ASLAN and works by receiving information from a local
digital network, then checking for updated sign languages from all over the world.

Erwin Smet, 57, who is responsible for the students who created ASLAN,
said: "This will change life for the deaf community. What we have seen in real
situations is that there is a real gap and barrier between the deaf community and the
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real world — ASLAN can reduce that barrier. The number of hours of help that the
deaf community can get via translators etc is really limited. I see ASLAN as
something being put in deaf people's backpacks — they can carry it with them, to
lectures, to anywhere — there is a need for this."

Erwin explained that this robot is unique because of the low-cost nature of it
— and because it can be recreated anywhere by anybody who can use a 3D printer.
He said: "We started some years ago, with the idea that students who are not able
to hear, could use some help in every day life to communicate. It should be
something that is reliable, cheap, and gives you the opportunity to program it with
different languages. We started with small steps — with just one hand, and then the
wrist, and then the elbow too. We began with characters, like individual letter in
the alphabet. Then we looked at how we could translate the human’s hand simply
into mechanics. We didn't need every single joint in the hand, so we went for 16
joints in total — all the research was done by master students, to give them the
opportunity to learn and design at the same time. This is a low-cost robot arm, that,
when fully developed, can change the lives of all people who use it."

Erwin Smet, from is from Antwerp, Belgium, and foresees ASLAN assisting
some of the 70 million people who rely on sign language, within the next five
years.

Borrowed from: Daily Mirror. Scientists create robotic arm which translates
words into sign language to help deaf people communicate.
URL.: https://cutt.ly/0LaWAB9 (Last accessed: 2.07.2022).

Activity 8: Summary

Summarise what you have learned during the session by writing your ideas
on the pieces of paper and sticking them on the board (using jamboard stickers in
the online variant).

Activity 9: Follow-up task

Project work: Adaptation of working materials.

Work in small groups. Choose the unit extract from the book you used at
school. Think of the changes that could be done. Reflect the results on the A2
sheets of paper or using available digital resources.

Notes
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2.5. REASONS AND NEEDS FOR SUPPLEMENTATION OF
MATERIALS.
SUPPLEMENTATION STAGES AND TECHNIQUES

Activity 1: Investigating the topic of the session.

Task 1. Work in pairs to underline the key words in the objectives below.

Objectives
By the end of the unit, students will be aware of:
v' reasons and needs for supplementation of materials
v' arange of ways and means of supplementation
v the supplementation stages and techniques
and will be able to:
v" supplement the coursebook unit for a specific learning and teaching
purposes

v" understand whether supplementation is appropriate or not.

Task 2. Share your ideas with the group.

Activity 2: Checking students’ skills in adapting various working
materials

Task. Present the prepared projects on adaptation of working materials.

Activity 3: Exploring previous experience and familiarising with the
notion of supplementation, reasons and needs for it

Task 1. Whole group discussion. Answer the following questions:

o What is supplementation?

o When can supplementation be appropriate?
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o What can we supplement?

Task 2. Check your answers using the information below.

The notion of “supplementation”
In case materials are lacking in a particular area or deal with the particular
area in an unsuitable way, the options are to find supplementary materials from

other publishing sources or to produce your own ones.

Resource: Cunningsworth A. Choosing Your Coursebook.
Thailand: Macmillan and Heineman, 2008. P. 138.

The commonest areas for supplementation

Among the commonest areas in which a coursebook may need
supplementation are:
v' reading
v' listening
v/ pronunciation
v' vocabulary
v

grammar

Resource: Cunningsworth A. Choosing Your Coursebook.

Thailand: Macmillan and Heineman, 2008. P. 138.

Activity 4: Exploring the sources of supplementation

Task 1. Working in pairs answer the question:

Where can we take the supplementary materials from?
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Task 2. Check the results of your pair discussion in plenary.
Task 3. Using the internet resources and the information below, find at least
three examples of books which focus on skills and can be taken as sources of

supplementary materials.

THE SOURCES OF THE SUPPLEMENTARY MATERIALS

There are several sets of books which focus on skills and can be used as
source materials for selection of additional skills work. They are graded according
to level, which makes it convenient to match the level of the supplementary
material to the level of the learners and the coursebook. It is easy to find exercises
at a lower or higher level compared to the regular coursebook being used, which is
an advantage of using this kind of graded material. This will facilitate students who
need either remedial work or mere advanced work in a particular skills area.

Some general courses which do not provide thorough and systematic
pronunciation practice can be supplemented by pronunciation books, such as
English Aloud 1 and 2 (Haycraft 1994), Headway Intermediate pronunciation
(Cunningham and Bowler 1990), Ship or Sheep? (Baker 1981), Tree or Three?
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(Baker 1982) or Elements of Pronunciation (Mortimer 1985). These books deal
with different aspects of pronunciation at different levels and have accompanying
audio resources.

Vocabulary aspect is widely covered in modern coursebooks, but in case of
necessity some supplementary vocabulary learning materials are available. These
resources are linked in with topic areas and learners can have the opportunity to
widen their vocabulary in connection with topics which interest them either
individually or in groups. Useful sources of supplementary material for vocabulary
are such books as The Heinemann English Wordbuilder (Wellman 1992) and
Wordpower (Cunningsworth and Ferst 1982). The level of the material can either
match your students’ level or a bit higher level when the focus is on quality of
vocabulary.

Most coursebooks thoroughly cover the grammar component, but if needed
some additional grammar work for an alternative approach can be provided. The
coursebook introduces an inductive approach to teaching grammar, which
preseposes that the learner works out the rule from the examples. However, many
students will benefit from additional material that gives both explanations/rules in
straightforward language and practice exercises on each grammar point. An
example of this type of material is English Grammar in Use (Murphy 1994).

It should be taken into account that the exercises in grammar books are
usually made up of isolated sentences, which are useful for practicing grammar,
but are not models of communicative language learning and are not sufficient to
equip learners to communicate. For this reason, most of the supplementary
materials are best used in conjunction with communicative coursebooks and not on

their own.

Resource: Cunningsworth A. Choosing Your Coursebook.

Thailand: Macmillan and Heineman, 2008. P. /38-139.
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Task 4. Look at some other examples of resources for supplementary
materials in Appendix 10. Try to find them on the internet.

Task 4. In the brainstorming mode answer the questions:

Can video materials be used as supplementary ones? Why/Why not?

Where can one find them?

Activity 5: Determining the appropriateness of supplementation
Task 1. Work individually. Look through the Unit from the textbook
(Appendix 8) and analyse it based on the questions from the table below. Try to

determine whether it needs any supplementary materials or activities.

Working with the textbook

Who is the material intended for?

What skills are practiced? What is

the proportion of work on each skill?

What text-types are included?
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What kinds of language

description are used?

What subject-matter area (and
assumed level of knowledge) is

required?

What kinds of exercises/tasks are

included in the unit?

What interaction pattern(s) is/are

used?

What aids does the unit require?
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What strategies might be used?

Activity 6: Supplementation of the coursebook unit

Task 1. Working in groups, supplement the unit (4Appendix 8) analysed in
the previous activity with the needed information, activities, exercises, etc.
(Online: Use breakout rooms and jamboard during online learning)

Task 2. Get ready to present your findings to other groups.

Activity 7. Summary and round-up

Summarise what has been learnt during the session providing 5 key words.
(Online: Use jamboard stickers during online learning)

Do these key words correlate with the ones you identified in the learning

objectives at the beginning of the session?

Activity 8: Follow-up task
Work in small groups. Create a consolidated list of books and You Tube
channels which focus on skills or provide some useful/interesting information and

can be taken as sources of supplementary materials (not less than 20 examples).

Notes
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2.6. PRACTICAL WAYS OF MAKING
MATERIALS COMMUNICATIVE

Activity 1: Investigating the topic of the session.
Task 1. Read the topic of the session. In the brainstorming mode try to
predict which problematic issues you are going to work with during the session.

Task 2. Working in pairs, read the objectives below to check you answeres.

Objectives

By the end of the session, students will be aware of:
v the notions “Demand-High” and 3XP (“Three times practice”)
v’ the specifics of communicative methodology

will be able:
v’ to analyse materials according to the communicative purpose
v' to evaluate the communicative purpose of activities

v to adapt materials to make them more communicative

Activity 2: Activating background knowledge
Task 1. Recollect an activity you recently did in your practical English class.

Which materials did you use during that activity?

Online: Use the technical R

95 . st NS U ol
capabilities of Mentimeter e wg %%,%’ﬁ”

. e o O
(www.mentimeter.com) or Fgillar s w o
i OO~ Fozt
WordClouds wmw,g@yﬁdﬂ A % s E«fﬁ
Ty smeking 0

(WordClouds.com) to get ""?{&"J;ﬁ%’rm imess:
the students’ ideas. ot
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https://cutt.ly/8LzaHCo
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Task 2. Work in small groups and decide what made that activity
interesting/useful for you. What was the role of materials and type of interaction in
providing motivation/effectiveness of the activity? (Online: Use breakout rooms
during online learning).

Task 3. Present the results of your group discussions. In the brainstorming
mode decide if it was possible to make the activity more

interesting/useful/challenging.

Activity 3: Introduction of 3xP idea

Task 1. Present your opinion, while answering the questions:

Is it always possible to make an activity still more
interesting/useful/challenging, while providing more opportunities for students’
communication?

Do you expect Jim Scrivener to agree with you?

L Jim Scrivener titles. Learning Teaching won the
ARELS Frank Bell prize and has been
Jim Scrivener is ELTONS shortlisted. Both Teaching

currently Head of English Grammar and Classroom
® Teacher Management Techniques were
Development  for winners of HRH Duke of Edinburgh

Bell International. English Speaking Union Prizes.
Previously he has been Head of He is a regular conference presenter
Teacher Training for International and course leader internationally.
House, Hastings and Director of With Adrian Underhill, J. Scrivener
Education for IH Budapest. Jim continues to work on developing the
Scrivener is known as the author of a Demand-High idea. They run a

number of popular ELT methodology
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Wordpress blog site about Demand- both of which promote literature on
High at: the topic.
demandhighelt.wordpress.com and a (Resource: Macmillan English: Learning
resources from Macmillan Education. URL:
https://cutt.ly/OLaEV8n (Last accessed:
12.01.2020))

Facebook discussion site at:
facebook.com/DemandHigh ELT,

Task 2. Check the correct answer, skimming the text below.

Note
Skimming is reading a text quickly to get a general idea of meaning. It can
be contrasted with scanning, which is reading in order to find specific information,

e.g. figures or names.

(Resource: Teaching English: British Council & BBC. URL:
https://www.teachingenglish.org.uk/article/skimming/ (Last accessed: 12.01.2020))

“Demand-High” (J. Scrivener, 2012) can not be considered as a new
methodology or approach. It is an idea that emerged within many years of
reflective discussions. It suggests possible small-scale tweaks to what is currently
done in class. Demand-High can be incorporated in the teaching/learning process
no matter what a teacher’s method, experience, school, knowledge and whatever
the age or level of their students is. [P. 51]

“3XP (“Three times practice”) technique tweak in working with materials
presupposes three visits and revisits to the exercise instead of doing it once and
then moving swiftly on. “So, for example, the first time you do an exercise in the
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normal way e.g. students do it individually or in pairs, and then you check answers
with them. But then, instead of rushing on to the next thing, you ask them to go
back — not to do the same thing again, but to go deeper into the task. A second visit
might have the instruction: “Cover the words. Can you remember the sentences?
Say them to your partner. (It is not a test! Check whenever you need to.)” And,
having done that, you take them back in for a third go: “Practise saying the
sentences more naturally to each other. (Also, think about facial expressions,
gestures, etc.).” By the end of three visits and re-visits to an exercise, the language
will be known better, remembered better and, possibly, be more available for use

in future.” [P. 55]

(Based on: Scrivener J. Demand High Teaching. The European Journal of Applied
linguistics and TEFL. P.47-58. URL: https://cutt.ly/XLaTyOR (Last accessed: 12.01.2020)

Task 3. Work individually. Read the information again and underline the
key ideas. Share your results.

Task 4. Answer the question:

Have you ever experienced Demand-high / 3xP approach?

Online: Use the technical  capabilities of  Mentimeter
(www.mentimeter.com) to get the students’ opinion. Provide students with three
variants of the answer: YES / NO / OTHER VARIANT. Analyse the resullts.

Task 5. Use the information below to decide whether 3xP approach can

support the communicative approach. Give reasons.

COMMUNICATIVE METHODOLOGY

Headway presents the following features incorporated by communicative
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methodology:

> Students are challenged cognitively.

»  They are involved in the learning process.

> They are asked to contribute their own opinions, experiences and
feelings.

»  They take part in real or realistic activities.

> They are encouraged to work closely with peers.

»  They are encouraged to assume a certain responsibility for their own
learning, and to develop learning skills.

> The teacher adopts different roles (informer, monitor, resource

consultant) according to the stage of the lesson.

(Adapted from: Cunningsworth A. Choosing Your Coursebook.
Thailand: Macmillan and Heineman, 2008. P. 116)

Task 6. Have we been using the text/materials communicatively/according
to 3xP approach? What was the role of 3xP approach in providing the

communicative character of working materials?

Activity 4: Creating a checklist for a communicative use of materials

Task 1. Working in groups create checklists for 3xP / communicative use of
materials. Be ready to present the results on posters or using available digital
resources. Provide comments and feedback. (Online: Use breakout rooms and
jamboard during online learning)

Task 2. Consolidate all your checklists.

Task 3. Analyse the procedure of working with the text in Activity 2, taking

into account the final checklist.
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Activity 5: Analysing textbook materials and activities

Task 1. Study the materials and activities in the Appendix 11 and analyse
them according to the consolidated checklist.

Task 2. Take one activity and suggest a tweak to make it still more

communicative. To fulfil the task, use the information below.

Examples of making materials more communicative:

»  students change the style of the text;

> a teacher makes an exercise (text, dialogue...) open ended, students
should develop the idea;

»  students recreate a dialogue/text from memory;

> students create a diagram;

> students ask each other questions about their likes and dislikes;

> students or a teacher create an imaginary shift of the situation / model
other circumstances (you are / meet a tourist, you are a visitor to the planet Mars
and a Martian);

> students role-play;

»  students write sentences using the information they have collected;

»  students create a conversation.

Students should not be given the ready answers. They should be given the
freedom of choice concerning the topic or subtopic (if possible). They should be
encouraged to practice the creation of spoken discourse, strategic planning of
communication, the structuring of longer stretches of discourse and the cooperative
element necessary for the effective exchange of meaning and the understanding of

speaker’s intentions.

(Adapted from: Cunningsworth A. Choosing Your Coursebook.
Thailand: Macmillan and Heineman, 2008. P. 119-125)
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Activity 6: Detecting the communicative activities
Task 1. Have a quick look at the excerpt from a school textbook given below

and comment on the prospects of using this material communicatively.

a) Complete the sentences about Rick. Use the Present
Simple of the verbs from the box.

‘ go, live, like, have, do I

Where ... Rick’s family ...? His family ... in Camden.

—_—

2 ... he ... toschool in his town? No, he ... to a boarding
school in another town.

3 Which sports ... he ...? He ... basketball and skating.

4 What ... he ... in the school workshop? Metalwork.

5 ... his friends ... to his school? Yes, they ... to his school.

6 What ... he ... to eat? His mum'’s roast beef.

7 What ... he ...? He ... homework.

8 ... he .. money? Yes, he does. His piggy bank is full.

9 ... he ... on dates? No, he hasn't got a girlfriend yet.

(Borrowed from: Kap’'tok O. J1. Aneniticoxka mosa: Iliopyunux ons 6-eco kiacy
3A2aIbHOOCBIMHIX HABUANbHUX 3aK1A0i6 (6-Ui piK HABUAHHS).

Tepnominb: “BugaBaunrso Acton”, 2014. C. 17)

Task 2. Working in small groups, explore the suggested activities based on
the material in Task 1 and select three that provide the most active communicative

practice by applying your checklist.

(Online: Use breakout rooms and jamboard during online learning)

ACTIVITY
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a)  Choose a question that you would like to address to your
classmates. Make necessary changes to the question. Mingle with your
classmates and get as many answers to your question as possible. Sum up the
information and present it to the class.

b)  Choose the easiest/most difficult question to answer. Explain your
choice.

c¢)  Which questions can be connected with your life? Explain your
choice.

d)  Choose a question you can answer. Don’t share your choice with
anyone. Prepare your answer. Mingle with your class and present your answer
to your classmates. Let them guess the question.

e)  Complete the sentences about Rick. Use the Present Simple of the
verbs from the box

f) Choose all the questions that can be addressed to your classmates.
Make all necessary changes to the question.

g)  Choose the most boring/interesting question to answer. Explain

your choice.

Task 3. Discuss the results.

Task 4. Brainstorm other communicative activities based on the suggested

material.

Optional: Watch the video “Communication Games - Drawing *227

(https://www.youtube.com/watch?v=8yGhNwDMT-g). Using the information

presented in it, discuss in pairs how it can be applied to make the use of the given

materials more communicative.
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Activity 7: Developing the practical skills

Task 1. Work in 3 groups. Look at the materials presented in Appendix 12.
Suggest at least 3 activities to provide communicative use of the materials.

(Online: Use breakout rooms and jamboard during online learning)

Task 2. Rotate the created activities. Evaluate them against the checklist.
Task 3. Provide feedback.

Activity 8: Summary and reflection

Work in pairs. (Online: Use breakout rooms during online learning). Reflect

on the session answering the questions:
Have we met the objectives of the session?
Have the activities been communicative?
What ways of making materials more communicative have been used?

Which of them do you find the most productive?

Activity 9: Follow-up (to be done before and during a visit to school)
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Task:

v' before a visit to school ask your mentor to provide you with the
materials she/he is going to use in class;

v' think of a tweak to the activities planned by the mentor;

v share your suggestions with your mentor and get feedback;

v' get ready and teach the part of a lesson based on the activity you have
developed during a school visit;

v write a report on the basis of your experience.

Notes
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SESSION 7:
WAYS OF MAKING MATERIALS MORE CONTEXT
APPROPRIATE

Activity 1: Investigating the topic of the session.

Task 1. Work in pairs to underline the key words in the objectives below.

Objectives
By the end of the session students will be aware of:
v the learning context components that influence learning
v’ the effective ways of making materials more context appropriate
and will be able to:
v’ make materials more context appropriate

v" deal with mixed ability classes

Task 2. Share your ideas with the group.

Activity 2: Activating background knowledge
Task 1. Mingle around the class and find out the information about your
mates by asking the questions concerning their experience of learning and

acquiring languages in different contexts. Use the hints in the grid given below.

Online: Use the technical

fegs . Oy o ey
capabilities of Mentimeter = w@%ﬁ%ﬁﬁ"‘“ﬂm
. weﬁ.& r«?’ew Gﬁe“‘d ntoke
(www.mentimeter.com) or e, et e
, 252
ot OO i e
WordClouds %ﬁ%ﬁméjﬁém
(WordClouds.com) to get T
the  students’  ideas.

https:/cutt.ly/SLzaHC
Analyse the results. ps://cutt.ly/8LzaHCo
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Hints

S1

S2

S3

Speaks at least two
other languages

fluently

Is bilingual

Travelled  abroad
and used English

for communication

Uses English
outside the

classroom

Studied a second
language at school
but didn’t enjoy the

experience

Enjoyed English at

school

Task 2. Report your findings to the rest of the group.
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Activity 3: Investigating the components of learning context

Task 1. Work in small groups (Online: Use breakout rooms during online
learning). Learning process involves learning context. In Activity 1 you have
already mentioned some components of the context. Think about other context
components which should be taken into consideration while teaching.

Task 2. Skim the information in Appendix 13. Complete the scheme by
supplying the missing constituents of learning context (E.g. learner’s needs).

(Online: Use technical capabilities of jamboard during online learning)

Learning/ Context

Task 3. Report the findings to the group.

Activity 4: Diverse nature of learning context

Task 1. Work in groups of four and write down the definition of the concept
“Learning Context”, using the components brainstormed in Activity 2. (Online:

Use breakout rooms and jamboard during online learning)
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Learning Context is

Task 2. Report your findings.
Task 3. Compare your definitions with the definition given in Appendix 14.

Present your opinions to the rest of the class.

Activity 5: Dealing with specific implications for the teacher in the

mixed ability classes

Task 1. Answer the following questions:

According to which principles are Ukrainian pupils grouped into classes in

schools?
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What implications the knowledge of individual differences of learners has

for the teacher?

Task 2. Work in groups of three (Online: Use breakout rooms during online
learning). Look at the information below presenting different teachers’ attitudes to
working with mixed ability classes. Which of them do you support and why?

Discuss the attitudes in groups and then give feedback in plenary.

Gyorgy

You can’t really take all these individual differences into account.\
The important thing is to ‘teach the class’. /

| teach very little to the class as a whole — but my class has Iots\
of individual tasks and small-group work. | think the classroom is
always a set of private lessons — as many as there are individualy

; You can adapt class lessons to respond to many individual needs
and differences within the group. /

Borrowed from: Scrivener J. Learning Teaching: A Guidebook for English Language
Teachers. Oxford: Macmillan, 2005. P. 64

Activity 6: Checklist of context appropriateness of materials

Task 1. Work in 3 groups. Using the components of the learning context
mentioned in Activity 2, make checklists for evaluating the exercise in the

coursebook. (Online: Use breakout rooms and jamboard during online learning)

77



Task 2. Walk around the classroom clockwise comparing the checklists of
other groups. (Online: Work in plenary)

Task 3. Compare your own lists with the checklist of Context
Appropriateness of Materials given in Appendix 15 and write down the
differences. (Online: Use breakout rooms and jamboard during online learning)

Task 4. Report to the class about the differences you have noticed.

Activity 7: Practicing in evaluating the exercise in the coursebook and

making it more context appropriate

Task 1. Work in two groups. (Online: Use breakout rooms and jamboard

during online learning). Study the real-life situation:

“You are teachers in a secondary school. You are teaching a group of the
sixth graders. Ten of the 17 students are unmotivated, they don’t think they need
English. Their level of English is rather low. Though they are the fans of Harry

Potter. 7 students are motivated, enjoy English lessons, want to travel”.

https.//cutt.ly/FwdsOcWE https.://cutt.ly/Owds02Mo http://surl.li/jteya

Task 2. Read, analyse and evaluate Exercise 7 from the school textbook
AHneniticoka mosa (6-1i pik HaA8YaHHs): NIOPYUHUK 051 6 KIACI8 3a2ATbHOOCBIMHIX
HasuanvHux 3saxnnaoie (2014) by A. Nesvit against the checklist. Report your
findings to the rest of the group.
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-
L;‘ Work in pairs. Act out the dialogues as in the examples.

A:Did you visit your granny in  A:Have you been to London in
summer? summer?
B: Yes, I did. B: No, I haven’t.

1. you / to help your grandparents / Yes
2, you / to read a lot of books / No

3. yvou / to buy lots of souvenirs / Yes
4. yvou / to be in the youth camp / No

Borrowed from: HecBit A. M. Aueniticoka moéa (6-il pik HA8YaHHs). NIOPYUHUK
0714 6 K. 3aeanvHoocsim. Hasy. 3aki. Kuis: “I'enesza”. 2014. C. 7.

URL: http://pidruchniki.in.ua/angliyska-mova-6-klas-nesvit-a-2014/

(Last accessed: 10.01.2020)

Task 3. Make Exercise 7 more context appropriate.

Activity 8: Summary

Task. Summarise what you have learned during the session by writing your
ideas on the pieces of paper and sticking them on the board (using jamboard
stickers in the online variant).

Avtivity 9: Follow-up task

Watch the video by J. Harmer “All together now? Why classes are mixed

ability and what we can do about it?”” (Harmer J. “All together now? Why classes
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are mixed ability and what we can do about it?” URL: https://cutt.ly/QLaUxxa
(Last accessed: 10.01.2020). Make notes about the ways of making materials more
appropriate for mixed ability students mentioned by the presenter. Report your

findings in the next session.

L[] 14:04/1:21:03

Notes
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TEST YOUR KNOWLEDGE

Variant 1.

1. Which of the following questions does not deal with such a criterion

of materials evaluation and selection as Layout?

a)  Isit visually attractive?
b)  Isitclearly set out?
c)  Are pictures informative?

d)  Does it correspond to the curriculum?

2. Which of the following questions does not deal with such a criterion

of materials evaluation and selection as Skills and strategies?

a)  Isthe language recycled?
b)  Is there balance between skills?
c)  Are different kinds of reading/ listening/ speaking/ writing practiced?

d)  Are assessment tasks varied?

3. Which of the characteristics does not respond to the authentic task?

a)  Direct Evidence
b)  Construction/Application
c)  Teacher-structured

d)  Real-life
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4. Which of the following represents the authentic task?

a)  making predictions
b)  calendars

c) TV guides

d)  food labels

5. Which of the following is the example of the authentic materials?

a)  1identifying a theme
b)  Ordering decimals
c) self and group evaluation

d)  receipts

6. Fill in the gap with one of the given variants.
....................... — an assignment given to students designed to assess
their ability to apply standard-driven knowledge and skills to real-world

challenges.

a) Authentic Task
b)  Authentic Materials
c) Context

d)  Authentic Context
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7.

mediator:

a)
b)
c)
d)

8.

Which of the following roles is the least suitable for the teacher as a

monitor
facilitator
director

guide

We may need to adapt coursebooks because they are ....................

as they stand in any of the following areas: methods, language content, subject

matter, balance of skills, progression and grading, cultural content, image.

a)
b)
c)
d)

1deal
not ideal
suitable

relevant

.................. suggests adding small scale changes to activities that

result in significant increase in learning outcomes.

a)
b)
¢)
d)

Demand-high approach (J. Scrivener, 2012)
Low-demand approach (J. Scrivener, 2012)
Demand-high approach (J. Lewis, 2012)
Low-demand approach (J. Lewis, 2012)
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10, 3XP (eerrveeeiiiieeennen. ) approach to working with materials
presupposes three visits and revisits to the exercise instead of doing it once and

then moving swiftly on.

a)  three times preparation
b)  three times practice
c) three tenacious practice

d)  four times practice

11. Detect which of the following items is not considered to be relevant to

the communicative methodology.

a)  Students are challenged cognitively.

b)  They are asked to contribute their own opinions, experiences and
feelings.

c) They take part in real or realistic activities.

d)  They are not encouraged to assume a certain responsibility for their

own learning, and to develop learning skills.

12.  Select the inappropriate examples of making materials more

communicative with the genuine element of unpredictability:

a) students change the style of the text;

b)  a teacher makes an exercise (text, dialogue...) open ended, students
should develop the idea;

c) students read a text;

d)  students create a diagram;
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13. .

............... is any information that characterizes the student, activity,

educational content, learning strategies and the environment surrounding the

student.

a)
b)
c)
d)

14.

Learning Style
Learning Experience
Learning Context

Learning Purpose

Learner’s needs, age, level of English, learning styles, motivation,

multiple intelligences are the constituents of ....................... :

learning context
learning style
communicative context

learning experience

Select the example of course-book positive features:
insufficient recycling of the language material,

no revision tests,

no materials about Ukraine

the use of authentic materials
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16. Select the example of course-book negative features:

a)
b)
c)
d)

focus on skills,
sequencing from simple to complex tasks,
no materials about Ukraine,

variety of activities.

17. Which of the following questions does not deal with such a criterion of

materials evaluation and selection as Content?

a) Are they logically sequenced?

b) Is it age-appropriate?

c) Is it culturally appropriate?

d) Does it correspond to the curriculum?

18.

.............. assessment, in contrast to more traditional assessment,

encourages the integration of teaching, learning and assessing.

a)
b)
c)
d)

Authentic
Communicative
Context

Practical
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19. What can metaphors ‘a spring-board’, ‘a friend’, ‘a minefield’, ‘the well

of knowledge’ be related to?

a) Course-book

b) Test

c) Student

d) Exam

20, oo activity is especially effective for other learners, who seem

to learn best when they are involved in some kind of physical activity, such as

moving around, or rearranging things with their hands.

a) Visual

b) Auditory

C) Kinaesthetic
d) Observation
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Variant I1.

1. Which of the following questions does not deal with such a criterion

of materials evaluation and selection as Layout?

e) Isitvisually attractive?
f) Is it clearly set out?
g)  Are pictures informative?

h)  Does it correspond to the curriculum?

2. Which of the following questions does not deal with such a criterion

of materials evaluation and selection as Skills and strategies?

e) Isthe language recycled?
f) Is there balance between skills?
g)  Are different kinds of reading/ listening/ speaking/ writing practiced?

h)  Are assessment tasks varied?

3. Which of the characteristics does not respond to the authentic task?
e)  Direct Evidence

f) Construction/Application

g)  Teacher-structured

h)  Real-life
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4. Which of the following represents the authentic task?

e)  making predictions
f) calendars

g) TV guides

h)  food labels

5. Which of the following is the example of the authentic materials?

e) 1identifying a theme
f) Ordering decimals
g)  self and group evaluation

h)  receipts

6. Fill in the gap with one of the given variants.
....................... — an assignment given to students designed to assess
their ability to apply standard-driven knowledge and skills to real-world

challenges.

e) Authentic Task

f) Authentic Materials
g)  Context

h)  Authentic Context
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7.

mediator:

e)
f)

g)
h)

8.

Which of the following roles is the least suitable for the teacher as a

monitor
facilitator
director

guide

We may need to adapt coursebooks because they are ....................

as they stand in any of the following areas: methods, language content, subject

matter, balance of skills, progression and grading, cultural content, image.

e)
f)

g)
h)

ideal
not ideal
suitable

relevant

.................. suggests adding small scale changes to activities that

result in significant increase in learning outcomes.

e)
f)

g)
h)

Demand-high approach (J. Scrivener, 2012)
Low-demand approach (J. Scrivener, 2012)
Demand-high approach (J. Lewis, 2012)
Low-demand approach (J. Lewis, 2012)
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10, 3XP (eerrveeiiiieeenen. ) approach to working with materials
presupposes three visits and revisits to the exercise instead of doing it once and

then moving swiftly on.

e)  three times preparation
f) three times practice
g)  three tenacious practice

h)  four times practice

11.  Detect which of the following items is not considered to be relevant to

the communicative methodology.

e)  Students are challenged cognitively.

f) They are asked to contribute their own opinions, experiences and
feelings.

g)  They take part in real or realistic activities.

h)  They are not encouraged to assume a certain responsibility for their

own learning, and to develop learning skills.

12.  Select the inappropriate examples of making materials more

communicative with the genuine element of unpredictability:

e) students change the style of the text;

f) a teacher makes an exercise (text, dialogue...) open ended, students
should develop the idea;

g)  students read a text;

h)  students create a diagram;
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13.

................ is any information that characterizes the student,

activity, educational content, learning strategies and the environment surrounding

the student.

e)
f)

g)
h)

14.

Learning Style
Learning Experience
Learning Context

Learning Purpose

Learner’s needs, age, level of English, learning styles, motivation,

multiple intelligences are the constituents of ....................... :

2)
h)

15.

g)
h)

learning context
learning style
communicative context

learning experience

Select the example of course-book positive features:

insufficient recycling of the language material,
no revision tests,
no materials about Ukraine

the use of authentic materials
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16. Select the example of course-book negative features:

e) focus on skills,
f) sequencing from simple to complex tasks,
g)  no materials about Ukraine,

h)  variety of activities.

17. Which of the following questions does not deal with such a criterion of

materials evaluation and selection as Content?

e) Are they logically sequenced?
f) Is it age-appropriate?
g) Is it culturally appropriate?

h) Does it correspond to the curriculum?

18, o, assessment, in contrast to more traditional assessment,

encourages the integration of teaching, learning and assessing.

e) Authentic

f) Communicative
g) Context

h) Practical
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19. What can metaphors ‘a spring-board’, ‘a friend’, ‘a minefield’, ‘the well

of knowledge’ be related to?

e) Course-book

f) Test

g) Student

h) Exam

20, oo activity is especially effective for other learners, who seem

to learn best when they are involved in some kind of physical activity, such as

moving around, or rearranging things with their hands.

e) Visual

f) Auditory

g) Kinaesthetic
h) Observation
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PROJECT WORK

PROJECT 1. PROBLEM SOLVING

Work in 6 groups. Each group has to solve a range of problematic situations
in class, incorporating the inumerated solutions. Your task is to think of the ways
to cope with the problems using the learning materials and to act out the whole
situation (taking into account a teacher, students, proper activities to solve the
problematic situation, etc) in front of the other groups. After that the members of

the other groups analyse the presentation in relation to the accomplished tasks.

Procedure:
a) Select the learning materials on the given topic to solve the problems in

class marked in the table below.

Topics:

a)  Family and friends

b)  Professions

c)  Science and technology
d)  Our planet

¢)  National cuisines

f) Cultures and nationalities

g)  Ecological problems and their solving
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a)  Problematic situations:

Group 1. Students in class are all at different levels (Use differentiation
by providing different materials/technology, Use the competent students);
students keep using their own language (7alk to them about the issues);,
students don’t do homework (Ask the students); students finish before

everybody else.

Group 2. Students in class are all at different levels (Use differentiation
by providing various tasks based on the same material/technology, Use the
competent students); students keep using their own language (Encourage them
to use English appropriately); students don’t do homework (Make it fun);,

students finish before everybody else.

Group 3. The class is very big (Use worksheets, Use pairwork and
groupwork, Use group leaders, Use chorus reaction, Think about vision and
acoustics, Use the size of the group to your advantage); students keep using
their own language (Only respond to English use); students don’t do

homework (Respect homework); students finish before everybody else.

Group 4. Students don’t want to talk (Use pairwork and groupwork,
Allow them to speak in a controlled way at first, Use ‘acting out’ and reading
aloud, Use role-play, Use recording), students keep using their own language
(Create an English environment), students don’t do homework (Make post-

homework productive); students finish before everybody else.

Group 5. Students don’t understand the audio track (Preview interview

questions, Use ‘igsaw listening’, One task only, Play a/the first segment only);
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students keep using their own language (Keep reminding them); students don’t
do homework (Make post-homework productive); students finish before

everybody else.

Group 6. Students don’t understand the audio track (Play the audio
track in manageable chunks, Use the audioscript, Use vocabulary prediction,
Have students listen all the time); students keep using their own language (7alk
to them about the issues); students don’t do homework (Make it fun); students

finish before everybody else.

c¢) Read the theoretical information in Appendix 16 to fulfil the task.
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PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON
LEARNING MATERIALS CREATION

As a result of completion of the Unit Working with Materials, delivered by the
Associate Professor Diana Sabadash, students of the academic groups A-32
(subgroup I) (2018) and COA -34 (2019) worked out projects on lesson planning

concerning different topics.

@

=\
e
Rust
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The Unit forms a part of English Language Teaching Methodology course which is
given within the framework of the ‘New Generation School Teacher’ project
delivered jointly by the British Council Ukraine and the Ministry of Education and

Science of Ukraine.
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The students had to select materials and prepare lesson plans for the seventh
form, taking into account that a mixed ability class contains pupils with diverse
learners’ needs, learning styles, level of English, motivation, interests and multiple
intelligences.

The students have coped with the task successfully and presented their projects.

Task

Work in five small groups. Look at the photos of the students’ projects on
learning materials creation and analyze them:

1) Determine the topic, aims and objectives;

2) Analyze the activities and materials presented, taking into account the

timing;
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3) Name project strengths and weaknesses;
4) Think of the possible shift that can make the materials use more effective;
5) Determine the importance of references;

6) Choose the project you liked most. Give your reasons.

GROUP 1. Project prepared by group A-32 (subgroup I) (2018). (Appendix 17)
GROUP 2. Project prepared by group A-32 (subgroup 1) (2018). (Appendix 18)
GROUP 3. Project prepared by group A-34 (2019). (Appendix 19)
GROUP 4. Project prepared by group A-34 (2019). (Appendix 20)
GROUP 4. Project prepared by group A-34 (2019). (Appendix 21)

Notes
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PROJECT 3. MATERIALS CREATION AND DESIGN

Work in small groups. Study the list of topics and the specifics of the given
learning context (characteristics of the class and students in it: form, age and
number of pupils, their major interests, etc). Choose one topic from the list and
write an expanded lesson plan, creating, selecting, combining, supplementing the
learning materials and making them context appropriate. The results of your work
represent on the A3 size paper (or using jamboard for online learning). Present
your plans to the other groups, giving the reasons for your choices. The students

from other groups give their feedback. Choose the best project.

Topics:

a)  Family and friends

b)  Professions

c)  Science and technology
d)  Our planet

e)  National cuisines

f) Cultures and nationalities

g)  Ecological problems and their solving

The learning context:
Form — 7 (12-14 years);
Number of students — 15;

Learners’ needs — the need to communicate effectively, the need to be

familiar with the language system, the need for challenge, the need to take on more
responsibility for their own learning, the need for cross-cultural awareness, etc;

Level of English — 11 students with pre-intermediate level and 4 with

intermediate;
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Learning styles — various;

Inteligences — various;

Motivation — both extrinsic and intrinsic (5 — well motivated, 7 — with
unstable motivation, 3 — nonmotivated);

Interests — sports, music, computer games, painting, traveling, engineering,
bloging, etc;

Equipment — board, tape recorder, TV, multimedia board, projector, several

computers with headphones and microphones, screen, etc.

Notes
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APPENDIX 1.
SESSION 1: THE GUIDELINES TO THE PRINCIPLES UNDERLYING THE
PROCEDURE OF MATERIALS EVALUATION AND SELECTION

Activities 2: Comparing local and global course-books. Distinguishing the
differences between course-books and other types of books

Task: Look at the sample copies of the global and local books.

Groupl. Think of at least 3 strengths of global books. Make short presentations
of your findings.
Group 2. Think of at least 3 weaknesses of global books. Make short presentations
of your findings.

o —

.wm i

BOOK
Michael Harris David Mower

2 STUD

Longman

whanww. longman.com

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education
Limited, 2000. 111 p.
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CONTENTS MAP

Module Vocabulary Grammar Skills Pronunciation

N
i _/j:n'//

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education
Limited, 2000. 111 p.
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Skills Pronunciation

Module  Page Vocabulary Grammar

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education
Limited, 2000. 111 p.
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1 Animals 5 Spies

2 Homes 6 Food

3 Stories 7 Tomorrow’s World
4 Stars 8 Machines

b ==

True or false? Look through World Club 2.

1

A Usi

Match the modules with the photos.

3T

ng World Club 5

The lead-in page for Animals has got a photo
of a lion.

The Language Focus in Lesson 4 is about

repositions. 2 ’
Pep In pairs, ask and answer questions

The title of Lesson 13 is Mission Anaconda. about the hook.
sy a5 :

The Writing in Module 5 Fluency is a story. Example: A: What page is Lessor 22 6n?

The Consolidation for Module 8 is on page ; A :

]5. B: It’s on page 78. Who is the film star

! in Lesson 107
The Module Check for Module 1 has got five
questions. A: It’s Kate Winslet.

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education

Limited,

2000. 111 p.
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BRI

B Your Learning

a =

Lnok at the questionnaire. Listen to José and
write down his answers.

b watch fllms in Enghsh
¢ read books in English

4 Give yourself a mark out of ten for:
' e writing

Answer the questionnaire yourself.

¢ &

In pairs, interview your partner. Write down
his/her results.

d ILEARN!
|Toteinn

Look at the two ways of organising
vocabulary: alphabetically and by topic.

Organise the words below in the
same way. There are five topics.

* school

* food

* animals

* homes

+ machines

sandwich / bedroom / blackboard /

teacher / kitchen / classroom / cat /
bathroom / car / hamburger / lion /
television / zebra / apple / compuiter

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education

Limited, 2000. 111 p.
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e e R N e i e S e S AT N SR

R
C
‘ h OOI Repo rtS Make a list of new words from this module.

In pairs, test your partner.

= | 5\;/ Example: A: What does ‘star’ mean in our
Read the reports. Which of the students: language?

1 is good at speaking and listening? B:ltis ...

2 is good at writing and grammar? A: How do you spell it?

3 has got a good vocabulary book? Big—t—a—r

4 has problems with grammar? :

5 sometimes does not do homework? d ==

6 does not speak English in class? Write a short report about your English.

Give it to your teacher.

Example: 1 Carlos

b -iE{r"e.fonas ¢

r s . . 5 ”.*—.':{‘: |
Which of these words are similar | momEse |
in your language?

excellent problems disorganised untidy

6 \ =
hard organised tidy try (/a'f og b d J’f’aké'* 4 ol bt
w\\an)r ane - ah am
Read the reports again and use the mini- }F\ 5”\3% ot i EVUJE__ e Ol
dictionary to find the meaning of other h l(\aG a HQ o GWOJYE__—-Q)'I’ - '[’Y'\(:-\/ —b’u\a\rﬁf
words. ey 82— "ok do 1 s [ S
omefn "”A%;--.;ig&& o o oraiiie
| P o o
REPORT: Ma cla Greot s ,/—"/i! gl
Mﬁaﬁ—mh_bdfqm y e i ! = ==
Ofk-—iij,m A = AL S s T e
mad_tjé Ye1Y good, e Srﬂmmar __,(__,.7-—7-""!_ #;__,r,-f/’ S
MEHING tests ace N
ixﬁﬁllen-r Her VOCﬂbUEar T e i _J_J__J,f_-——"""' //’78_,7-—/
0K is also. very Qrgan'téa = LT J/__f__,,--f-f/ e
:.:d 'hd‘:‘} Maggas problem | = S RSl //_,,_Jff//
_speaking ang lstening el e

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education
Limited, 2000. 111 p.
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afian m\imn\s_

mal

Ke: ante ¢ anil

| bl :
al ot Y

nals
sumpl®
ALe

rese t
a Jesotiphion

The south American fruit bat having linch.

a l_ﬁﬁvonos

Classify the animals in the photos and in T . e ARy g

the box. Use the mini-dictionary to help you. S The smile of the Nile crocodile,
b L_: S

In pairs, add other animals to the lists.
Tell the class.

elephant eagle snake dolphin ant
chameleon cockroach ostrich lizard

Example: A chimpanzee is a mammal.

Example:

Mammals

elephant

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education

Limited, 2000. 111 p.
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e 1 Nasty Pets

What is your opinion of the
animals in the photos? Tell the
class.

Example: 1 think ants are nice.

lovely nice OK horrible
not very nice
absolutely revolting

i lers are from Australia.
Are these facts about redback . They love bathrooms and live under

spiders (RS) or cockroaches (C)? ' toilet seats. Redbacks hate

Use the mini-dictionary. i . people sitting on them.
i o They bite and they

Example: 1 RS =57 have an easy

target! Every year
¥z they kill people £
in Australia, \ ol
“ Redbacks do not -
2

ake good pets! »

They live under toilet scats.

They live inside TVs.

They love bathrooms.
They eat everything.
They bite and kill people.
They don’t like lights.

They sleep in the day and
come out at night.

o - > I S SR S

‘ Cockroaches eat everything. They
often live inside TVs where they eat cables
- and listen to Cartoon Network. Cockroaches
They can run fast. _ sleep in the day and come out at night.
; When you want to see one, put food on
the kitchen floor. At night, go into the
kitchen and switch on the light. (;1 .
Cockroaches don't like lights
and try to escape. Move fast
if you want to catch one in
your hand.

8

Read the texts and check your
answers in exercise B.

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education
Limited, 2000. 111 p.
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R e e B e e e e o S e e Y o e

e Focus: Present

Copy and complete the tables.

AFFIRMATIVE

I/you/we/they | .. under toilet seats.

He / she / it lives | in Australia.

NEGATIVE

1/ you/ we/ ‘.. (don’) under toilet

they seats,

He / she / it does not live |in Australia.
(doesn’t)

See Grammar Reference 1 on page 16.

E =~

Complete the sentences.

Example: 1 My sister does not like rats,

My sister (not like) rats.
I (think) chameleons are OK.
My mum and dad (not want) a pet at home.
Tim (hate) cockroaches.
Redbacks (not live) in televisions.
A big spider (live) in our bathroom.
My sister and I (love) dogs.
. Snakes (not make) good pets.

o TR S-S ) B

Harris M., Mower D. World Club 2:
Limited, 2000. 111 p.

F i<
Write sentences about the animals you like
and dislike.

Example: 1 don’t like rats — they’re absolutely
revolting.
I love cats — they’re really nice.

G =

In pairs, tell your partner about your
preferences.

Example: A:1 love horses. They’re fantastic.

B: Mmum, I think they’re OK. I like
dolphins. They’re lovely.

H B

The words underlined have more than one
meaning. Look them up in the mini-dictionary
and write the number of the appropriate
meaning.

1 A lot of people are afraid of bats.

2 The ants are climbing up the trunk of
that tree.

3 There is a big cockroach on the floor.
4 One of his jobs is to give food to the cats.

5 There is an interesting article about spiders
in this magazine.

Did you know?

Cockroaches can live with high
levels of nuclear radiation.

Look at World Club Magazine on page 88.
Do activity 1.

Students’ Book. China: Pearson Education
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g nima s‘;x‘-l_

frer thousands of
years of isolation,
Australia has some
completely different groups of
animals from other continents.

Firstly, there are marsupials like
koalas and kangaroos. They are
mammals but, after they -are
bom, the babies five-in thelr
mother's potich. The koala is a
marsupial with grey fur, a big
black nose and long claws. It
lives in eucalyptus trees and
eats the leaves.

Australian Animals

The kangaroo has strong back
legs, short front legs and a
small head with long ears. The
kangaroo lives in groups. It
sleeps in the day and comes
out at night to eat grass.

Another rare animal is the

“platypus. Itis a  mammal, but it

lays eggs! The platypus, has got
a brown body, a long nose and

sharp claws. It lives near [ rivers \

and eats small fish and insects.

The koal i a marsupial with grey fur, @
big black nose and long claws.

Harris M., Mower D. World CI
’ . ub 2: S ’ .
Limited, 2000, 111 p. tudents’ Book. China: Pearson Education
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A TE;WOR%
Match the words in the box with the
numbers. Use the mini-dictionary to help you.

fur head ears nose body frontlegs
back legs claws eyes pouch

Example: fur 1

i
=\
o

Read the text. Which is your favourite
animal?

C &

Read it again. Copy and complete the table.

kangaroo koala |platypus
habitat  |all over Pustralia
food grass
has got | strong back legs /

small front legs

| Did you know?

A baby kangaroo stays in its
mother’s pouch
for nine months

after it is born.

D =
Use the words to write sentences.
Example: 1 The koala is a marsupial with

sharp claws, grey fur and a
black nose.

1 koala / marsupial / sharp claws / grey fur /
black nose

2 hippo / mammal / big body / small legs
3 ant / small insect / six legs / big head

4 penguin / bird / black and white body /
small head

5 tiger / large cat / orange and black fur /
sharp claws

6 clephant / very large mammal / grey body /
big ears / a trunk .

E =

Choose an animal and write sentences about it.

Example:

Size/group: It is a large mammal,

Habitat: I Yives in central and south Africa.
Food: It eats grass and leaves.
Abilities: It can run fast o escape lions,

Description: i is 2 horse with black and white stripes.

F &

S
In groups, read your sentences. The other
students guess your animal.

EXTRA TiE

Look at World Club Magazine on page 88.
Do activity 2.

n

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education

Limited, 2000. 111 p.
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¥ 3 Quiz Time

A ' KEYWORDS

Quiz. In pairs, match the animals with the ‘ ‘
habitats. B
Listen to the quiz and look at the
photos. Guess the animal.

Example: trout — rivers

P

Animals: trout / dolphin / tiger / camel / ! c

polar bear / puma Listen again and answer the questions.

Habitats: deserts / mountains / the sea / 1 Where does it come fromi?

a) Europe b) Asia  ¢) Africa
2 Canit fly? a) yes b) no
3 How big is it?
a) 2 metres long  b) 1 mefre long

rivers / tropical forests / polar regions

¢) 3 metres long
4 What does it eat?
a) leaves b) meat c¢) grass
5 What kind of animal is it?
a) mammal  b) bird ¢) insect
d) reptile

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education
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anguage Focus: Present G ==
lmple Q-Uestlons Iin groups, one student thinks of an animal.
The others can ask ten yes/no questions to

D =% find out what it is.

Copy and complete the table with these Example: A: Is it a mammal?
words. B: Yes, it is.
main verb / question word / subject /
auxiliary verb H %
QUESTIONS Work in pairs.

i 3 4

Student A: Look at page 108: Exercise 1.

do |[I/you/ we/ they |live? Student B:  Ask and answer questions to

Where e Tt complete the table about the puma.

Example: What kind of animal is it?

Do |1/ you/ we/ they |live in Asia?
| Does | he/she/it

See Grammar Reference 2 on page 16.

E s

Write questions and answer them.

Example: 1 Do bushbabies live in America?
No, they don’t.

1 bushbabies / live / in America?

2 what / leopards / eat? ' Group /farnﬂf e =

3 when / tigers / sleep? Contment North and South America

4 komodo dragons / eat / grass? Fembiest . - | .. I

5 where / redback spiders / live? :“Size e pet upto zlmenes_long e
P

F | }Ot;d_ T i meat - other animals, e.g. deer

PRONUNCIATION: QUESTIONS "Wa'y- ofhummg SRR '

Listen to the questions. | Other names | cougar, mountain lion

Does it live in the desert?

Look at World Club Magazine on page 89.
Listen and repeat. Do activity 3.

Where does it live?

13
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Fluency

,,,,,

Brochure for a Zoo

—
A Fse
Invent your own animal or choose a real
animal.

Stage 1: Preparation

Find photos or draw your animal. Write notes
aboul: name, category, description, habitat, food,
abilities.
Example:
\ Name: Koala

Cateqory: marsupial mammal

I Description:

Stage 2: Writing

Use your notes to write the description. Then
check for mistakes.

Stage 3: Presentation

Produce a poster or short ‘magazine’. Include
your description, pictures and maps.

Write four questions for people to answer about
your project.

B 24

Find out about your partner's animal.

Stage 1: Preparation
Prepare questions in notes like this:

Example:

name?
mammal / reptile / bird?

l- big or small?

14

Stage 2: Speaking
In pairs, ask and answer your questions.

Example: A: What’s the name of your animal?
B: It’s a platypus.
A:lsita ..

Stage 3: Feedback

Give your partner’s animal a score for interest.

3 very strange and exotic
2 quite interesting
1 not very inferesting

Listening: ‘The Ant an

leaf

(=

Order the parts of the story.
Then listen and check your guesses.

Example: b 1

The ant climbs on the leaf.
An ant falls into 4 river.
The ant bites the man’s leg.

o 6 o 8

A dove sees the ant and drops a leaf in the
water.

o

‘Thank you, little ant,’ says the dove.

f Later, a man sees the dove and decides to
shoot her.

¢ The man jumps. His arrow misses the dove.

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education
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‘? Consolidation

A =»
Put the verbs into the correct
form.

(Ostriches are
enormous birds - two
metres high. They

(* live) on the plains of
Africa. They can't fly but
they (* move) very fast -
65 kph. They (* not eat)
insects, they (*eat) small
animals and plants. The female

(* lay) between six and eight eggs.
Ostriches (¢ not make) good pets.

Write questions about ostriches.

where / live?

what / eat?

cat / insects?

how many eggs / female lay?

15 I I~ T

make / good pets?

C =&
In pairs, imagine you are talking animals. Ask
and answer questions about your lives.

What/name? Where/live? What/eat and drink?
Where/sleep? What/do?

Example: A: Hil My name’s Rover. What’s your
name?
B: Ted. I'm a cocker spaniel and you?
A: I'm a rottweiler. Where...

Vocabulary
D ‘ ?_‘-E-\_f}'m!-ms

Classify these animals:

cobra cockroach koala komodo dragon
kangaroo rat ant dove ostrich chameleon
platypus leopard giant panda penguin

M (mammal) Mar (marsupial mammal)
R (reptile) B (bird) I (insect)

E =243
MEMORY GAME

» In groups, play this memory game:
A: At the zoo, there are ten penguins.

B: At the zoo, there are ten penguins and six
elephants.

C: At the zoo, there are ten penguins, six
elephants and ...

Sounds

Fe

Listen to these sounds then classify the

words. e

LB

Listen and check your answers.

sleep / live / eagle / chimpanzee / dolphin /
listen / we / sea / insect / tree / platypus /
leaf / she / meat

15
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16

Do they live in forestsp

Does the ostrich lay eggs?
Does it sing?

What does the lion eat?
Where do sebras Tive?

Module check

e

Sen simple: affir i
S Ple: affirmative

m sings

* The present sim

le i i
actions: P15 used 10 express habityay

TT;}lns bird sings beautifully, Lizards love the s
(3 i |
eagle doesn’s sing. Koalas don’s eat meat
ths in the g be 2 l
e ; 50N '
With s he gives / she reads / it biizls i

* Sometimes the endin
= 5 of the verb chayo, 3

he switches on / she e e ﬂieiﬂgﬂs 4 little:
* We use the auxiliap:

: iar] i

the negative: cs don’t and doesp
He doesn’t fike snakes, Kor
grass. = odo dragons don

’t to form

’t eat

No, they don’t.

Yes, it does,
NO, it dOCsn’t_

Meat,
In Africa,

1 Look at Grammar References 1 and 2 on
this page and complete Grammar File 1 in
the Activity Book. Then do the Test Yourself:
Grammar on page 11 of the Activity Book.

Animals (general): female, male, pet

Mammals: bat, bushbaby, giant panda,
leopard, polar bear, puma, rat

Marsupials: kangaroo, koala, platypus
Fish: salmon, trout
Birds: cagle, ostrich, penguin

Reptiles: chameleon, komodo dragon,
lizard, snake

Insects: ant, cockroach

Parts of body: legs, body, claw, fur, head,
nose, potuch, wing

Adjectives: big, small, short, long, sharp
Habitats: desert, forest, mountain, polar
region, river, sea

Food: fruit, grass, leaves, meat, nuts

Verbs: come out at night, drop, fall into a

river, :
Jay eggs, look for food, switch on the lights

Look through the module and add other
important words to these lists.

Gl b il

2 Look at the Keyword Check. Write
important new words in your vocabulary
book. Then do the Test Yourself: Vocabulary
on page 11 of the Activity Book.

¥
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5 icture
oy THIS ! i

e and & ¥
2y s EALLy
Read sfory:
toa®

Listen

Talk

“T]r“.c-

practise

i

. THE ——

Matc __the-worclls in tJhe.‘ i
and books (1-5). Use the mini-dictionary. b ‘MOSQU|TO
COAST

horror romantic science fiction comedy ___PAUL-THEROU

adventure historical fantasy

PEMO NN READERS

By \
ram _'sr..;‘_\.(_‘r

»
B P
I,Qn'

| Example: Titanic — romantic, historical

1 Titanic h %
2 Indiana Jones and the Last Crusade What are your favourite films
3 Dracula and books? Tell the class.

4 Bean — the Ultimate Disaster Movie

: Example: My favourite film is Jurassic Park.
5 Alien

My favourite book is The Hobbit.

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education
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Stonies

Empire controls nearly

‘Rebels’.

S —

another robot, (-3PO0.

The hero, Luke Skywalker
Hamill, lives on Tattooine on

28

FILM NIGHT: BBC 1, 9.00 pn. STAR WARS (1977) Director: George Lucas

In another galaxy, the evil
everybody — except the

The story begins when the
rebel Princess Leia (Carrie
Fiher) finds plans for the
Death Star, a terrible weapon.
She hides the plans in a 1
R2-D2, with the message:
me, Obi-Wan Kenobi. You'e my
only hope. R2-D2 escapes 10
the planet Tattooine with

Here 1s another chance
to see this classic
saence fichion film.

his uncle’s farm. He often
dreams of @ more exciting life.
One day he finds R2-D2 and
reads the message from
Princess Leia. He goes 10 Obi-
Wan Kenobi (Alec Guinness)
and the fight against the
Empire begins.

. There s rarely a boring moment

in the film. It is sometimes very
funny - the two robots usually

. argue about everything! Darth
. Vaderis a memorable villain ~
. e never see his face behind

the black mask. And, of course,

 the special effects are always
- biliant In fact, in many ways..

Read the text quickly and find
the names of these characters.

the princess the two robots
the hero the villain

Read the text carefully and
choose the correct answer.

1 The ‘Death Star’ can a) help
people b) destroy people
¢) hide people

2 Luke’s life is a) exciting
b) boring c) easy

3 Luke fights a) Obi-Wan
Kenobi b) the Empire
c) the robots

4 The film is a) boring but
funny b) exciting and funny
¢) boring but memorable

Ha IS M., MO . . . .
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D ==

Find these words in the text. Then copy and

| complete the chart.

often / rarely / sometimes / usually / never /
always

100% always
80% ...
60% ...
30% ...
5% ...
0% ...

E =»
Look at the adverbs in the text again.
Complete these rules with before or after.

Think about your answers for this
questionnaire. Then, in pairs, tell your
partner.

Example: A:1 often go to the cinema with my
friends.

B: I don’t. I always go with my parents.

DO YOU EVER ...

« go to the cinema with your friends?
« cry during romantic films?
» watch videos in English?

'+ close your eyes during horror films?
« laugh loudly during comedy films?

o

D=0y ()

Adverbs of frequency go ' ... the verb ‘to be’.
Adverbs of frequency go “... other verbs.

See Grammar Reference 5 on page 36.

H B

Are these words nouns, verbs, adjectives,
adverbs or prepositions? Put them into the
correct category and then check your
answers in the mini-dictionary.

noisy finally living room then
throw away before romantic nextto

Look at World Club Magazine on page 90.
Do activity 7.

29
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4Ro-bdt5

Imagine robots running, jumping, throwing

and swimming. A scene from science fiction?
Not really. gcientists have had small
international competitions with robots since
1990, and they are going to get bigger.

tk with radioactive materials and at the

Scientists have developed new 10Ot
efighting and Tescue

Today robots Wo
pottom of the sea.
- they are going 0 help with fir
gperations.
| driverless trains in many modern

Computers contro
robot buses in your

cities: S00n you are going tosee
¢ity centre.

This Is going to be a big area for robots. Obviousty, You
aren't going to visit & robot doctor ina white coat!

ned artificial intelligence machines

Rut scientists have desig
s and then make suiggestions to d

that canmake a diagnos
human dogtor.
ome of our boring of dirty jobs fort

Robots have done s
many years: Scientists have designed many new

machines andin the next few years, there are going to be
factories with robot workers.

The first intelligent life o explore OUf solar system isn't
qoing to be human. Robots have explored Mars, and
Scientists are gaing to use them for other planets:

B &

Match the headin
gs with t
paragraphs. he numbered

more

Transport / Dan )
5 : zerous Jobs / Medici e
fkploration / Shousies J edicine / Space

A e B2

What things do :
ou o
the future? U0 i rebots Wil g

Example: 1 Dangerous Jobs

c if?(E;jNORDs

Fi ;
ind the opposite of these words in the text

p»iag sport fight fires drive buses
diagnose illnesses explore planets

Read sa
the text and check your predictions. fe small old natural interesting clean

Harris M., Mower
o - D. World CI . )
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Language Focus: Plans with
Going to

D ==

Copy and complete the tables.

RMATIVE

1
|

am

He / She / 1t !... | going to | see robot buses.

8 You / We / They | ...

GATIVE
am not
He / She / 1t * ... |?...to|visit a robot doctor.
You / We / They |*
QUESTIONS
What |am | 1 do there?
How |®...| he / she /it going to | help us?
When|™ ... | you / we / they [ live in a robot
world?

See Grammar Reference 15 on page 86.

E <o

Put the words in the correct order to make
sentences.

Example: 1 NASA are going to send astronauts
to Matrs.

1 send / are / NASA / going to / to Mars /
astronauts

2 is / how long / the journey / take? / going to

it / going to / take / about seven months / is

build / going to / they / aren’t / a space

station there

5 the astronauts / are / stay / going to / a
long time?

6 going to / am / follow / on the Internet / 1/
the mission

e

F <=

Work in pairs.

Student A: Look at page 109: Exercise 6.

Student B: Ask your partner about pictures 1, 3,
5 and 7 and answer questions about
pictures 2, 4 and 6.

Example: Number 1. Is the boy going to play
basketball or badminton?

G Dmcnownnv
B SKILLS

Find compound nouns in the mini-dictionary
and ask questions like these:

What is the word for;

+ a machine which plays CDs?

« an insect that hops in the grass?
* a person who works in business?

Look at World Club Magazine on page 97.
Do activity 24.
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« Fluency

Writing: A Description

Write a description of
a real gadget or invent your own.

Stage 1: Preparation

Do a quick drawing or plan of the gadget. j
Use a bilingual dictionary to find useful words.
Here are some ideas:

Stage 2: Writing

Write sentences about the following:
» the reason for the invention

« what it looks like

» how it works

Include a neat drawing or diagram in your
description.

Stage 3: Checking

Check your writing for punctuation and
spelling. Have you included linking words from
Lesson 23D (basically, because, fo, 50)?

Speaking: Telling Others
B 24

Describe your gadget to your group.
Stage 1: Preparation

Look at your description of a gadget and write a
list of important words.

Stage 2: Speaking

Describe your gadget to your group. Do not read
your written description — use your list of
important words.

Stage 3: Feedback

In groups, look at the drawings and descriptions.
Decide which is the silliest or the most useful.
Tell the class.

Listening: A Song
(o =)
Listen to the song and answer the questions.

1 What gadget is the song about?
2 What is the operator doing?
3 What happens when you press a ‘special key’?

|
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Sometimes we
see chimpanzees
doing human
things. They
drink from
cups, or take
photos. Why?
Chimpanzees
belong to the
same family of

Which one’s the odd-one-out? Can you find
the animal that is in the wrong group?

apes as the
1 a) ant b) cockroach c¢) spider h‘uge gorillas
2 a) eagle b) penguin c¢) ostrich of Afrlc‘a and the
3 4y bat B dolphin o) ant red orang-utan of Southeast Asia, but
M scientists think the chimpanzees are the
i most intelligent.
5 a) lion b) zebra c) tiger h Sf B .
&) bt B s R ey come from the rain forests an
i i grasslands of Central and West Africa; they
v@f/ Now write your own animal have got long black hair and they haven’t
\"”‘“" “odd-one-out". got tails. An adult male is about 85
centimetres tall and weighs about forty kilos.
\ Chimpanzees live in large groups of twenty-

five to fifty animals, and one male chimpanzee
What do you know about chimps? is the leader. They spend most of their time
on the ground but they also climb trees to
find food. They eat mainly fruit and insects,

| Z

1 Chimpanzees come fromnu

D a Asia b Asia and Africa ¢ Africa and sometimes they eat meat, such as
2 Chimpanzees weigh: monkeys. When they hunt, the males work
O a 20 kilos b 30 kilos ¢ 40 kilos together. Then they share the food with the
3 Chimpanzees cat: whole family group.
=== afruit, insects and sometimes meat But the greatest sign of the chimpanzee’s
O b insect and small animals ¢ leaves intelligence is that it makes and uses tools.
. It pokes a stick into an ants’ nest, then pulls
E 4 Chimpanzees live: out the stick and eats the ants. It also uses
o m— a in large groups b in small groups stones to crack nuts, and it chews leaves to
| chdvady make a sponge to mop up water. Some

chimpanzees can even communicate with
humans by using sign language or a
computer!

Now read about chimpanzees.
Were you right?

i
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6
dESE
8 Eeaa
9
10 |
€ d imal d?
an you do our animal crossword? 2]
1 A very large bird that can’t fly. Wh Gf g 0€s Where X
‘ 2 A tiger has got very ... claws. Read about the flat and then try to name
‘ 3 A very small animal with six legs. the rooms on the plan.
} 4 An animal which gives milk to its young,
w 5 A wild cat from North and South America, My brother and his wife live in a lovely little flat.
6 A popular pet. They’ve got a beautiful living roem with three big
: 7 The clephant’s nose. windows. They sit and watch TV in the living room
| 8  An African animal like a horse but striped. and they eat there too because they haven’t got a
‘ 9  Camels can live in the ... . separate dining room. When you stand in the hall
10 Monkeys live in tropical ... . at the front door, the kitchen is on the right and the
| | bedroom is in front of you. It’s lovely because it’s
‘ The mystery word is: ... got a big balcony. There’s a small bathroom
between the kitchen and the bedroom,
”"j 7 Now make up a similar puzzle, using . X
{"P\EI-- =/ words from Module 1. %Q Draw a plan of a flat you like
' g and write a description.
* Choose a long word to go down. T ——
+ Find words to go across, using the letters in
the long word.
+ Write your clues. (The mini-dictionary may 2 8 o

help you.)

+ Copy out the puzzle with the clues and
give it to your friends to do.
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/! . 7 .
5 Who's Who in Amanda’s family?
Read about Amanda's family. Can you name her relatives? This
: T N R N s 3 photo of vy Aunt
- ' | Vexa's bivthday pavty last wonth.
That's hey sitting opposite wy
gY¥andfathey. Next to Aunt Veva ave w
thyee little cousins: Bew, Jb 8nd Sephie. At
the ewd of the table is wy Uncle Ted Tw
between Uncle Ted 3nd wmy gYandfFathey is wy
bYothey, Tiwm. And wy §¥andwothey is sitting
opposite way eousm Bew. caw see wm
brotheY's givlfYiend, Lisa? She's sittmg
opposite wy bYothey awnd she's
talking to Unele Ted.

=~

REEERENAER RN
Film Show
Ben's family want to plan their holiday. Which holiday sttt ot
house do they choose? Why? What kind of films are these?

Invent titles for them.
Which do you prefer? Why?

A A French nuclear scientist

. disappears with a secret file.
An exciting story which
takes us from the Caribbean
to Cairo, from Moscow to
Madrid...

B More funny adventures with

' Hamish Minty about his life

as a doctor in the islands of

Dad: So we don't want a hotel this year?

Mum: Well, it's cheaper to cook our own meals. You can i Scptiand. '
all help with the cooking. Look, this is a nice little Now invent 3 title and a
flat, and the village isn't a long way from the sea. description of a film.

Ben: Why can't we be nearer the sea? | like this modern il )

flat. Look, the building is next to the sea. We can
go and swim before breakfast.

Dad: It's much bigger - it's got four bedrooms! It's much
more expensive too.

| Susan: Well, I like this little cottage. An old cottage is

more romantic than a modern flat.

{ Mum: Yes, and it's quieter too. Is it far from the sea?

| Ben: Five minutes’ walk.

Dad: Well, it's more expensive than the flat in the village

and cheaper than the big modern flat. OK. Let's take it. |
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- Mini-dictionary

98

Harris M., Mower D. World Club 2: Students’ Book.

This mini-dictionary will help you to understand all the words that are either important
to remember or necessary to do the activities. Remember that you don't have to
understand every word when you read a text. If you find a word in one of the texts
which is not in the mini-dictionary then that word is not essential to do the activity.
We recommend that you refer to the Longman New Junior English Dictionary
(first published 1984) for words not included here. Remember that this mini-dictionary
is not a substitute for a complete dictionary.

A

accurately /'mkjuratli/ adverb correctly.
act /aki/ verb 1 fo do or behave: The
children acted very badly at school. 2 to
pretend to be someone else, in a play or
a film.

act out jeekt aut/ verh perform: We
acted out our dialogue.

actor / 'mkta/ noun a man who acts in
plays or films.

actress / ‘wkiris/ moun (plural actresses)
a woman who acts in plays or films.
adventure /fodvent[e/ noun an exciting
thing that happens to someone.
adventurous /advent[aros/ adjective
liking a life full of adventures.
advertisement /advsitisment/ noun a
notice or a short film offering something
for sale: a newspaper advertisement, an
advertisement for a new soap.
aeroplane /[ ‘earoplemn/ noun a large
flying machine with wings, in which
people can travel.

agreement /agrimant/ noun (no plural)
having the same opinion as someone
else.

aircraft [ ‘eskrauft/ noun (plural aircraft)
a flying machine.

airport [ 'eapait/ noun a place where
aircraft are kept and where they arrive
and leave.

airship [ 'eafip/ noun an old type of
aircraft containing gas to make it lighter
than air and with an engine to make it
move.

album / ‘elbam/ noun 1 a book with
empty pages where you can put
photographs, stamps, etc. 2 a record with
several songs on each side: a Corrs
album.

alien [ ‘eilion/ noun a creature from
another world: a spaceship full of aliens.
alone faloun/ adjective, adverb not with
other people: He lives alone.

along /falon/ preposition following the
length of: We walked along the road.

Limited, 2000. 111 p.

always /[ ‘2lweiz/ adverb 1 at all times:
He always arrives late. 2 for ever: I shall
always remember you.

amazing /omeizi/ adjective very
surprising and exciting: What amazing
newsl

ambitious /em'bifas/ adfective wanting
very much to be successful.

amusing /amjwziy/ adjective making
you laugh or smile; funny: an amusing
story.

ant Jent/ noun a small
insect that lives in
large groups.

appear /apia/ verb to come into sight:
He appeared on TV.

appearance /Jprarans/ nows 1 the
sudden arrival or coming into sight of a
person or thing. 2 the way a person
looks to other people: his neat
appearance.

apple /‘wpal/ nouna
round, hard, juicy fruit
which is usually red
or greem.

argue /'aigjw/ verb to fight or disagree
in words: They often argued about
money.

article /'atikal/ noun 1 a thing: an
article of clothing. 2 a piece of writing
in a newspaper: an article abouf ships.
3 the words a or an (Sindefinite article)
or the (definite article).

artificial /a:tififal/ adjective not real:
artificial flowers.

artist / 'wtist/ noun a person whose job
is painting pictures.

ask /ask/ verb to say something that is a
question: “Who are you?” she asked.
attach /o'teet[/ verd to fix something to
something else.

attractive /otrektiv/ adjective pleasing,
especially to look at.

automatic /oe'maeetik/ adjective
working by itself: automatic doors
(= doors that open and close without
being touched).

balcony / 'bazlkani/ nown (plural
balconies) a place above the ground on
the outside of a building where people
can sit: Our flat has a large balcony.
banquet / ‘beengkwit/ noun a special,
important meal where there a lot of
people.

base /beis/ noun 1 the bottom of
something; the part that something
stands on. 2 the place where something
is controlled: a military base.

bat /baet/ noun 1 a piece of wood for
hitting the ball in some games: a
baseball bat. 2 a small animal with
wings that flies at night and hangs
upside~-down when it sleeps.

bathroom |/ 'ba:firum, -ruim/ noun a
room in a house where people wash
their bodies or have baths.

bean /bim/ noun a seed or seed
container of a plant which is caten as a
vegetable: green beans. ;

bed /bed/ noun a piece of furniture you
sleep on: What time did you go to bed
last night (= go to your bed to sleep) ?
bedroom / ‘bedrum, -rwm/ noun a room
for sleeping in.

bee /hiy/ noun a stinging,
flying insect that makes
honey.

before [bifay preposition earlier than:
You must leave before 8 o'clock.

bill /bil/ noun a piece of paper showing
how much you must pay for something,
blind /blamd/ adjective not able to see.
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Pairwork Activities

Exercise 1 (H - page 13) Exercise 3 (F - page 43)

Work in pairs. Work in pairs.

Student A: Answer your partner’s questions Student A:  Answer your partner’s questions
about the puma. Ask questions to about the great footballer, Pele,
complete your table. and ask questions to complete

your passage.
Example: 1 What did his friends call him?

i 'n 4 i = Edson Arantes do Nascimento was

" ." 1 born in Brazil in 1940. His friends
called him ... (1 What?). He was
very good at football, He was only
16 when he played for the (2 Which
team?). He scored two goals in
1958, the following year, to help
Brazil win (3 What?). He played
| 1254 games for his team, Santos,
and scored (4 How many?) goals.
% Then he joined the New York
Cosmos. He stopped playing in 1977
but he continued to work in (5
Where?), where he helped to make
football popular.

D
y

Example: What kind of animal is it?

( Group/family | mammal - cat family

| Continent

| Way of hunting | alone : 1

| Other names | ...

Exercise 2 (G - page 23)

Work in pairs.

Student A:  Ask and answer questions to find
six differences between your
picture and your partner’s picture,

Example:  In my picture there is a small table
in front of the sofa. Is there a table
in your picture?

108
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jular Verbs

Infinitive Past Past Participle Infinitive Past Past Participle
bite bit bitten learn learnt/learned learnt/learned
break broke broken leave left left
bring brought brought lose lost lost
build built built make made made
burn burnt burnt mean meant meant
buy bought bought meet met met
caich caught caught pay paid paid
choose chose chosen put put put
come came come read read read
cost cost cost ride rode ridden
cut cut cut ring rang rung
do did done run ran run
draw drew drawn say said said
drink drank drunk see saw seen
drive drove driven send sent sent
eat ate eaten shoot shot shot
fall fell fallen show showed shown/showed
feed fed fed sing sang sung,
feel felt felt sink sank sunk
find found found sleep slept slept
get got got speak spoke spoken
give Qave given spell spelt spelt
g0 went zone spend spent spent
grow rew grown stand stood stood
have had had swim swam swum
hear heard heard take took taken
hide hid hidden/hid teach taught taught
hit hit hit tell told told
hold held held think thought thought
hurt hurt hurt understand  understood understood
keep kept kept wake (up)  woke (up) woken (up)
know knew known wear wore worn
lay laid laid win won won
write wrote written

10
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Assess yourself:

End-of-year Self-assessment

I have no problems.
I have some problems.
I have a lot of problems with this.

w2 0
2

q,;(

%

C,
about animals and pets

about houses

about films and books
about pop or film stars
about spy stories

about food and going out
about the future

about news

EEEEEBA8AaA
EEEEEBERE

about machines and inventions
o

'L?‘

L] to your teacher

[l to dialogues (on the cassctte)

[l to other students

o

Y

Present simple
Prepositions of place
Comparatives

Adverbs of frequency
Present continuous

Past simple regular verbs
Past simple irregular verbs
Quantity

Obligation

Future simple (will)
Present perfect
Superlatives

Flans (going fo)

EEEEEEEEEEREAg

m

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education

Limited, 2000. 111 p.

134



LONGMAN

ENGLISH
DICTIONARY

World Club motivates and
We recommend the
Longman New Junior educates students
English Dictionary to * Informative topics for todau's students
SF?WPH”V World Clusb. * Fun games and activities
t i I !
bbb Plus World Club Magazine - something

information or contact your
local bookshop. for everyone!

Michael Harris
World Club encourages

independent learning
+ Clear module objectives and
self-evaluation tasks

* Mini-dictionary and dictionary skills
activities

* Test Yourself exercises in the
Activity Book

World Club: an all-round

teacher's resource

: Interleaved Teacher's Resource File

+ Complete photocopiable assessment
programme

+ Ideas for mixed-level classes and extra
photocopiable activities

Pearson
h(iu( zmon

www.longran.com

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education
Limited, 2000. 111 p.




TEACHER’S RESOURCE FILE

) T : ; {
B Michael Harris David Mower

Longman

Mady Musiol

Harris M., Mower D., Musiol M. World Club 2: Teacher’s Resource File. Pearson
Education Limited, 2000. 141 p.




—

Teacher's Notes

. Learning to Learn ... ... ...ttt i e e 11
Module I ... ... ittt i e e e 14
Module Z . ... . e e 23
Module 3 ... . e 33
Module 4 ... .. e e e 43
Module 5 .. ... e e e 53
Module 6 ... ... e e e 63
Module 7 ... e e e 73
Module 8 .. ... .. i e e 83

Assessment
Introduction . ..... ... .. . . . e e 95
Task sheets ... ... ... . i e 99
Assessment tasks K&y ... ... .. .. i e e 115
Assessment tapescripts . . . ... ... L. e e 117
Oralassessment....................... U 118
Language Work-out
Task sheets . ... ... it e e 122
Language Work-out Key . .. ......... .0ttt ennnnnnn. 138
Grammar File Answer key . .......... ... ... . i iuiiuninernnnn. 141

Harris M., Mower D., Musiol M World Club 2: T ea‘cher ’s Resource File. Pearson
Education Limited, 2000. 141 p.

137



ACTIVITY BOOK
—— Michael Harris David Mower

Www \-’;:’"-(]f“r‘:l" com

Longman

Harris M., Mower D. World Club 2: Activity Book. Pearson Education Limited,
2000. 80 p.




T

Timesaver photocopiable |

Visual Grammar

(Elementary—=1F

o>

o= i e = -
B o [ g
w1 e e - i
_/‘ / ’
o
2 A

—

MSCHOLASTIC 87k Pl MARY GLASG&®W MAGAZINES

Fletcher M., Munns R. Timesaver: Visual Grammar (Elementary-Intermediate).
UK: Scholastic (Mary Glassgo Magazines), 2004. 79 p.

139



Timesaver
Visual Grammar

(Elementary - Intermediate)

Mark Fletcher
and Richard Munns

Fletcher M., Munns R. Timesaver: Visual Grammar (Elementary-Intermediate).
UK: Scholastic (Mary Glassgo Magazines), 2004. 79 p.

140



TIMESAVER VISUAL GRAMMAR
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TIMESAVER VISUAL GRAMMAR

Introduction

Timesaver Visual Grammar is a rich resource of lively
photocopiable grammar practice materials for
secondary school students at Elementary, Pre-
Intermediate and Intermediate levels. The easy-to-use
format and answer key saves preparation time and
forms an ideal bank of materials to supplement any
coursebook.

Each activity provides thorough and stimulating
practice of the main structures found in a syllabus
spanning Elementary to Intermediate levels. Through a
series of fun and memorable cartoons, students are
prompted to produce and practise grammar in context.
Humorous teen-friendly characters such as Clubbing
Clare and Dizzy Daisy will contribute to students’
motivation and enjoyment.

How to use Timesaver Visual Grammar

The activities are divided into two-page sections. The
first page always contains a set of picture prompts
focusing on production of the target structure. The
second page provides further contextualised practice
through a variety of exercises — dialogue completion,
matching exercises and so on. There is a tense review at
the end of each level to consolidate the key structures
taught.

The Visual Grammar activities are not intended to
present new grammar but to provide practice of
recently acquired structures. For this reason, there are
no grammar explanations.

Page 1: The first-page section of each activity can be
used in isolation, as well as with the accompanying
second page. For example, try using it as a warmer at
the start of a class, before using the coursebook.
Students look at the picture prompts and orally, either
in pairs or as a class, produce the correct sentences. Use
this as an opportunity to work on pronunciation and
contractions, where necessary.

Alternatively, the first page can be used as a revision tool
to jog students’ memories before presenting a new
related structure. For example, you might want to
consolidate students’ knowledge of simple past tense
form and usage before presenting the present perfect for
the first time.

With stronger classes, you may even want to use the
first section as a means of ‘test — teach - test’ type
presentation: students complete the exercises in written
form and try to produce the new structure. You then
present the new structure, eliciting form and usage as
far as possible from the class, before going on to
practise the new structure further.

Page 2: The second-page section of each activity works
best as a follow-up to the visual prompts. Once students
have revised the structure, the second section gives
them the opportunity to practise grammar in context
through a range of exercises - question and negative
formation, matching activities, dialogue completion and
freer personalisation activities.

The emphasis is on written production but there is
plenty of opportunity for oral practice too. Get students
to act out the dialogues they have completed in pairs
or in front of the class, for example. When completing
a personalisation activity, ask students to compare their
experiences with their classmates.

Time: Approximate timings are indicated at the top of
each activity and are based on working through all
exercises. However, as has been shown, the material is
designed to be flexible. If you have a whole 40- or 50-
minute class to fill, there is plenty of scope for
extending the activities using the suggestions above.
Alternatively, the first-page section need only take a
maximum of ten minutes as a warmer before the main
focus of the class begins.

Level: This generally corresponds to the structures that
most students who have studied for a particular length
of time can be expected to have covered:

% = up to 2 years of English
%% = 2 to 3 years of English
* %% = 3 years or more of English

The levels are not in any way prescriptive. Students of
higher levels may need to revisit lower level structures,
or stronger students with fewer years of English may
need a higher level of challenge. All depends on
individual classes.
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YRV LRV NRG VIV Present simple: be and have

be and have

You ...20¢...... very

tall.

ST /= o'
tired.

He .o My

friend.

swimmers.

very sad.

TIMESAVER VISUAL GRAMMAR © MARY GLASGOW MAGAZINES, AN IMPRINT OF SCHOLASTIC INC)

I Complete the sentences with the correct form of be or have.

We...have. ... too

much homework.

YOU ..ooormmrrrrvvrinneeneenns

beautiful eyes.

spaghetti for lunch

every day.

| eemrirnanenns alot
of money.

They ....ererrncernes a
nice house.
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WAV GV VTV Present simple: be and have

2 Complete the questions and answers.

be have

1 ... shetall? 6 Do you have too much homework?

Yes, she i@ . Yes, we ... do.. .

2 e you tired? 7 ...Daes she beautiful eyes?

Yes, She .o

8 she roast beef every day?
No, she .....ccoecrreemnrncee. .
L S you good swimmers? 9 you a lot of money?
Yes, We ... | (T I
5 i they happy? 10 they a horrible house?
NO, they ......coccourmerucrsererenc - NoO, they i

3 Complete the negative sentences.

7N
Gé’

be have
1 You ... 4reMk.... very tall. 6 We ... 40Nt have.... too much homework.
p 2 very tired. 7 YOU ... DeAULITUI YES.
3 He e my friend. 8 She . spaghetti every day.
4 We ... g0Od SWimmers. £ R O a lot of money.
5 They i very sad. 10 They ....crerrrrerrirennnnnnnn. @ NiCE house.
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AT Present simple: go and fike ~°:>

go and like

l Complete the sentences with the correct form of go or like.

lnd@........... to work b dike

at 8 o'clock. dancing.

You always

............................ too fast. strange music.

My brother She ..o

crrerennensnns 10 SCHOO! reading.

by bike.

holiday three times a same things.

year.

They all .o
the cinema every tea.

Friday.

L O N L ¢ € L L L€ L L € U GO Y S AN OO Y AW O O A A O A
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ALY IIELE Present simple: go and like

( 2 Complete the questions and answers. \
go like
1 Do you a0 to work at the same time 6 Do you like dancing?
every day? Yes, | ............ do.... . .
Yes, | eowrlAO . 7 he normal music?
2 s they always ... too fast? NO, he ... .
Yes, they ..o« 8 she reading?
SRR your brother ... to school by bus? Yes, She ....ceeereveeirininens .
No, he .o 9 you different
4q .. they on a lot of holidays? things?
Yes, they ... . NO, WE ..o .
5 you swimming every Friday? 10 they all coffee?
\ NO, W€ .o No, they ... - J

3 Complete the texts with the correct form of the verbs in brackets.

We (1 not like) .41 L. like. most of the restaurants in our

town, but we (2 like) ..o a pizza restaurant called
Pizza Pizzazz. We always (3 gO) ....vreererreerereeen there on
Saturdays. We (4 1ike) ..o the waiter at the
restaurant, and he (5 like) ... us too.
But sometimes we (6 NOt gO) ......covvrervcresrvennees home until
midnight, and he (7 not like) ......coovvcccuvnennne. us then.
He (8 not like) .......ccrrvrierercne working late at night.
(eI TN (< I Te) ISR to school by bus. The bus (10 go) -
............................ along her street and straight to school, so V .. -
it's a very easy journey. But Rosie (11 not like) .....ccmrevnes )
getting up in the mornings. She (12 [ike) ... M A
R . . x
lying in bed. Sometimes she’s too late for the bus, \
50 she (13 gO) .cooveverereereecenrnne to school in her parents’ — \
car. Her parents (14 not like) ... taking her
to school, because they (15 go) ......cccccccccecrcnce. to work

in a different part of town. Sometimes they are very

cross with Rosie.
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[ AT ZIIRY A Present simple for routines m

Moody Mick’s day

I Look at the pictures. Ask and answer questions.
When does he ...? What does he ...? Where does he ...? How does he ...?

BN O O O O O O O L O L
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A IRV VYNVl Present simple for routines

2 What does Moody Mick do on school days?
Complete the text with the correct form of these
verbs. You will need to use some of the verbs
more than once.

have get play arrive  do
go watch wake up talk

meet leave

At 7.30 he (4) .. breakfast. He usually (5) ......ccccouevervcrcrnnn.

home at 8.15 and (7) .....cc.cuuve. to school by bike. He usually (8)

lessons until lunch time. Lunch time at school is from 12.30 to 1.30. tn the afternoons he (10) .........ccoooooceeoeo... more
lessons or (11) ......c.cccerccreenennn. Dasketball. He normally (12) .......................... home at 4.00. He and his parents

(13) .o dinner at 8.00. In the evenings, Moody Mick (14) ...cccoocceevrnnnnees his homework, (15) ....ccvvrriirmnnene,
TV or (16) ..o, his friends. They (17) ..cccocccccccernreres about their plans for the weekend.

3 Answer the questions.
What time does Moody Mick wake up? He wakes up at 6.30.

Does he have a shower in the morning?

What does he usually have for breakfast?

How does he go to school?

How long does the journey take?

Where does he have lunch?

When do Mick and his parents have dinner?

(" ™
~N o u » w N -

4 And you? Answer the questions about your day.

1 What time do you usually wake up?

What do you normally have for breakfast?

Do you usually have lunch at home?

» W N

What do you do in the afternoons?

5 Write three more questions and interview a friend.

-t

N

w
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TIMESAVER VISUAL GRAMMAR WREIZelels

What have they got?

1 Look at the pictures and answer the questions.

What's Greedy Greg got for lunch?

S

~ N N
770N

N

Ui

What family has Dreamy Daphne got?

[« B
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AN L QIR VYRV LY Review: present simple, present continuous, past simple, going to w

Elementary tense review

] Match the pictures (1-8) with the sentences (a-h).

Salty Sue
a) Last weekend | sold a lot of fish. c) |sell fish at the harbour.
b) I'm going to sell a lot of fish to the tourists. d) I'm selling some fish at the moment.

\
-

Dashing Dave

e) He's playing computer games at the moment. g) He's going to play in Russia next week.
f) He plays football every Saturday. h) He played in the Cup Final last year.

Match programme

£ A & LA U O A A L L L Y

\
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WALV Review: present simple, present continuous, past simple, going to

2 Complete the interview with Salty Sue.

Interviewer (1) ?
Salty Sue | sell fish at the harbour.
Interviewer Is business good?

() J— much yesterday.

//

Salty Sue Well, 1 (2) .o a lot last weekend, but | didn’t %{C

Interviewer (4) ?

Salty Sue This afternoon? | hope I'm going to sell a lot more fish!

3 Answer the questions about Dashing Dave.

2 Did he play in the Cup Final last year?

3 Does he often play football?

4 What's he going to do next week?

4 Write questions for Dashing Dave.

Interviewer Q)

Dashing Dave Yes. | play every Saturday.

Interviewer 2)

Dashing Dave Yes, | did — and we won!

Interviewer (3)

Dashing Dave Yes. The team is playing very well this season.

Interviewer (4)

Dashing Dave In Russia.

<

y
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TIMESAVER VISUAL GRAMMAR EBYEH

Answers

Pages 6 & 7

be and have

1 1. are, 2. am, 3. is, 4. are, 5. are, 6. have, 7. have,
8. has, 9. have, 10. have

2 1.1s,is, 2. Are, am, 3. Is, isn't, 4. Are, are, 5. Are,
aren't, 6. Do, have, do, 7. Does, have, does, 8. Does,
have, doesn’t, 9. Do, have, do, 10. Do, have, don't

3 1.aren't, 2. ‘m not, 3. isn‘t, 4. aren’t, 5. aren't,
6. don‘t have, 7. don’t have, 8. doesn‘t have, 9. don't
have, 10. don't have

Pages 8 & 9

go and like

1 1. go, 2. go, 3. goes, 4. go, 5. go, 6. like, 7. like,
8. likes, 9. like, 10. like

2 1. Do, go, do, 2. Do, go, do, 3. Does, go, doesn't,
4. Do, go, do, 5. Do, go, don't, 6. Do, like, do,
7. Does, like, doesn’t, 8. Does, like, does, 9. Do, like,
don't, 10. Do, like, don‘t

3 1. don't like, 2. like, 3. go, 4. like, 5. likes, 6. don’t go,
7. doesn't like, 8. doesn't like, 9. goes, 10. goes,
11. doesn't like, 12. likes, 13. goes, 14. don't like,
15. go

Pages 10 & 11

Moody Mick’'s day

1 (example answers)

When does he play basketball? He plays basketball in
the afternoon.

What does he do at 6.45? He washes his face.

What does he do in the evenings? He does his
homework, meets his friends or watches TV.

Where does he have dinner? He has dinner at home.
How does he go to school? He goes to school by
bike.

2 1. wakes up, 2. has, 3. gets, 4. has, 5. has, 6. leaves,
7. goes, 8. arrives, 9. has, 10. has, 11. plays, 12. goes,
13. have, 14. does, 15. watches, 16. meets, 17. talk

3 1. He wakes up at 6.30.

2. No, he doesn't.

3. He usually has cornflakes, bread and tea.
4. He goes to school by bike.

5. The journey takes 30 minutes.

6. He has’lunch at school.

7. They have dinner at 8.00.

aTIMESAVER VISUAL GRAMMAR © MARY GLASGOW MAGAZINES, AN IMPRINT OF SCHOLASTIC INC.)

Pages 12 & 13
What have they got?

1 (example answers)
Greedy Greg’s got lemonade, crisps, chocolate,
yoghurt, a banana and a sandwich.
Hectic Harriet’s got a meeting with the Sales
Manager at 9.00 and lunch with the Finance Director
at 12.30.
Dreamy Daphne’s got one brother, two sisters and six
cousins.
Dodgy Dan’s got some gold, some vodka, a Russian
phrasebook, a toothbrush and a gun.

2 1.'sgot, 2. hasn't got, 3. 's got, 4. hasn't got,
5. hasn't got, 6. ‘s got

3 1. Have you got, 2. 've got, 3. haven't got, 4. haven’t
got, 5. ‘ve got

4 1. she has, 2. 's got, 3. No, she hasn‘t

5 1. has, got, He's got three bottles. 2. Has he got, Yes,
he has. (He’s got a gun.) 3. Has he got, Yes, he has.
(He’s got a Russian phrasebook.)

Pages 14 & 15
Busy being busy
1 (example answers: see exercise 2)

2 1. He's watching TV. 2. He's reading a magazine.
3. She’s riding a bike. 4. She's driving a car. 5. They're
playing football. 6. He’s shopping. 7. He's talking on
the phone. 8. They're shouting. 9. He's sleeping.
10. She’s swimming. 11. She's writing a letter.
12. He's getting on the bus. 13. He's getting off the
bus. 14. He's cooking. 15. She’s drinking. 16. She’s
climbing. 17. They're dancing. 18. He's singing.
19. He's / She’s crying. 20. She’s listening to music.
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APPENDIX 2.
SESSION 1: THE GUIDELINES TO THE PRINCIPLES UNDERLYING THE
PROCEDURE OF MATERIALS EVALUATION AND SELECTION

Activities 2: Comparing local and global course-books. Distinguishing the
differences between course-books and other types of books

Task: Look at the sample copies of the global and local books.

Group 3. Think of at least 3 strengths of local books. Make short presentations of
your findings.

Group 4. Think of at least 3 weaknesses of local books. Make short presentations
of your findings.

AHDITIHCEKA MOBa

Tlaxomosa T.I"., Bonaap T.I.

AHTITIICEKa MOBa
(3-i pix HaBuanHs)
MigpyuHHK st 7 K1acy 3arankHOOCBITHIX HABYAILHHX 3aK/Ia/iB

[Taxomona T.I'., bounap T.1. Joy of English: Aneniticoxa mosa (3-ii pik HaguauHs)
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Metoamka, 2008. 203 c.
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3BopoT THTYNY

YMmoBHI No3HaYeHHA

Let's talk JJamaitre mocnimkyexsocs
Let's listen Jarsaitre mocmyxaemo
For my folder JImm woro ymmiscaroro mocse
CD wicTemes et warepian
Bupaex mingpmmersoel cxaaAocTi
Polora B mapax
Pobora & rpymax

TTijgRaska B rpaMarimTBoMy JOBDTHAKY

v *kie%«o
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Jliobwia gpyxe!

Bitaemo Tefe y HosoMy HagyanbHomy poui! Cnogisaemocs, Wo 3a gea pokn pobotm
Haf AHMIRCLKOO MOBDID TV NOJPYXUECA 3 nigpyuHmkom *Joy of English” Ha Tpersomy
POU] HABYAHHA TH NPOGOEXMW NIZHaBaANLHY NOQOPOM ¥ CBIT AHrNIBCLKOT Mmosn. Mn
BPaxyBany TEOI NoBaXaHHA Ta BKAMMNK A0 NIGPYHMHIKE Yikasi gna Tebe remu.

Llna Kpawore posyMiHHa ocobaneocTel poboTi 3 NAPYUHMKOM NOACHMMO CKNaaoEi
YPOKIB, AKI MICTATLCA B KONDHTWTYNA3X.

Check-in HOBI CNOBa Ta KpaeaHaeua iHgopmayia

Language MOBHHIA T3 MOBREHHEBWMI (rPaMaTKyHKi) MaTepian
Everyday English  weoBxigHi ¢pazu gna NOBCAKGEHHOMO CNINKYBaHHA
Get fitl TPEeHyBanbHi Bnpaeu

Overheard BNPaBK Ha CNYXaHHA

Facts and fiction  Tekc™ AnNA YMTaHHA

Words in action  nekcw4Hi BNpasu

Try it out! TECTOBI 3aBgaHHA

Revision BNPaBK Ha NOBTOPEHHA

¥ poagini Cramimar (rpamaTtiyHni GOBIGHMK) 3HAXOGUTECA HEOBXIgHMI rPamaTMuHMi
matepian y Tabnuuax. Baxnmei gna posyMiHHA NPaBUN NOHATTA BUAINEHO KypPCUBOM
abo smpHuM wpndToMm. Kowse npasuno npoinocrposado npuknagom lMpaswuna
CYNPOSOAXYIOTLCA BiPLWOEaHUMK GOPMIMKM T3 MAIOHKa MM,

Pozgin Extras {gnA QOQaTKOBONC ONPayloBaHHA) MICTWTL ABa YikasBi npoekTk:
zaxonnioioMy  ictopilo  <flereHga npo KOPONA ApTypas ONA MMTaHHA Ta mecy
«KeHTepeintckui nprengs, Ae eu cnpobyete cebe Ak aKTopM.

¥ KiHYi nigpyvHUKa 3HaxopuTecA po3gin Vocabulary (noypounwnit cnosHuk), AKnia
BONOMOME QYHE WEWOKO ZHAKUTH 3HaUEHHA cnoea. MNMoypouHUI CNOBHUK MICTUTL CNOBa Y

NOPARAOKY BMWEAHHA Y TEKCTAX yPOKY.
Pozgin Dictionary (CcnoBHWK) MicTWTL Cnoga B andasiTHOMY NOPAAKY.

bamaemo ycnixie y BMBYEHHI aHMIiNCLX0l moBia!

Aemopu i sudaeHuumeo
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Jlobwia gpyxe!

Bitaemo Tefie y HosoMy HasuansHoMy poui! Cnogisaemocs, wo 3a gea pokn poboty
Hag AHMIRCLKOKD MOBOIO TH NOGPYMUECA 3 nigpyuHnkom “Joy of English® Ha TpeTsomy
pPOUi HABYAHHA TWU NPOMOENMW NIZHABaANLHY NOAOPOX ¥ CBIT aHMMIWCLKOT moswn. Mn
EpaxyBanu Teol NobaXaHHA Ta BKNOMMNK A0 NigPyHHUKa Yikasi gna Tebe remu.

INna Kpaworo posyMiHHA 0COBAMBOCTER POBOTH 3 NIAPYYHMKOM NOACHMMO CKNAAOoSsI
YPOKIB, AKI MICTATHCA B KONOHTUTYNAX,

Check-in HOBI CNOBa Ta Kpae3Hasya iHgopmayia

Language MOBHMIA T2 MOBNEHHERNIA (rPaMaTWyHIA) MaTepian
Everyday English  HweoBxigHi ¢pazun gnA NOBCAKGEHHOMD CNINKYBaHHA
Get fitl TPEHyBanbHi BNpasu

Overheard ENpaBuK Ha CyXaHHA

Facts and fiction  Tekcrw gna YMTaHHA

Words in action NEKCMYHI BNpaBu

Try it out! TECTOBI 3aBQaHHA

Revision BNPaBK Ha NOBTOPEHHA

¥ pozaini Cramimar (rpamarmiHnia QOBIRHMK) 3HAXOQUTLCA HEOOXIGHMIA rPaMaTHUHMIA
matepian y Tabnuuyax. Baxnmei gna posyMiHHA NPasun NOHATTA BMAINEHO KypPCMBOom
ato mmpHum wpudrom. Kowse npaewno npoinwcrposano npuknagom Mpaswana
CYNPOSOAMYIOTLCA BiPWOSaHMMi GOPMAMKM Ta MAMOHKa MM,

Pozgin Extras {(gnAa QoQaTKOBONO ONPaylBaHHA) MICTUTL ABa Yikaei npoekTk:
3axonnioilovy ictopilo <flereHga npo KOpPonA ApTypar ONA  YMTaHHA Ta mecy
«KenTepeinbckui npueuge, e en cnpobyete cebe AK aKTopu.

Y KiHYi nigpyusuka 3HaxoguTecA po3ain Vocabulary (noypounwi cnosHuk), Akuia
[ONOMOME Oy#He WBKMOKO 3HAWTH ZHAYUEHHA cnoea. NoyPoUHWIA CNOBHUK MICTUTE CNoBa Y

NOPAAKY BXUBAHHA Y TEKCTaxX ypPOKy.
Pozgin Dictionary [cnoBHWk) MicTUTh cnoea B andasiTHOMY NOPARAKY.

Bamaemo yonixie y BUBYSHHI aHmMiAceX0T moBsu!

Aemopu i sudoeHuumeo
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Try it out! 2 Young people in London 34-35

Revision 1 simple present, simple past 36-37

Unit 3 Here we come!

Check-in Let's listen: Voices from the South 38-39
For my folder: South England

Language modal verbs: can/can't, must/mustn't — Gé 40-41
Reading signs and measurements

Everyday English Mediation and communication: 42-43
Out and about

Get fit! ~+ Speaking skills: Being polite &4
on the flight, at the airport

Overheard Let's listen: Your passport, please! 45
Let's listen: A cigarette smuggler?
Sounds: [f] and [w]

Facts and fiction The courier 46-47

Words in action Words and phrases: On holiday A43-£9
Let's look: On the beach!

Try itout! 3 Ready to be scared? 50-51

Unit 4 Let it out!

Check-in Let's listen: That’s so unfair! 52-53
Let's talk: When I'm frustrated

Language will-future — G7 54-55
For my folder: A change of place?

Everyday English Asking for help 56-57
Mediation and communication:
The British school system

Get fit! — Writing skills: Personal writing 58
diary, e-mail, text message, letter, note, poem

Overheard Let’s listen: Strict parents? 59
Let’s listen: A new friend

5
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Everyday English Talking about my culture 92-93
Mediation and communication: Museumn of
folk architecture and crafts
For my folder: A brochure

Get fit! Scanning a text: Borshch recipe 94
Summer Compote recipe

Overheard Let's listen: Things you need to lay the table 95
Let's listen: What does it mean here?

Facts and fiction Teenage Kyiv 26-99
For my folder: My pastime

Words in action Kyiv words 100-103
Let's help: Visitors to Kyiv
Some more tips

Try it out! Young chefs 104-105
Rewision 3 Simple past, present perfect 106-107
wWe-121

bk Al

A reading project The legend of King Arthur 122131

q
A

—+ Picture skills
—+ Reading skills
=~ Text skills
A play project The Canterville Ghost 132139
=+ Text skills
— Group skills
Vocabulary 160
Dictionary English—Ukrainian 77-201
7
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Unit 1 What was your game?
s G . I,

DO YOU KNOW?
= In the 18th century in England there were a lot of = Each team has 15 players. They

football school teams. One of these schools was carry, pass, catch or kick the ball.
Rugby School. Because of the school name we call = England‘s home stadium is in
this game rugby or rugby football. Twickenham, London. There is

= Rugby is like American football but the players don't a museum where you can leam
wear hard helmets during the game. more about this exciting sport.

= A rugby ball is more like an egg than a football.

22 1 Team sports

a) What are they ploying/doing/weoring in photo 17 » The game was good.

4 The schools were good at it
Use the foct box ond the list of nevw words. Theso weas & mateh:

b) Reod the foct box and complete the text There were many rugby teams.

There are ... players in a rugby team, .
Rugby is like ... . In Twickenham thereisa ... . mbat[[:l?et? nnoa

bat [beet]
glove [glav]
rugby boot [ raghi ‘bt

grass [grazs]
8 fact box [faekt boks]
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1

H Saying about past events / how it was, what someone did

- We form the simple past of regular verbs Why did you like it?

NewpwNes

by adding -ed. We use the simple past for actions which finished
In the 19th century in England they played a ot at a stated time in the past

of football. Lost weakand we watched our fovourite cfub.

We formn general questions with the help of did  or for actions that happened one after the other
Did they play rugby in Ukraine then? When the match finished we calabrotad the wictory.
Short answers: Time expressions used with the simple past:

Yes, I/ you/ hef she/ it/ we/ they did. yesterday, then, last night/ week/ month/ year,
No, I} you/ hef she/ it/ we/ they didn't. a year/ a week/ a month/ ago

When did football start in this country? two days ago, in 2013, When (in questions).

For rmy more proctice see Exercises 2-3 in your Workbook * G4

&R 1 Get it right! (> p.siex 26

Look ot pages 8/9 agoin ond correct these sentences about rugby and bosetoll.

Example: They play a lot of rugby in America. - That’s wrong. They don't play a lot
of rughy in America. They play a lot of rugby in England.

1. Rugby players wear hard helmets. 5. Rugby players wear long trousers.
2. A rugby team has 11 players. 6. Wrigley Field is a rugby pitch.
3. A rugby ball looks like a football. 7. The Chicago Cubs play for New York.

4. We call it rugby or ‘Rugby School Ball. 8. Fans can watch the game from the road.

22 2 More rughy! (- p&exn
The reporter asks Dave and Nancy more questions. find their questions ond onswers.
Example: 1. Where do you live in London? — e. Near Twickenham Stadium.

Where you live in London? 3. Baseball, but we don't play it.
What they play there — baseball? b. At our vouth club.

Which doss | YOU like bemar, baseball or rughy? | ¢ Sport is dangerous!

Why +d~o + no one in Britain watch baseball? * d. Dermrek Lee, of course!

Where your team play in London? e. Near Twickenham Stadium.

Who you like best in our team? f. No! Rughy football.

What it say on his bar? g Because there are no national teams.

Complete the text Choose the right form of the verbs in the simple present.

0K, so you ... (wanf] to look cool, listen to ‘cool’ music and stay fit

at the same time. The answer is beach v It ... {(nof have) a

lot of rules. As in volleyball two teams .. (play) on a court with a net
across it But in beach volleyball they ... (hawe) a shorter court and the
players ... (notiplay) on a hard floor, they ... (play) on sand. The teamns
e two games. They ... (not have) a goal or goalkeeper. One
plzl:::::wj (hiﬂgthe ball ﬁ'a)am the back lirm.ﬁ%e teams ...’?fp:-? to kil
the ball in the other team’s court. The players ... (use) hand signals so
that the others in their team ... (knaze) what they want to do.

10

3 Beach volleyball ( \
‘e

3
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32 4 A really nice bloke!

Full name: Derrek Leon Lee

Date of birth: 09/06/1975
Place of birth: Sacramento, California

Team: Chicago Cubs P 09/06 (AE + Internet)
Helght: 65 06/09 (BE) R
Weight: 245 |b 6’ 5" — 6 ft (feet) 5 in (inches)

1lb (pound) — 450 g (grammes)

Look ot Derrek Lee's profile. Reod the information fo your partner. Moke sentences.
Start like this: Derrek Lee’s full name is ... .

5 A popular player (- p.&lex.a)
Reod the text about Poulo George. Moke o profile for Paulo.

RUGBY FOOTBALL UNION
Women's Rugby

Paula George is a very popular rugby player in England. She
plays in the women’s English national team. She was bom
29 years ago on 20th October in Abergavenny, in Wales.
Her height is 5 ft 10 in. Her weight is 167 |b. That's about 76
kg. Paula first played rugby for England when she was 26
She is also a teacher at a school near London.

i 6 Some personal questions P What's your full name/height/weight/ ... 7 -
Wiite o profife for your partner. What's your date of birth? - When were you bom? -
What questiors can you ask? Where's your place of birth? - Where ... 7

7 For my folder: My own profile

You want to help in a youth club near your MNome:

house. They want some information about you. Age:

Wirite your own profile with your nome/age/ Cate of birth:

dote of birth/place of birth. Ploce of birth: |
Add more information. Tell thern about your Scheol: .
school/hobbies/favourite sports/plans for the Hebbies/sports:
future. Don't forget your photo. Plans for the future:

11

[Taxomona T.I'., boumap T.1. Joy of English: Aneniticoxa mosa (3-ii pik HaguawnHs1)
RIOPYUHUK 0151 7 KAACY 3A2AbHOOCEIMHIX HABYAIbHUX 3aK1adie. BuaaBHUIITBO:
Metoamka, 2008. 203 c.

163



1 Everyday English

At a football match
Before a match

' Hey! What tme does )
the meatch start?

Could we have two |
tickets, please? |

Then they're
| healf-price.

At a match Hey, Ref! That He hit the |

3 N cmes - |, N f°"'" gealkeeper!
- Cor! Did you | X -

Yes, It -.\-39.
just brilliant!

Great match! That goal In the |
last flve minutes was bnlliam' \,\

| \}Q--

Yés, but It was
only & drawd!

But we lost last time.

012 @ 1 Let’s listen: Words and phrases (- p.7/ex 9)

é a)listen and practise in your group.

‘%‘7 32 b) Imogine you are ot @ match with on English friend. Prepare o short
dialogue before, ot or ofter the rmatch. Record your dialogue.

12

[Taxomona T.I'., boumap T.1. Joy of English: Aneniticoxa mosa (3-ii pik HaguawHs1)
RIOPYUHUK 0151 7 KAACY 3A2AbHOOCEIMHIX HABYAIbHUX 3aK1adie. BuaaBHUIITBO:
Metoamka, 2008. 203 c.

164



Everyday English 1

03 @ 2 Let’s talk: Where were you?
&8 Practise the diologue with a portner. Try to speak like cricketjanimals/...

Dove and Noncy. sport/a good film/music/...
Nancy: How was your weekend?

Dave: It was great. atch TV/go to the cinemalgo to the café/...
Nancy: Where were you? -

Dave: I was at a rugby match between the London Wasps football/the zo0/

and the Sale Sharks. eball/

Nancy: How was it? go skating/play bas -

Dave: Cool. There were thousands people at the match.

Mancy: What was the score?
Dave: ‘Iwo goals to one. @ match/the rugby club/the river/..,

LIS

3 Maediation and communication: Hurling (- p.7/ex10)
a) Imogine you are doing a project about hurfing. Reod this infarmation from the Internet:

@ A popular Irsh sport: From history of hurling

axner  The Celts brought hurling to Ireland over two thousand m-s ago.
Hurling is like ﬂodtey and Gaelic football but it is older these

P ames. There were 15 players (huriers). with sticks

e ?huﬂevs) which were Iil& Ireuckey( stlckst J.,'T:" la;.'.gagr.edﬁayers tried

to hit the ball (sliotar) into the goal, which looked like a ‘HY A

7 goalkeeper from the other team tried to stop them. If the ball went into the

Shnal goal,ﬂuysmredmreepoints. If it went over it but through the part
of the "H, then they got one point. Teday, huding is popular throug the
world. It is the fastest field game in the world: Only hockey on ice is faster!
The field is around 137 metres long and 82 metres wide. In hurling can
have the ball in one hand but you can only go four steps with it you
mustn’t pick the ball up or throw it with your hand.

4

012 @P b) Listen and correct the sertences.

1. The Celts brought hurling three 4. Clubs were like nets,
thousand years ago. 5. Players hit the ball into a hole.
2. There were 13 players. 6. The goal looked like a big 'F'

3. They played with clubs.

c) Secrch the Internet and find facts =0
cbout Hurling today. This is a photo of me
i our team, | played

& For my folder: My favourite photo football for my club, |

: . hit the ball | tried to
Fird sorme pictures of and your friends

mdmrihecfbomﬂmm hit a gool. The other
Where were you? Whot did you do? boy tried to ...

Who did you do it with? How was it?

13
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04 €@ 1 Let's listen: Which game s it?
Listen to the three descriptions of games. Which gomes are the people talking about?

1. a. American football b. rugby c football
2. a. rugby b. baseball c hockey
3. a. badminton b. tennis c beach volleyball

s € 2 Let’s listen: At the match (- p.9jex 12,13

a) Look ot the photos. Where are Tess and Trina? Which sport are they wotching?
b) Whot hoppens to Tess and Trina?

& © Act the diatogue
between Tess, Trina and
the second young rman. Use
the phrases from the box.

7€ @) 3 Lets listen: Football - facts and figures (> p. wojex 18) ——
a)Complete the sentences with the right figures. T
1. Football started in China around ... . o ——

2. They made the goal with ... high posts. Il._zﬁ"_,J et
3. In Britain they played a game th football in the ... century. [ 90,000 |
4, There were ... English clubs in the first EA Cup. e ——
5. Today ... people play football. |_250 millien_]
6. The largest football stadium in Britain (Wembley Stadium) ——r
has ... seats. L2 |

7. The world's largest football stadium is in Barcelona, Spain,
with seats for ... people.

b) One group writes a figure on the boord. The others must add fo it
Example: — Football started.

s @) 4 Sounds: Tongue twisters
1. Fifty famous football fans found foreign fields fantastic.
2. Brilliant British baseball batter bangs ball behind Boston bully's back.

15
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1 Facts and fiction

+ % @ A match to remember!

A LastWednesday Sarah came home with her friend Leo after football practice. But
she couldn't find her key. “Oh, no! I've left my key in my other jacket”

It was neary five o'clock and her mum wasn't home yvet. She and Leo sat down on
the doorstep and Mr Bames from next door saw them. “Hello, Sarah,” he said. Sarah
didn't like him. He was really old and he never smiled. Every week he moaned to
Sarah’s mum about something. Sarah’s cat dug up his plants or Sarah’s music was too
loud. “He's a nice old man,” said her mum. “He's just very lonely. I feel sorny for him.*
And sometimes she gave him a pot of jam.

He invited Sarah and Leo to wait in his house until

her mum came home. “YWould you like to wait in ) | forget i
hnuse,Sarah?lmnmako;wsumehotcbocolmr.Ey wulmn dn:?“k;hy Mr Barres.
1t was cold and wet on the doorstep so Sarah said Love, Saroh

“Thank you" and wrote a note for her mum.

B In Mr Bames’s living room Leo saw an old photo of a football team. “Where
are you in this picture, Mr Barnes?” Leo asked. “Oh, 1 didn't play for that team,
Leo. That's Start {Dynamo Kyiv + Lokomotiv). | saw them in July 1945. They
played against All-Star team from the German armed forces. That was a match to
remember.”

“Why?"” asked Sarah. She felt happier now. “Well," said Mr Barnes. He smiled as
he remembered:

C *“When the Naz occupied Ukraine, several members of the Dynamo team
played amateur football. During Kiev's occupation, the Germans spotted the
team. They invited them to play against an army team. The team played under
the name of ‘Start’. There were eight players from Dynamo Kyiv and three players
from Lokomotiv Kyiv®, said Mr Barnes.

“Start? Not Dynamo?" asked Sarah. “That’s the way it was. In July and August 1942
“Start’ played a series of matches against the Germans,” said Mr Barnes. ‘How
was the game?” asked Leo. “On July 12 “Start’ won. Then the Germans selected
the stronger army team for the next match on July 175 said Mr Barnes. “Oh, no!"
exclaimed Leo. *And ‘Start’ won by 0-6. But that wasn't all.

16
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Facts and fiction

On July 19 ‘Start’ defeated the Hungarian team by 5-1%,
said Mr Barnes. “How brilliant! So “Start' won all the
games!® exclaimed Sarah. “*Start’ was good! They saw it and
announced a match for August 6 against a ‘most powerful’
German team”, said Mr Barnes. "That’s unfair!” said Sarah_
“The 5-1 result was a shame for the German team”, said Mr
Barnes. “The Germans arrested and killed the players™

The story msplmd three films: the 1961 Hungarian film drama
Tweo Half Times in Hell, the 1981 American film Hscape to
Victory and the 2012 Russian film Match. A goalkeeper is alert

D Suddenly the doorbell rang. It was Sarah’s mum. “Thank you for the hot
chocolate, Mr Barmes," said Leo. “Yes, and for the interesting story," added Sarah,
A week later Sarah asked her mum, “Can | take this pot of jam to Mr Barnes after
football this afternoon?”

1 Before you read: Think back!
Con you talk cbout o ‘match to remember'? Where and when wus it? Whot hoppened?

2 That can't be right!

Reod the story ogain ond covrect these sentences.

1. Sarah sat down on the doorstep because she wanted to read her magazine.
2. Sarah’s mum moaned about Mr Barnes's cat.

3. ‘Start’ played against Greemwich.

4. There was only one match against the German army team.

S. ‘Start’ lost one game.

6. The 'strongest’ German team got six goals,

é 3 The parts of the story = p.1Wex 5
There are four parts to this story, A-D. Motch the titles with the ports.

' The matches | | Sarah’s nelghbour | [ A new friend for Sarah | | An old photo

4 Sarah and her mum WRITING

T T LRI Tupmmm— PRONUNCIATION SEKAINLALYS
about when they got hone? Sounds: ¥, d" or id" at the end?

What do you think? Listen to the text again. Write the regular

Finish the diglogue with your portner.  ¥erbs in the past form in your notebook.
. Make three columns and put the verbs in

Mum: Why did you ... 7 the correct list.

Sarah: Becausel ...

t d id
Mum: Was Mr Barnes nice?
Sonbly ... asked played

17
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1 Words in action

1 Sports which | know i =

What sports do you know? Which of themn do football baseball
you play? Which do you watch? Make two lists. :

2 Let’s look: A crazy game

Look ot the picture of o football match.

What is wrong?

Example: There was a net in the middle of the fiekd. Usually, there is no net in the field.
The player walked on the net. Usually they do not walk on the net.

14 S Ol B0 ..l-r.g. ; n

. A
S - - "." -""'-\,'_'.'_h'

7l ROl s
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3 Mind maps (- p.lex18

a) Drow four mind mops, one for each sport. Match the phroses in the list with the
sports mind maps. Add rmore words and phrases.

="

kick the ball « goalkeeper” « Chicago Cubs + batter « carry the ball « first base -
court « America « arun - pitchv’ « Wrigley Feld - sand « England -
goal post - like an egg « Twickenham - amateur - pass the ball -
most popular sport « look cool « 11 players - 'Start’ « hand signals - bat

22 b) Choose one of these sports and write three or four sentences about it. Don't
use the name of the sport Reod the text to your partner. Con he or she guess
the sport?

4 Verbs and nouns (- p.jex 17, 18)

a) In English alot of sports’ verbs have a  b) Words for people often add

noun which is the same. There are a lot ‘-er' or “-or’ to the verb (scorg -
of them in Unil 1. And more words and scor+er, bat — batt+er).
make o list. Find mare words and make o [ist.
verb noun verb noun
to pass a pass to pitch a pitcher
to throw a throw to ride a rider

to kick s to play a

5 For my folder: My favourite sport

Find or draw @ picture of | played beach volleyball o Lot aet
people playing or doing your sammer. There were severol frierds. U
favourite sport. That's me and my brother. | tried to

bt the ball. My brother stopped #
Mﬂihkhorhds,mheismru‘mm_

YOU CAN ALREADY

+/ Give information to people about your favourite sport, sportsman, sport team.
+/ You can teach your friend game rules.

+/ Desaibe the match you watched on TV or at the stadium.

+ Explain to your friend how to play volleyball, football, baseball, hurling.
+ Describe pictures from sport magazines.

19
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Try it outl

fhe Tour

Fans of the “Tour de France” call it the The “Tour’ is the most difficult bike race
“Tour’. It is the most famous bike race in the world. The rules are difficult,

in the world. too. But we'll try to explain some of

It’s very dangerous, too. Every year there  them. There is a race nearly every day
are accidents. Most of them are not during three weeks in July. The men
really bad. But in 1995 an Italian rider  ride in teams. They ride for more than
crashed at 88km an hour. He died. 3,000 kilometres. The race ends in Paris.

Sometimes the “Tour’ goes into
other countries, for example, to
Spain, Germany or the UK.

There are three different groups of

races:

1. A race where all riders start at
the same time.

2. A time race for each rider.

3. A time race for each team.

There are other competitions in

- the “Tour’, too. But the race for the
This was probably because he didn't have yellow jersey is the most impor-
his helmet on. Now all riders must wear tant. The man with the shortest
helmerts at all times during the race. time for all the races together
wears it in the next race.

— a . s = % ‘

A Reading
1 Read the text and complete.
a. The text is ...
1 aninterview. 2 a picture story. 3 adialogue. 4 amagazine article.

b. The text is about ...
1 afootball match. 2 aroad accident. 3 a road race on bikes.

c. The rider who gets the yellow jersey is ...

1 the rider with the most points. 3 the fastest French rider.
2 one of the riders in the fastest team. 4 the man with the shortest time for
all the races.
2 Complete the sentences.
a. Fans callitthe ... . d. Now all riders must wear ... .
b. Every vear there are ... . e. There are three different groups of _.. .
c. In 1995 an Italian rider ... . f. The race for the yellow jersey is the most ... .
20
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B Language
Find words in the text which mean the opposite of these words:

a. good d. starts
b. was born e. the same
c. easiest £ longest

C Mediation and communication
Help your friend to buy a helmet by speaking for him because he is shy to speak.

Tom: Please tell the shop assistant that I need a helmet. But | don’t want to
buy one. 1 only want to borrow one for the weekend.
You:...
Shop assistant: No problems, we have a wide choice.
Tom:Ask him, please, if | can try the two helmets on the left.
You:...
Shop assistant: Sure!
Tom:The blue helmet is too big but the red helmet fits really well. Ask him if
I can borrow it until Monday?
You:...
Shop assistant: | won't be on Monday here, but I'll be on Tuesday.
Tomn: Please say ‘thank you”. I'll bring it back.
You:...

ne @ D Listening

Listen to the radio report and answer the questions.

a. The riders are ...
1 in Paris. 2 20 km from Paris. 3 10 km from Paris.
b. The weather is ...
1 sunny. 2 rainy. 3 snow.
c. ‘Two riders will lose more time because ...
1 they must wait. 2 they are sick. 3 they got lost.
¢ E Writing

1 Complete the text about the Tour de France’

The “Tour de France’ is a ... . It always ends in ... . All riders must wear helmets
because it is ... . They ride for more than 3,000 ... . The “Tour’ goes into other
countries, for example ... . The most important race is the race for the ... .

2 Your opinion
Do you like the Tour de France’? Why/Why not?

21
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Unit 6 it's my capital city!

Is This Your First Time In Kyiv?

1. You can truly appreciate its beauty if you take a look at Kyiv from a bird's eye
view. Volodymyrska Hirka (Hill) makes a great viewing platform.

2. Motherland Monument is a 62-meter sculpture (102 meters with a pedestal) of
Motherland in Kyiv located on the hills. It overlooks the Dnipro and you can
casily see it from any distant point.

3. From the observation platform at the National Botanical Garden you can spot
a great view of the Dnipro River, part of the left bank, and the Paton Bridge.
This place is fantastic in spring when romantic symbols — lilacs and magnolias —
are in bloom. (Do vou know what those flowers symbolize?)

4. St. Sophia’s Cathedral is located in the very center of Kyiv. It has been here
since the 11% century. This is one of the oldest temples of Kyiv Rus', survived to
the present day.

5. M The Kyiv Metro is a three line system with all lines meeting in the city centre
to form a triangle. It has 52 stations. It's much faster than land transportation.

6. Viktor Pinchuk Foundation started PinchukArtCentre on September 16, 2006.
The centre occupies 6 floors and has exhibits rooms on 4 floors. There is a
video-lounge hall and a café on the 6* floor. If you get hungry we advise you to
have a snack here and enjoy the Kyiv panorama.

1 Remember Kyiv © 2 Lets listen: Sounds of Kylv
a) What do you remember about Kjiv? Look ot the photos and listen. Where are
Moke o mind mop. the people?
b) Motch the captions with the photos. Example: The people are in the Kyiv
Underground.

84
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Remember: Talking about facts/what someone does regularly

3 Feelings and opinions

a) Tolk obout how you feel and what you frightened - frightening - boring -
think of pictures. bored - interesting « interested «
Example: Photol: 1 am /feel excited. sumsed . .w_rprising tire-:l -

The view is exciting. tiring « excited - exciting

b) Choose ane photo ond talk cbout it.

o A —auidy | [straignt] [upstairs ) [ there |
Describe how, when or where e ) [—
yauo:'some«c;ne doesorso.mething Lslowly | [ in my free time | L_right |
i (oon) [here] [deit ] [rever ]

Example: In my free time I like
reading about trips and planning them.

&5 5 Let’s talk. Let’s spend a weekend in Kyiv

What do you wont to do, see or visit? Plan your weekend.
White notes and discuss your plan.

A: Let’s leave eardy. B: OK. Then we can..../ Oh, no. Let's...
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Talking about recent actions or states

6

Have you ever ... ? (from Artem’s e-mails to James)

= Have you ever had Kyiv Bridge
Experience? Passing Trukhaniv
Island, you can see the elastic
arc of Metro Bridge, It is 700 m
long. As all Kyiv bridges, Metro
bridge does not look rough and
mmw;. Its original eleg;uu.e

from the metro station ‘Dnipro’
on the right bank.

* Have you ever been to Hidropark? This
is one of the favorite resting places in
Kyiv. Children can swim safely because
the Dnipro is shallow here. There are
many swimming pools, slides and
other entertaining places for children.

» Have you ever ridden a boat?
River station on Poshtova
square is a place to start your
boat ride and enjoy the nice
views of the river banks.

« Have you ever learned astronomy in
a fun way? Kyiv Planetarium is the
place where you can learn about stars,
planets, and the universe. Here you
educate and entertain yourself.
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@ [I've found something awesome!

James Smith has arrived in Kyiv with his parents. They are going to stay at the hotel.
He and his friend Artem from Kyiv have decided to make a film about the city.

James is going to make ?
a film about Kyiv as a .
birthday present for &-
Julie, his friend. He is
downloading music
to make the film

romantic.

James is surfing

the Internct. He is
looking for the most
interesting places to
take pictures of and
make a cover. He is 2
clicking tripadvisor.com

L] 2 L

He has found some good
for help. pictures. He has already
printed the cover.

e
ki
o, ety
m\m Artem and his friend have gone
going to Kharkiv. to Kharkiv. He has called his

parents from the landline phone.
He has lost his mobile phone.

I've lost my wayﬁ|

James is recording
the film himself. He is
walking and walking
along the streets. It's
getting dark. Dark
allevs... he doesn't
understand where he
is.

He has already recorded so much.
He is ready to go home but he has
lost his way. Maybe he has taken the
wrong turn. He can't call anybody. .

87
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6

Everyday English

® Let’s listen: My culture

1

a) Before you listen: Whot ore these pictures?

Words and phrases

Example: Picture ‘&' is a sunflower.

b) Madiia is talking about Ukrainian culture. Usten ond lcok at the pictures. Has she

tolked cbout all the pictures? Whot pictures have been left out?

c) Listen and read the sentences. Practice reading to your partner.

1
2z

2

For generations people have used the willow to create food baskets, fencing,
furniture, and hats.

The sunflower has always been the Ukrainian national flower. The seeds are
the country’s most popular snack.

Viburnum opulus or guilder rose (kalyna) is one of the national symbols of
Ukraine. Its berries symbolize blood and family roots. You can often see
‘kalyna’ on the Ukrainian embroidery: towels and shirts.

. Bread has always been sacred to the people of Ukraine. It's been the proof of

wealth. Traditionally, people decorate ceremonial bread with bread flowers and
garlands of guilder rose.

. My grandmother has passed on her bright and colorful *hoostka’. It holds

magical, protective powers and has always served as a talisman.

. Painted wooden toys have always been a way for children to learn about the

world around them.
Ceramic pottery has always been the kitchen accessory. People paint them
with symbolic and decorative motifs.

a2 d) Talk with your portner.

Exarmpie: A: What's this?
B: It's a ‘hoostka’.
A: What is it for?
B: It's a talisman.
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Scanning a text

| READING |

[ SEKRINLALYS

Scanning is a reading technique. You use it when you want to find specific

information quickly. In scanning you have a question in your mind and read a

passage only to find an answer. You ignore unnecessary information. How to scan:

« State the specific information you are looking for.

= Think where can you find the answer. If you are looking for ingredients in the
recipe, you will read a passage only in the beginning.

« Use headings and other aids. They'll help you to identify which section may

contain the information.
= You can =kip the rest of the passage.

&2 Borshch recipe

Take a pot, fill it with water. Add ribs
and beans. Let them cook for a while.
While cooking the meat and beans,
you peel the potato, carrots, beets,
and onions. Add cubed potatoes to
the meat and beans. Chop onions,
grate carrots and beets and fry them
in some sunflower oil. Add mashed
tomatoes and / or tomato sauce. Then
add cabbage and fried sauce to the
pan. Bring it to boil and let it cook for
another 5 min. Add salt and pepper
to taste. You serve Ukrainian borshch
with pampushky, garlic, and sour
cream. Enjoy. (It will take one hour and
a half to cook).

Think or ask your mum how much of
every ingredient you will need. Cook
and check the recipe. You measure
meat in grams, vegetables in pieces,
e.g. one red beet, two big potatoes.

94

Summer Compote recipe

Boil the water in a large pot (you get
thirsty in summer all the time). Add
apples and cherries. Boil 10 minutes
until cherries are cooked. Add

apricots, plums, pears, black current,
raspberries, sugar, and lemon acid.
Lower heat and simmer for 10 minutes.
Turn off heat and cool completely.

Pour compote into glasses and put a
spoon of cooked fruit on the bottom,
The fruit will be soft and sweet.

Think or ask your mum how much of
every ingredient you will need. Cook
and check the recipe. You measure fruit
in cups and water in liters, sugar in
cups, lemon acid in grams.
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C FPm Andrew. The most frightening
thing that has ever happened to me is
the car crash. The car arashed into me on
the bike. | was helpless and scared. The
hospital tests didn't show any broken
bones. | could go home. However, the
pains didn‘t stop. My legs felt so weak
that | kept falling over. Walking became
harder and harder. | couldn't believe that
was me. | looked at my bookcase with
trophies and felt unhappy. My friends
talked to me about cycling, my favourite
jumps and what | did when | fell off the
bike. | had to leam to walk again. And |
did. My muscles were weak first Every
time | fell off | got up and stood on my feet again. Soon | ran and jumped and skipped,
kicked a football and rode my bike. It wasn’t easy, but | was no quitter.

D Hi, I'm Viad. Have you ever
thought how dircus performers
trained to do lots of different
acrobatics? | have always wondered
about that When | was younger |
was afraid of height. | never dimbed
a tree or a fence. | felt weak among
other boys. And now | have joined
the Kyiv Circus dub for kids between
12 and 16 years old. It runs different
projects and workshops suitable for
beginners and for those with some
experience. It offers young people

a wide variety of experiences. They
teach diraus, mime, movement,
ground and aerial performance skills, music, and drama. We can learn intermediate
and advanced rope walks too. It feels so exciting to attempt a mid-air rope walk. I'm
improving my balance and increasing physical skills with every day. All in all you can
experience all the fun leaming the four traditional drcus disciplines: manipulation,
acrobatics, aerial, and balancing. Soon, we'll have an opportunity to perform in front of
our families and friends. Welcome!
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6 Words in action

1 Kyiv words
a) Collect words, phreses and photos and moke ¢ rmind map for Kyiv.

32 b) Tell your portner cbout ane of the topics in part a).
Use the phrases, e.g It is a person who..., It’s a place where..., it’s an arimal
which..., Its a plant which...,
Example: It's Volodymyr the Great who ruled in Kyiv in the 10th century.

€) Work with your partner. Ask your partner to guess the word as in the example.
Example: Az It's a national flower of yellow color, which gives seeds.

B: | think, it’s a sunflower.
A-well done.

2 How much are we different and similar?

a) Work in groups. Write all the ideas you know about Kyiv in the dircle on the left ond
all focts obout Londan in the drcle on the right. In the space between the circles
wnite the information that is similor for both cities.

/ KYIV capitals

\
e
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[ Words in action

é 5 Let’s help: Visitors to Kylv

We here in Ukraine need to know how to help visitors who don't speak Ukrainian.
Look ot the phroses and tell where a wisitor should go or what one should de.
Where can | exchange money? ‘

Where can | eat for a moderate price?

Where can | get tokens for the Underground?

emergency r_r;d_Ica_I:iEi |
telephone call_‘_lss_s il(_ylv)]

Where can | get medical help? )
Where can | %:::d ATM machIi’nus? [in Puzata Khata (inexpensive meals),
Where should | purchase a ticket for a bus? PR S
Where can | purchase tickets for a tram? . Lin the bank |
Where can | get some special crafts? Eigep_aﬂmeﬂ stores |

How can | find the Metro station? e
. from the driver or

| at bus stops or from the | conductor on-board |
|_conductor on-board | | conductor onboar®
P A oo ey | 3t Andriyivskiy Uzviz |
gotoaoounterwutl-:agla.sq _look for 'M’ s symbol | LF in Podil re;'fon ‘
L \.dnd_ o I!'lisa}‘S_K_AC!\_ - P —— e S—
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o ___ _ _ . __

Hello! Here you can find some grammar pages for the texthook material. Don't get
scared. We won't leave you alone in these jungles We, Jack and Jane, are your guides.
Come with us, we'll show the way. Our friend Nutty knows how to overcome some
grammar challenges and tum them into a piece of cake.

| GRAMMAR | SOKRINLALYS

= In the textbook you can see such words as G1. It means that you can find the
material on grammar pages in the back. It will be like G1 - the simple present.

= We give rules in the blue background. They make clear
what the rule is about (What),

how it is formed (How),
when people use it when speaking English (When)

= Then you'll find some sentences as examples. The words in bold show you the verb
forms or just forms that you should pay attention to.

= You needn't leam the rules. The more important for you is to understand these
rules.

= There are also some raps that can help you remember the rules and use them in
your speech.
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Grammatical terms

English English examples
adjective quick, small, nice, old
adverh ahways, often, gquickly, loudly
apostrophe I'm, you're, heee's
demaonstrative pronoun this, that, these, those
‘yes/ no'-question Do vou like computers?
question with question word/special | What's your narme?
questions
‘will’-future It will be sunny at the weekend.
adverb of ltequency always, oflen, sometimes, never
auxiliary be, have got, do
imperative Don't talk! Listen, please,
infinitive to do, to go, (o see
consanant bdklLrn
short answer Yes, 1 did. No, he won'L.
shaort form I'm, we're, she's got, we won't
lang form Iam, we are, she has got, we will not
expressions of gquantity some, any, a lot of, much, many
madal verb must, mustn’t, need, needn’c
present perfect Tom has painted the walls,
personal pronoun I, vou, she, he, it, we, you, they
plural girls, children, babies
poasessive pronoun my, vour, his, her, its, our, their
preposition in, on, at, about, over
simple present I live In Greeawich,
simple past I watched TV yesterday.
relative pronoun Sam is the boy whao 1 like.
relative dause Everyone who lives here can speak English.
signal word East, ago, vesterday, ever, yel
singular a girl, a boy, an apple
comparison of adjectives ald - older - the oldest, good ~ better - the best
prop word ‘ones ones' Which ane do you like best?
noun book, dog, sandwich
verh to be, o go. to do, Lo write
vowel aelou
verh o ga, Lo do, W write

. Py -
compounds of ‘some’ and “any :momebo‘hm A m sqac:ewo.?&m anyone, something,
irregular verbs did, said, went
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“No, let him try,” said Sir Ector.
Everyone was silent as young Arthur took the handle of the sword in both
hands and pulled. The sword came out like a knife out of butter.

“Ahhh!” said the knights. They all knelt down in front of Arthur.

The only person who was not kneeling was the little old man. *Hail, O Great
King of all Britainl” he said. "Hail, O King!” said all the knights. The old man
took off his old coat.Underneath was a black cape.

"Wow! It's Merlin the Wizard!”™ said Arthur. “But how can I be king? I'm not
even a knight yet.”

“Look at the words on the stone, King Arthur: Only the person who can take
this sword from the stone is the true King of all Britain,” said Merlin. “Father,
what ig all this about?” asked Arthur.

“I am not your father,” said Sir Ector. "Merlin the Wizard brought you to me
when you were a baby and he said to me, one day this baby will be a very
important man.”

*Wow!” gaid Arthur. “I'm King of all
Britain! Does this mean I can go to

the tournament?”

All the knights laughed. “The King can do
whatever he likes, my boy,” said Merlin.
King Arthur was a very geod king.

He and his knights stopped the

tarrible wars and brought peace to
Britain. They didn't fight real wars but
the knights had fantastic tournaments
every Saturday. Honey cakes were free
for all the children.
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A reading project

The Canterville Ghost (the modern version)

&2 Step 1: Before you start

a) Look quickly ot pages 134-139. What kind of text do you think
*The Canterville Ghost"is (o stovy, ¢ lagend, o poem, a play, ...)?

b) Now read the skills box. Were you right?

BoonpA

Learn about drama

1. Drama as a textform is a story in the form of a dialogue.

2 There are different characters in drama (a play). Characters are the people in the play. They
can be major characters and minor characters. The major (main) character is present on
the stage most of the time and is more important to a work.

3. The play consists of scenes. Every scene tells a new part of the story. The new scene begins
when the time or place in the story changes.

4. Stage directions describe the appearance and actions of characters as well as the sets, costurmes,
props, sound effects, and lighting effects. Stage directions may also indlude the characters’
body language, facial expressions, and even the tone of voice. Comments or remarks about
the surroundings and when a character enters or exits can be in stage directions. Thus stage
directions help us understand the feefings of the charocter and the mood of the story.

5. The intreduction always comes from the namator.

Example:

Scene 1 In the Great Hall of Canterville House
The Ouises, an American [amily, have just bought the house from Lord Canterville. ...
Lord Canterville: (wworriad) Er, Mr Otis? - May 1 have a word with you?
Mr Otis: Sure, Lord Canterville, what is it?
(THe takes Mr Otis to one side. The kids and their mother talk quictly)
Lord Canterville: (softly) Well, Mr Otis, er ... [ must warn you. ...

6. Drama s a great tool to explore and express human feelings. There are many forms of
Drama. You can improvise { pretend (you have little or no time to prepare a script). You can
role play: you have a particular role in a scripted play. After rehearsal you perform the play
for the class, school or parents. In masked drama children perform in masks. They express
the content by using only the voice. Performance poetry is a good way to practice your skills.
While rediting a poem you should act out the story from the poem (Jike we did in Year 6). In
puppet plays children use puppets to say and do things that they may feel too scared to say
or do themselhves. Radio drama is similar to 3 movie but without pictures. Children read the
soript and have other sound effects. It encourages the painting of the mental picture.

ait Step 2: Before you read

a) Look ot page 134 agoin. How many charecters are there in the ploy? Who ore they?
b) Look ot poges 734-139. How many different scenes are there. Where or when
do they happen?
¢) Find all the stoge directions. Check ary new words.
d) What information do we get from the narrator?
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A reading project

Virginia:

Ghost:
Virginia:

Ghost:
Virginia:
Ghost:

Virginia:

138

ITaxomoBa T.T'.,

RIOPYUHUK 0I5

: I'm sorry about the twins, they are a litde .. lively. Well, but maybe you

just shouldn't frighten people, then they'll leave you alone.

What? | shouldnt frighten people? I'm a ghost: the Canterville Ghost! I rattle
my chains, | have a scary laugh, and I put an ice-cold hand on peoples
faces. It's my job! I've been doing it since 1575". And I was a very good ghost
before your family arrived.

You poor ghost. Isn'tit lonely in this big house all alone all these years?
Ghosts always live alone. I've frightened so many people away from Canterville
House, | frightened Lord Canterville and his family away, too, Ha ha!

1 saw him when he gave your father the keys. He ran out the front door. No
one stays here. They all run away because there’s a ghost. Ha ha! In more
than 400 years I've frightened so many people. And people only come up here
to the attic to leave their rubbish because it's where 1 live,

That’s why the roof hasn't been fixed for over 400 years®. Look at the rain!
It's coming in through there! One day Canterville House will fall down.
And we all won't have a home. This is your home, too, Sir Simon!

1 know:. But I'm a ghost. Ghosts don't fix roofs ...

But people can! Can't you see, Sir Simon: If people live here, they can look
after the house. You mustn't frighten people away _.. Where will you live,
poor ghost, if the house falls down?

(sighs) You're right. And it's getting harder to frighten people now. Even little
kids aren't scared of me. | think they watch too many ghost films on that
thing — er, what do you call itZ Ah, yes: TV,

And you must be bored and lonely here, Sir Simon.

A ghost’s life is boring when no one is scared of you. And | am lonely here
and the house is falling down. But what can I do?

Hmmm. I have an idea, my friend.

'his wrongdoings have been since 1575 (he emphasizes the durntion),
“the roof has been without repadr for so many years
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Dictionary

English-Ukrainian Dictionary

A
8, an [a; en] HeOZHAYSHWME APTHKNL
abit [2 'bit] Tpoumm
afew[a fju:] zexinska
alot[elot] Garate
alotof[a ‘lot ew] Garato
awesk [2 'wik] TKgeH
about [a'baut] npo
circa n MEHO
outand about [‘avtenda'baut]
NOQOPOKYEITH
to jump sbout [[dzampva baut]
nigcTprGyeans, NiGoKaKYETH METYIURTIVCA
-.. ? [wota'baut] Akgogo...?
What's the film about? [wots 8a “filma | bau t]
Mpo wo dlne?
above [2'bav] Hap
abroad [2'bra:d] 23 kopgorom
accent [‘22ksnt] BUMOE3; aKUSHT
accessory [ak’seseni] gogaTwoewit, gpyropAgHsit
accident ["zksidnt] eunanox
acrobatics [ 2kra’beetiks] avpobamixa
across [@'kros] enonepek; uepes
to act [ekt] rpaTw (e Teatpl)
action ["zXk[n] gla; suMHOK
activity [k thit]] ghnssicTs
actor ['=kta] akrop
actress ['sektras] akTpwca
toadd [&d] gogaeatw
admit [ad'rmet] gomyckaTH, NpREMATH, BMyCKaTH
address [a'dres] agpeca
adjective ['sedzaktrv] npseMeTHNK
advenced [ad vo:nst] gockoHanui; yanlwHWi
adventure [ad ventfa] npwroga
adverb ['zdvab] npwcnleHmx
adverb of manner [ 2dva:bav ‘'mana)
npxrcaleHyx cnocody g
advice [ad vals] nopapa
to advise [ed vaiz] pagwmmica)
“t0 be afraid (of) [bl:a'freid] Gosmuca (korace,
worack)
after ["o:fta] nicna
afternoon [ o:fta’ nu:n]  uacnlcra nanygrAa
aftermaoon tea [ o:ftanu:n 'B:] uadl o S rogusl
in the aftemcon([,in 3 o:fta'nu:n] egere
aftershave ["a:ftafeiv] noceitoH nicra ronlHka

again [o'gen) 3zwoEy
176

against [2'genst] npoT; HagNpo™
age [eid3] e
ago [2'gau] Tomy (Npo uac)
aerial [‘e(a)nal] noshpanHui, edipHni
air (ea] ncehpa
on the air [ on di'ea] e edipl
airport ['eapa:t] aeponopr
alarm [a'la:m]  meTYwHA, TPHEOTE
glarm clock [2'la:m Kok] GygmnbsHmk
Alevels (pf) ['ellevlz] brit. exzaues I3 nparpamm
CEPEOHEOT WKOMH Ha NigRULEHOMY plex]
alien [‘ellian] wy=osemeys; lHozenmeyb
alive [a'laiv] woenl
all [>1] eaosied
inall [in'2:l] ecworo
almost [':Imaust] wakxe
alone [2'laun] opuH; camoTHIR
along [2'lon] eagoex
alphabet [‘sifabet] andasir
alphabetical [ ifo’betrkd] andashmmi
already [2:I'redl] exe
also ["2:lsaw] Tamom
although [>:1' 8au] xom
always ['2:lwelz] z3ewgm
am.[el'em] go nonypxa (npo vac)
ambulance [‘22mbjelons] mawuHa weugrol
AONOMOM
American [a'merikan]  amepuKaHCEM;
AMEPUKEHEULS SMEPUKEHKS
American football [a merikan "futba:(]

dyTHon
andent [‘einfnt] crapogaeHii; aHTIMHRE
and [2nd] |
angry ["engri] cepguTii

to be angry with [bl: "@ngrivid] mleamsca

HA ...
animal [*zniml] Tsapwsa

announcement [2 naunsmant] OronowWeHHRA
anorak [‘zznarek] Tenna kypTka Ha Gnuckasy) 3

KANTYPOM

another [a'nala) we ogws; goyrd; IHwmb

answer ['a:nse] elgnoelns

manm [‘'a:nse] elgnosiparm
[‘a:nsafaun] asroslmoslnaw

mg[ enl]  Arii-Hebygs: Gyms-AKK

anybody ['enl bodl] xTo-rebyge; Gma-m

anything ['eniBin] wo-rebyas; Gyge-wo

amywhere [‘'eniwea) cxplss, scogm
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. Owuter
Hebrides

ATLANTIC

OCEAN
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Hawa moBa CKNafaETbCcA 3 peyeHb. PeyeHHAa — e CNo-
Ba, MOB’A3aHi 3HAYEHHAM, WO BUPAXKAIOTb 3aKiHYEHY AYMKY.
MopiBHANK:

rapHo, AiB4YMHKa, XOOUTU

Nitn nayTb 40 WKONN.

CnoBO Ha MOYaTKY PeYeHHA 3aBXK AN NULIETLCA 3 BE/IUKOI
niTepu. CnoBa B pevyeHHI NULLYTbCA OKPemo.

PeueHHsA ByBaloTb Pi3Hi 3@ iHTOHALLEKD: PO3NOBIAHI, NA-
TaZibHi M OKAWMYHI. HanpuKiHUi peyeHb CTaBUTbCA KParka,
3HaK nuTaHHA abo oKAuKy. Mocnyxal ogHe 1 Te came pe-
YeHHA 3 Pi3HOI0 IHTOHALIED:

Mwu NOemMo y LMpK.
Mu naemo y umpk?
Mu naemo y umpk!

PeyeHHA CKNa[a€ETbCA 3 Pi3HMX CNiB. Tam MOXKHa 3yCTpi-
TW CA0Ba-NpegMeTu Ta C/I0Ba, WO iX 3aMiHIO0Tb, CloBa-Ail,
C/I0Ba-03HaKM Ta iHWI CNoBa.

6
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CnoBa-npegmetn — Le CNO0BaQ,
AKi BiANOBIAAOTb Ha NUTAHHA XMo?
abo wo? Hanpuknag: xmo? — pu-
TMHa, Anna, YoNnoBiK; Wo? — Tene-
bOH, pyyKa, irpawka.

CnoBo-npeamet moxe bytu 3a-
MiHEHO C/I0BOM-3alMMeHHUKoM. Ha-
npuKknag, abnyko — BoHo, Mapinka
Ta A — MM, AHAPIA — BiH TOLLO.

B podums ? Cnosa-Aji BKa3yloTb Ham, L0

came cnoso-npeamet abo cnoBo-3a-
MMEHHUK pobuTb, pobus abo byae
pobutn. Hanpuknag: [iaHa 4uTae.
«[liaHa» — ue cnoBo-npegmer, Wo
NO3HAYaE XMUBY ICTOTY, @ KYUTAEN —

Le cnoso-Aaia. My MOXeMOo NnepesipuTH Le, NOCTaBMBLLN 3a-

nuTaHHA: JiaHa wo pobuts? — YuTae.

Aaxa?

CnoBa-03HaKkmM gONOMaraTb Ham
PO3MOBICTM MPO CMakK, Konip, pos-
Mip, dopmy npegmeTa Towo. BoHU
BiZiNOBIAaOTL HA 3aNUTaAHHA AKUU?
AKA? AKe? AKI? Hanpuknaa: KUcamn,
6innin, ManeHbKuil, Kpyraum, rap-
HURA.

KoskHa rpyna c/iB Mae CBOE YMOBHE MO3HAYeHHA:

— C/Z1IoBa-npeameTu.

OZlHA CMYEUuKa;

— cnosa-Aail: ABI CMYXKeUKu;

— C/10BA-03HaKU:

XBUMACTA NiHIA.

7
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1. o TyT HamanboBaHO? MMiANULWM MANKOHOK.

An apple — «abnyko» — ue CNOBO-NpeamMeT,
C/IOBO-Aif YXM CNOBO-O3HaKa? A Ynm MoXKelw TW A0-
bpatv A0 UbOro npeameTa C/OBa-03HaKM? AKi
CNOBa, Lo NO3Ha4aTb Aii, TM MmoxKew gobpatn oo
uboro npeameta? CKnaam peyeHHs 3 UMM CI0BOM.

2. MpounTtal peyeHHAa 3 nepeknagom. MwuweHa 3'ino

3HaKW NMYHKTyaUii — Kpanky, 3HaK OKIUKYy abo 3HaK nuTax-
HA. Bunpas ue! . ma S S WP W
| love my pet ¢ ;E: 1 nto6110 CBOTO AOMALUHLOTO -
o ynobneHus (
LY

His name is Will = - Woro 3syTb Yinn
T S . .
Willisacat 7 T,« Vinn — kit
dﬂvﬁé

- - “% .
Where is Will = . [eVYinn b
- ;
He rests on the bed BiH BignouMBae Ha NixKKy s &y
5 3
§

b
Will is the best cat of all  Yina HanKkpawmi Kit cepep ycix « =

3. MNigKkpecnu BCi cnoBa-npeameTy OAHIEKD CMYXKeYKoH,
CNoBa-Aii — ABOMA CMY}KEeYKamu, a C/10BaA-03HAKU — XBU-
NACTOIO NiHiE0: LUKONA, XOAMUTU, XOPOLUUIA, APYT, IPa, Yn-
TaTW, MasitoK, CTpnbaTK, cTapi, NnucaTu, oniBelb, YepBo-
HUM, LLACIMBUI, CUAITU, TAaTO, KHUra, CAyXaTu.

Cnpobyi cebe y poni nepeknagava. Nepeknaan Ui cno-
Ba Ha aHIINCbKY MOBY.

8
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Ha BigMiHy Bif YKpaIHCbKOT MOBM B aHININACBKIM MOBI ne-
pen cAoBaMU-NpeaMeTaMK 3aBXKAW CTOITb Ma/iIeHbKe CNo-
BO — apTUKAb: a, an abo the.

Y gaBHi Yacu *uno cobi cnoso ane. BoHO 03Hayano
«OAMH». Ane NOTIM Ha 3MiHY WOMY MPUALLAO CA0BO One.
3acMyTUNOCA ane i BUPILLMAO MONMLLUMTU LWOCh Y CNafoK.
Hapogunoca B HbOro ABa cCUMHWU: a Ta an. BoHu nonwbunu
CTOATU nepes, CIoBaMU-NpeaMeTaMM B OAHWUHI Ta CTanu Ha-
3UBATUCA aPTUKAAMU. Ane apTUKb a APYXWUTb 3i C/I0BaMMU,
AKI NOYMHAKOTLCA i3 NPUTONOCHUX 3BYKIB, @ apTUK/Ib aN — 3i
CNOBaMM, AKi NOYMHAIOTLCA 3 FTOSIOCHUX.

[laBali 3rafaemo aHmiNCbKi AiTepu. AHMINCLKI niTepu
He3BMYalHi. BOoHM rpatoTb Ta cniBaoTb Y rypTi. € cniBaku, ue
aHIMNIMCbKI TONOCHI:

Aa Ee li Oo Uu Yy

Im MigirpatoTe My3MKaHT — NPUrONOCHI NiTepu:

Bb Cc Dd Ff Gg
Hh Jj Kk LI Mm
Nn Pp Rr Ss Tt
Vv Ww XX Zz

9
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1. O6BeOyM B KPYKEYOK ronocHi bykeu, nigkpecnu npu-
FONIOCHI.

a b c d e f g h i j k I m
n o p q r s t uv w X y z

2. lonomoxu gitam obpatu g um an.

3. ToBopumo npasunbHo! Bumosnan an T1a cnoBo, WO

I:"l,ﬂ,e 3d HUM, AK O4He. He Kaxku an... orange, Kaxku an orange
[on Drindz].

11
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Apxwunosa-/lyopo B. [[ikasa aneniticoxa epamamuxa (Level 1). Xapxis: KOnicodT,

2018. 80 c.

3ycTpivaiite BiKe 3Haitlomy byksy S! CborogHi mu AjisHa-
EMOCb NPO Hel Aello HoBe: Y BiJIbHWU Yac BOHA nobutb no-
kasyBaTu Gporycu! Ocob6MBO B Hel BUXOAMTb HACTyMHUIA $o-
KyC: BOHa Bepe KOTMKa, nuLle cnoso cat Ha AoLWUi | AoAa€e A0
HbOrO CBOE iM’A -5, BUXOAUTb cats. Momax YapiBHOT nanuny-
KM — i... 3aMiCTb OAHOrO KOTMKa nepes Hamu 3'ABNAETbCA
nekinbkal!

12
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1. Jonomosu aitam obpaTtn a/an abo -s/-es.

2. ToBopumo npasunbHO! BMmoBAAK 3aKiHYEeHHA CNiB-
npeamMeTiB Y MHOXMUHI TaK:

[s] nicns rnyxux npuronocHux: cats, books, pets;
[z] nicna ronocHux Ta A3BiHKMX npuronocHux: toys,
pears, girls.

14
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APPENDIX 3.

2.1. THE GUIDELINES TO THE PRINCIPLES UNDERLYING THE
PROCEDURE OF MATERIALS EVALUATION AND SELECTION

Activity 5: Investigating the guestions to be asked in the process of course-

book evaluation

Task: Group the questions under the headings.
Activity 6: Evaluating a course-book
Task: Individually, evaluate a coursebook against the given criteria. Tick (V) ‘Yes’

or ‘No’.

Category

Question (Criterion)

Yes

No

General attributes

Is it relevant to the syllabus and curriculum?

Does it match to specifications of the syllabus?

Methodology

Can the activities be exploited fully and

embrace the various methodologies in ELT?

Can activities work well with methodologies in

ELT?

Content

Is it age-appropriate?

Is it culturally appropriate?

Is it engaging?

Is it up-to-date?

Is there a balance between skills?

Skills and
strategies

Are different kinds of
listening/speaking/reading/ writing
practiced?

Are the assessment tasks varied?

Are the task objectives achievable?
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Is the grammar contextualized?

Is there a balance between accuracy and
fluency?

Activities

Are the interaction patterns varied?

Are they logically sequenced?

Is the language recycled?

Is it meaningful?

Language

Is it accurate?

Is it natural and real?

Is it visually attractive?

Layout

Is it clearly set out?

Are the pictures informative?

Are instructions clear?

User-friendliness

Are the test formats familiar to students?

Are any study tips given?

Are the essentials like audio- and video-
materials provided?

Does it care for different learning styles?
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APPENDIX 4.

SESSION 1: THE GUIDELINES TO THE PRINCIPLES UNDERLYING THE
PROCEDURE OF MATERIALS EVALUATION AND SELECTION

Activity 7: Observation task
Task: Observe a lesson focussing on the materials selected and the efficiency of

their usage. Tick (V) the most appropriate answer. Add comments where necessary.

No | Evaluation Criteria Yes | To some | No | Comments
extent

1. | General attributes

a. | Is the book relevant to the
syllabus and curriculum?

b. | Does it match to
specifications of the
syllabus?

2. | Methodology

a. | Can the activities be
exploited fully and embrace

the various methodologies in
ELT?

b. | Can activities work well with
methodologies in ELT?

3. | Suitability to learns

a. | Is it compatible to the age of
the learners?

b. | Is it compatible to the needs
of the learners?

c. | Is it compatible to the
interest of the learners?

4. | Physical and utilitarian
attributes

a. | Is the layout attractive?

b. | Does it indicate efficient use
of text and visuals?
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c. |Isitdurable?

d. | Is it cost-effective?

5. | Efficient outlay of
supplementary materials

a. | Is the book supported
efficiently by essentials like
audio- and video-materials?

6. | Learning-teaching content

6.1. | General

a. | Are most of the tasks in the
book interesting?

b. | Do tasks move from simple
to complex?

c. | Are task objectives
achievable?

d. | Have cultural sensitivities
been considered?

e. |Is the language in the
textbook natural and real?

f. | Do the situations created in
the dialogues sound natural
and real?

g. | Do the activities include
opportunity for sharing or
interacting?

6.2. | Listening

a. | Has the book appropriate
listening tasks with well-
defined goals?

b. | Are the tasks efficiently

graded according to
complexity?
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c. | Are the tasks authentic or
close to real language
situations?

6.3. | Speaking

a. | Are the activities developed
to initiate meaningful
communication?

b. | Are the activities balanced
between individual response,
pair work and group work?

6.4. | Reading

a. | Are texts graded?

b. | Are texts interesting?

6.5. | Writing

a. | Do the tasks have achievable
goals and take into
consideration learner
capabilities?

b. | Are the tasks interesting?

6.6. | Vocabulary

a. | Isthe load (number of new
words in each lesson)
appropriate to the level?

b. | Is there a good distribution
(simple to complex) of
vocabulary chapters and the
whole book?

c. | Are words efficiently
repeated and recycled across
the book?

6.7. | Grammar

a. | Is the spread of grammar
achievable?

b. | Is the grammar

contextualized?
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c. | Are examples interesting?

d. | Is grammar introduced
explicitly and reworked
incidentally throughout the
book?

6.8. | Pronunciation

a. | Is it contextualized?

b. | Is it learner-friendly with no
complex charts?

6.9. | Exercises

a. | Are they learner friendly?

b. | Are they adequate?

c. | Do they help students who
are under/over-achievers?

7. | Use of materials in the lesson
a. | Is the amount of the material
appropriate to the time

allocated?

b. | Do any of the procedures
envisioned by the book need
to be changed by the
teacher?

c. | Do any texts in the book
need to be adapted by the
teacher?

d. | Can the potential of the book
be exploited to the full?
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APPENDIX 5.

SESSION 2: AUTHENTIC MATERIALS VS AUTHENTIC TASKS

Activity 1: Investigation of the notion “authenticity of materials” by means of
students’ background knowledge

Task: Work in groups of five. Look through the given samples of printed
materials. Define the differences within the pairs of example materials. Present
your findings to the rest of the class. Give reasons for your opinion.

Nel. a) City guide

Hello. g. NS SSUTEIEUL
Is this the ! E

London tour

I'm the tour guide.
We are going to
visit many famous
places today.

‘ A S S S Y N
\ Where has the !
‘ - .
v tourist been? :
= : Read the review and
% 2eNothing special” v guess which famous \
=2 @O0 pevewessammse place is being  \
= \ described.
= CECCC N CCC NS
= =5
Gt )
Source: https://www.tes.com/teaching-resource/london-tour-bus-and-tourism-

lesson-efl-tefl-11514815 (Last accessed: 05.08.2023)
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Nel. b) City guide

BEST NEIGHBORHOODS:
For Theatre lovers:
West End
History & Government:
Westminster

Best Tourist

Location: Culture & Fashion:
County Hall Notting Hill
Victoria Trendy: ]
West End Southbank A neighborhood

B Magere’ | v fit for everyone:
Affordable Luxury Hotel Picks: e

Marriott County Hall
Park Plaza Westminster Bridge

Top Attractions:
B ingham Pala

Big Ben & Par
West End The
London Eye _

Borough Market
(closed Sunday)
Portobello Road §
A (best day: Saturday)
Camden Lock
(best day: Sunday)

Go for Aftermoon Tea

See all of London atop The Shard

Take a ride on a double decker bus
Take a day trip to Windsor

Teop shows on West End
. War Horse
ane T | Les Miserables
The Book of Mormon

Victoria & 7 4 | a F
- ; 20 on a Hop On Hop OfF Tour
Natural Hig Ve - Take a ride on the London Eye

Food-Related Tours

Eating London
Food Tours

Craft

Gin Journeys Cocktails
y Na‘.‘:',tr'lus American Bar
Rock & Sole @ the Savoy

Chocclate Ecstasy

. LN D Plaice
Michaa! Fleming Tour

Callooh Callay
Booking Office

Vinopolis offers a Celebrity Pubs
fun opportunity to try Chef Restaurants: The Aeaytiower:
dozens of liquors and Lo Givreihe 1 Ailelha Stars Harp
wines on tap, take a Jamie Ofiver - Fifteen wine Bars

tour, improve your Michel Roux Jr. - Roux at Parliment Square ager )
tasting skills and jason Atherton - City Social, Berners Tavern The Remedy
snack on tapas. Gordon Ramsey - Restaurant Gordon Ramsey Mission

Heston Blumenthal - Dinner

http://www . savoredjourneys.com

Source:  https://www.pinterest.dk/pin/378513543681086486/ (Last accessed:
05.08.2023)
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No2. a)Menu in a café

SANDWICHES

—

CAFE & RESTAUI?AN!_T:"Q_)

Egg and Sausage...
Egg Bacon Sausage . £2.9
Bacon and Chease .£250.....£

onand Cheese . 3, THEBEST
- Ham and Cheese....... £3.20 coffee Shﬂp

Cheese and Tomate . £3.00 in the area

per Chips and Beans......£3.50 .
Seampi Chips and Bea f T.‘F\'.INKS
Sausage Chips and Beans ... £330 gy{ cans...
Fresh M
St Vate 3 . | OPEN7 DAYS A WEEK: Monday to Saturday: 7 am-4 pm / Sunday: § am - 3 pm

Bank Holidays open as usual,
¥
Lucozade,

Orange Jul

Apple Juiee 'LOC.N- DELWERY AVA“_ABLE

Cheioromename. - id Bl el
Rhpbos g bl 00 ! Over £20 for OFFICES, BUSINESSE
5 ; All Telephone Orders Welcome, Telephone advanced order also available,

tel. 0780 374 1000

,- r'&-,:a g
P 'WEAREHERE | S : -f TheCentralCafeAndRestaurant
2| ] -

1%
U TheCentralCateAndRestaurant

Source: https://www.flickr.com/photos/kake pugh/46725373831 (Last accessed:
05.08.2023)
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No2. b) Menu in a cafe

-
Main Courses
Cheese burger £4.39

Double cheese burger £4.99
Chicken curry with rice £3.99

Macaroni cheese £4.19
Seafood salad £4.49
Egg salad £3.99
Fish and mushroom pie  £4.69 - vegetarian
® Mushroom pizza £4.60
! m Four cheeses pizza £4.10
_ : Meat pizza £4.75
Cthken p1zza £4.55 Seafood pizza £4.75

Desserls

Frct

Apple £0.59

%
[~

Ice cream £1.99 Orange £0.59
(vanilla, chocolate, strawberry) Banana £0.69
Banana cake £2.39 Pear £0.69
Fruit cake £2.29 Mixed fruits £1.29
(3 fruits)
®

Drmka Tea £0.59

Orange juice  £0.99 Coffee £0.59

Apple juice £0.99 Water £0.49

Source: https://learnenglishteens.britishcouncil.org/skills/reading/al -

reading/restaurant (Last accessed: 05.08.2023)
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No3. a) Ticket

n
R;\:';; PER“ITTE&.“G warnin zonels?

Source: http://surl.li/jtgmd (Last accessed: 05.08.2023)

Ne3. b) Ticket

CLASS TICKET TYPE PASSENGER TYPE

STD SINGLE ADULT

DATE VALIPD TICKET NUMBER
L0JULY201LY4 2c0L2444412237/
FROM

MANCHESTER ## —
TO PRICE \\J>

LIVERPOOL ## £1Lk-50

gy
- I D D ‘ J ‘/////\/‘

Source: https://learnenglishteens.britishcouncil.org/skills/reading/al -reading/train-
station (Last accessed: 05.08.2023)
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APPENDIX 6.

SESSION 2: AUTHENTIC MATERIALS VS AUTHENTIC TASKS

Activity 2: Interpreting the notion “authentic tasks”, its types and
characteristics

Task 2. Read the first paragraph of the article “Authentic Task” (Appendix 6).
Compare your opinions in groups with the information given in the article.

Task 3. Read the second paragraph of the article “Authentic Task”. Sort out the
characteristics of traditional and authentic tasks.

Task 5. Read the third paragraph of the article “Authentic Task™ and think of other
examples of the types of authentic tasks.

Authentic Task

I. Authentic Task

Authentic Task is an assignment given to students designed to assess their
ability to apply standard-driven knowledge and skills to real-world
challenges. In other words, a task we ask students to perform is considered
authentic when 1) students are asked to construct their own responses rather
than select from ones presented and 2) the task replicates challenges faced in
the real world. (Of course, other definitions abound.)

If I were teaching you how to play golf, I would not determine whether you
had met my standards by giving you a multiple-choice test. I would put you
out on the golf course to "construct your own responses" in the face of real-
world challenges. Similarly, in school we are ultimately less interested in
how much information students can acquire than how well they can use it.
Thus, our most meaningful assessments ask students to perform authentic
tasks.

However, these tasks are not just assessments. Authentic assessment, in
contrast to more traditional assessment, encourages the integration of
teaching, learning and assessing. In the "traditional assessment" model,
teaching and learning are often separated from assessment, i.e., a test is
administered after knowledge or skills have (hopefully) been acquired. In the
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authentic assessment model, the same authentic task used to measure the
students' ability to apply the knowledge or skills is used as a vehicle for
student learning. For example, when presented with a real-world problem to
solve, students are learning in the process of developing a solution, teachers
are facilitating the process, and the students' solutions to the problem
becomes an assessment of how well the students can meaningfully apply the

concepts.
II. Characteristics of Authentic Tasks

Another way that authentic assessment i1s commonly distinguished from
traditional assessment is in terms of their defining attributes. Of course,
traditional assessments as well as authentic assessments vary considerably in
the forms they take. But, typically, along the continuums of attributes listed
below, traditional assessments fall more towards the left end of each
continuum and authentic assessments fall more towards the right end.

Let me clarify the attributes by elaborating on each in the context of
traditional and authentic assessments:

Selecting a Response to Performing a Task: On traditional assessments,
students are typically given several choices (e.g., a,b,c or d; true or false;
which of these match with those) and asked to select the right answer. In
contrast, authentic assessments ask students to demonstrate understanding
by performing a more complex task usually representative of more
meaningful application.

Contrived to Real-life: It is not very often in life outside of school that we
are asked to select from four alternatives to indicate our proficiency at
something. Tests offer these contrived means of assessment to increase the
number of times you can be asked to demonstrate proficiency in a short
period of time. More commonly in life, as in authentic assessments, we are
asked to demonstrate proficiency by doing something.

Recall/Recognition of Knowledge to Construction/Application of
Knowledge: Well-designed traditional assessments (i.e., tests and quizzes)
can effectively determine whether or not students have acquired a body of
knowledge. Thus, as mentioned above, tests can serve as a nice complement
to authentic assessments in a teacher's assessment portfolio. Furthermore, we
are often asked to recall or recognize facts and ideas and propositions in life,
so tests are somewhat authentic in that sense. However, the demonstration of
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recall and recognition on tests is typically much less revealing about what we
really know and can do than when we are asked to construct a product or
performance out of facts, ideas and propositions. Authentic assessments
often ask students to analyze, synthesize and apply what they have learned in
a substantial manner, and students create new meaning in the process as
well.

Teacher-structured to Student-structured: When completing a traditional
assessment, what a student can and will demonstrate has been carefully
structured by the person(s) who developed the test. A student's attention will
understandably be focused on and limited to what is on the test. In contrast,
authentic assessments allow more student choice and construction in
determining what is presented as evidence of proficiency. Even when
students cannot choose their own topics or formats, there are usually
multiple acceptable routes towards constructing a product or performance.
Obviously, assessments more carefully controlled by the teachers offer
advantages and disadvantages. Similarly, more student-structured tasks have
strengths and weaknesses that must be considered when choosing and
designing an assessment.

Indirect Evidence to Direct Evidence: Even if a multiple-choice question
asks a student to analyze or apply facts to a new situation rather than just
recall the facts, and the student selects the correct answer, what do you now
know about that student? Did that student get lucky and pick the right
answer? What thinking led the student to pick that answer? We really do not
know. At best, we can make some inferences about what that student might
know and might be able to do with that knowledge. The evidence is very
indirect, particularly for claims of meaningful application in complex, real-
world situations. Authentic assessments, on the other hand, offer more direct
evidence of application and construction of knowledge. As in the golf
example above, putting a golf student on the golf course to play provides
much more direct evidence of proficiency than giving the student a written
test. Can a student effectively critique the arguments someone else has
presented (an important skill often required in the real world)? Asking a
student to write a critique should provide more direct evidence of that skill
than asking the student a series of multiple-choice, analytical questions about
a passage, although both assessments may be useful.
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II1. Types of Authentic Tasks Constructed Response

In response to a prompt, students construct an answer out of old and new
knowledge. Since there is no one exact answer to these prompts, students are
constructing new knowledge that likely differs slightly or significantly from
that constructed by other students. Examples include: (product-like):
ordering decimals, concept maps; (performance-like): typing test, complete
a step of science lab.

Mueller J. Authentic Task.
URL: http://jfmueller.faculty.noctrl.edu/toolbox/tasks.htm/
(Last accessed: 5.07.2022)
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APPENDIX 7.

SESSION 3: TEACHER AS A MEDIATOR BETWEEN THE LEARNER AND
THE TEACHING/LEARNING MATERIALS

Activity 4: Investigating the factors that influence mediation process

Task. Work in 3 groups corresponding to young learners (Group 1), teenagers
(Group 2) and adult learners (Group 3). In each age group choose the cards with
the assigned roles (teacher+ students 1, 2, 3...). Role-play in turns a fragment of
the lesson from a coursebook on the given topic, showing how the teacher works
with the materials. Get ready to provide your feedback to other groups.

Group 1. Young learners.

New EBdition

 Gogo Loves

| PEARSON IS Methold ¢ Stanton Procter ¢ Melanie Graham
| Longman Mary MciIntosh  Paul FitzGerald

GogoLes Engls 1 (New Edition) / K. Methold, S. Procter, M. Graham, M.
Mclntosh, P. FitzGerald. Pearson Education Asia Limited, 2011. 76 p.
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1 Hello!

Conversation

Listen and look. e

I

I'm Gogo.
_| What's your name?

Nice fo meet
you, Tony.

Gogo Loves English 1 (New Edition) / K. Methold, S. Procter, M.
Mclntosh, P. FitzGerald. Pearson Education Asia Limited, 2011. 76 p.

Graham, M.
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Vocabulary

Listen and say.

Target

Listen and say.

What's your = -

Gogo Loves English 1 (New Edition) / K. Methold, S. Procter, M. Graham, M.
Mclntosh, P. FitzGerald. Pearson Education Asia Limited, 2011. 76 p.
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Song
Listen and sing.

What's your name?

What's your name?
I'm Tony.

What's your name?
I'm Jenny.

What's your name?
I'm Gogo.

I'm Gogo.

Hey!

Activity 1

Read and match.

BR (&
e i £ i € T -

[ ]
.z
| Gogo

Gogo Loves English 1 (New Edition) / K. Methold, S. Procter, M. Graham, M.
Mclntosh, P. FitzGerald. Pearson Education Asia Limited, 2011. 76 p.
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Activity 2
Point and say.

Gogo Loves English 1 (New Edition) / K. Methold, S. Procter, M. Graham, M.
Mclntosh, P. FitzGerald. Pearson Education Asia Limited, 2011. 76 p.
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Group 2. Teenagers.

STUDENTS’ BOOK
Michael Harris David Mower

Harris M., Mower D. World Club 1. Students’ Book. Pearson Education Limited,
2002. 112 p.
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e vzm

Animal Families

What colours are the animals?

Example: Elephants are grey. Language FOCUS' Questions

low
- = ' "él'
. D =
L ﬂ Look at the word order in these examples:
; i J\ )

m ,m YES/NO QUESTIONS ANSWERS
““ Is it a tiger? ‘s, it is.
B ® KEYWORDS Are they from Africa? No, they aren’t. -~
Which animals are mammals?
Which are birds? Which are
cats? WH~ QUESTIONS ANSWERS
Example: Polar bears are mammals. Where | i it from? A3,
What | are | your favourite animals? Cats.
C =2 Listen to part 1 of the quiz again and match these
ANIMAL QUIZ questions and answers.
= _—— - 1 Where is it from? a No, it isn’t.
« Listen and guess the animals 2 Is it big? b Yes, it is.
from exercise A. 3 What colour is it? ¢ Asia.
Example: 1 tiger 4 Is it a lion? d Yellow and black.

e —

12

Harris M., Mower D. World Club 1. Students’ Book. Pearson Education Limited,
2002. 112 p.
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G B
PRONUNCIATION: QUESTIONS

Listen and check your questions from exercise F.
Then repeat the questions.

H 2
GUESS THE ANIMAL

» Think of an animal. In pairs, ask questions

E about your partner’s animal. Guess what it is.
Match these questions and answers.
. Example:
Feamgile: 1 b A:ls it a bird? B: Yes, it is.
s A:What colour is it? B: Black and white.
1 What are your favourite a No, they aren’t. A:Where is it from? R ibliating,
animals? j 3 o
B Aveyons SpOEET b Tlephants and A:ls it a penguin? B: Yes, it 1s.
dolphins.
3 How old are you? ¢ Blur.
4 Who is your favourite d No, 'm not.
group? .
‘ 5 Are penguins from the e Antarctica. p'd 90" know?
iy Arctic? There are more than 9,000
6 Where are they from? f DI'm twelve. different types of birds.
| F =

Write questions for these answers.

Example: 1 Where are you from?

1 I'm from Caceres. (Where ...)

2 No, he isn’t from Vigo. (Is ...)

3 Yes, kangaroos are from Australia. (Are ...)
4 My teacher is Mrs Evans. (Who ...)
5
6
7

Elena is thirteen. (How old ...)

Yes, I'm a good student. (Are ...) Look at World Club magazine on page 88.
It’s grey. (What colour ...) Do activity 3.

13

Harris M., Mower D. World Club 1. Students’ Book. Pearson Education Limited,
2002. 112 p.
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Group 3. Adult learners

Evans V. Successful Writing (i Upper—]termediate). Xpress Publishing, 2004.
135 p.




UNIT 1 Describing People

4

B8 1  Read the following table, then listen to the cassette and tick the information

mentioned. Finally, use the table and the photograph to describe Paul.

Height quite tall || rather short [ |
Build weltbuilt [ ] thin | muscular ||
Age early twenties [ | mid thirties [ | teenaged [ |

ovalface [ | high cheekbones [ | blueeyes[ |  mole[ |

iy [ ] vavy [ |
casual [ |

Facial Features

Har ol .‘,&Ww short brown [ |

Clothes formal [ ]
Personality ' ‘good-humoured | | imaginative [ | vain[__] shorttempered [ |
Activities/Hobbies  going to discos [ | watching old films | cooking [ |

A descriptive composition about a person should consist of:

a) an introduction where you give some brief information about the person (his/
her name, time or place you met/saw him/her, how you heard about him/her);

b) a main body where you describe physical appearance, personality
characteristics and hobbies/interests/everyday activities in separate
paragraphs; and

¢) aconclusion which includes your comments and/or feelings about the
person.

Such descriptions can be found in articles, letters, witness statements, novels, etc.

Points to consider

& Each paragraph starts with a topic sentence which introduces the subject of the
paragraph. A variety of linking words should be used to connect ideas.
To describe physical appearance, details should be given as follows: height/build,
age, facial features, hair, clothes, moving from the most general aspects to the
more specific details. e.g. John is a tall, slim man in his mid forties. He has a thin
face, blue eyes and a large nose. His short hair is greying at the temples. He is
usually casually dressed.
To describe character and behaviour you can support your description with
examples. e.g. Sally is very sociable. She loves going to parties and dances. If you
want to mention any negative qualities, use mild language (tends to, seems to, is
rather, can occasionally be, etc.). e.g. Instead of saying Sally is arrogant., itis
better to say Sally tends to be rather arrogant.
Variety in the use of adjectives will make your description more interesting. e.g.
good-natured, well-behaved, gorgeous, etc.
Present tenses can be used to describe someone connected to the present, e.g.
someone you see every day. Past tenses can be used to describe someone
related to the past, e.g. someone who is no longer alive, someone whom you won't
meet again ... etc.

Introduction

Paragraph 7
name of the person: time
you met/saw fhim/her

Main Be

roowee

Paragraph 2
physical appedrance

Paragraph 3

personality chardcteristics and

Justiification

Paragraph ¢

hobbies, interests or

any adctivities he/she takes
part in

Conclusion

Final Paragraph

comments & feelings
dabout the person

Evans V. Successful Writing (Upper-Intermediate). Express Publishing, 2004.
135 p.
222



Unit T Describing People

2  Read the model composition and write down the topic of each paragraph.

Find the topic sentences for each paragraph and try to replace them with
other similar ones. Then underline the adjectives which describe physical
appearance and circle the ones which describe personality.

“My Next-door Neighbour”
~ Mavis,

nejghbour for six Mavis has been my neighbour for six years. | first met her when
years she knocked on my door and asked for a spade because she hadn’t

yet unpacked hers. She had only moved in two days before.
Physically, Mavis looks younger than most other women in their

f late sixties. She is of average height, neither fat nor thin. Her plump
round face is framed by a mass of wavy white hair and her sparkling
; \-/ blue eyes show her humour and friendliness. She prefers wearing
casual, comfortable clothes. | don’t think I have ever seen her in a
perfectly ironed suit.
As for her personality, Mavis’s most striking characteristic is her
e generosity. My house, as well as most of our nejghbours’, nearly always
has a vase of flowers from her garden in the living room. Mavis is very
good- natured and always has time for a chat. She is also patient. She
hardly ever gets annoyed about anything, except when children pick
her favourite roses and lilies. However, she tends to be quite stubborn
— once she has made a decision, nothing can change her mind.
= Mavis always seems to be busy doing something. She spends a lot
of her time looking after her garden and often participates in local
flower shows. When she is not in her garden she is usually off
somewhere raising money for one charity or another.

e All in all,_ Mavis is the perfect next-door neighbour. Since the day
she moved in, we have grown very close and [ am very fond of her,
even if | am woken up by the noise of her lawnmower early in the

morning!

v

3  Fill in the table with words from the list below. Using words from the completed
table describe your partner’s physical appearance, then write a short paragraph
describing the appearance of a relative of yours.

round, oval, slanted, ginger, of medium height, middle-aged, mole, teenaged, curly, blond, tall, wrinkled, thick,
balding, just over six foot, tanned, slim, thin, scar, elderly, muscular, in his teens, well-built, in his mid-forties,
overweight, curved, wavy, pale, crooked, freckled, dimples, straight, skinny, beard, shoulder-length, almond-
shaped, short, moustache, long-legged, round-shouldered, in his late forties, full

HEIGHT:

BUILD:

AGE:

COMPLEXION:

FACE:

HAIR:

EYES:

NOSE:

LIPS:

| SPECIAL FEATURES:

Evans V. Successful Writing (Upper-Intermediate). Express Publishing, 2004.
135 p.
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APPENDIX 8.

SESSION 4: THE BASICS OF TEACHING/LEARNING MATERIALS
ADAPTATION PROCESS

Activity 5: Developing practical skills of the adaptation stages and techniques
application

Task. Work in groups. Analyze the unit extract answering the questions and
evaluating the activities with the help of the given scheme.

e

< gidbul

Kap’rox O. . Awueniiicoxa mosa: Iliopyunuk ons 6-20 Kiacy 3a2aibHOOCEIMHIX
HABYAILHUX 3aK1a0ie (6-U pik Hasuauws). TepHominb: “BumaBHUIITBO ACTOH”,
2014. 224 c.
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INTRODUCTION

Lesson 1
WHO’'S WHO IN ‘ENGLISH-7'?

1. a) Listen and read.
Meet the group of the young and talented Ukrainian teens!

Christina (Chris) is 12.
She is good at typing
anctlhmaking pictures

on the computer. o
Chris typesp 65
articles for English
Bridge. She really

wants to go to

Taras (Terry) is 12. Terry
takes pictures and does
interviews for the English
Bridge newspaper.
When he was 8 he
visited the International
Camp for Kids. He made

i became | London, t i
any friends there. Bill Brown becal N, too. Is she going to
?arr;s pen friend. Terry visited him In | go? Find out later...g ’
LLo(ndon 3 years ago. j =
2 Maryna
() Lilia ;
5 (Mary) is 12,
lvan U g-':“)') :an 132' too, rgr!d
(John) is 12. ity she is a
He has got P A\ || new
a computer acsj_?r: » classmate.
at home, ef Itr?e best She's keen
too. He gchool newspaper in on reading.
uses the interschool’ She's got a big library
Internet then:neetition last year. at home. She is crazy
and helps the g?‘ P ot a pen friend about learning English.
English Bridge to e e oncs from the | s she going to join the
communicate with kids UrgA. Lilly hopes they'l En?”.s" Bridge group?
ﬂ;ﬁ;ﬁr‘ﬂ% ”;g;g's‘j;’fh" meet each other some | Let's see \glar:
o day.
the paper on his s — BRUSH UP!
| computer. | =2 ‘e e '
L | : azy about .

- @ be good at p
@ be interested in{ ;
® be keen on

b) Work in groups. Close your books and tell |~
what you remember about the children.

2. Interview your teacher and learn his/her personal information.
® home place

[ Where do you live? 1\ e ‘}’ ® work

= ® best friend
[How long have you lived there? Ke"‘\ - ® in?:regte;;n > / ;

'interschool |inta'sku:l] — MidKWKINLHUA

s \
#
Kapr’rok O. . Aneniticeka mosa. Iliopyunux ons 6-eo kiacy 3a2aibHOOCEIMHIX

HABYAILHUX 3aK1a0ie (6-u pik HasuauwHs). TepHominb: “BumaBHUIITBO ACTOH”,
2014. 224 c.
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)

-\

¥ Tﬁ’g .{Read and role-play a telephone call to Radio No1.

HAVE A SURPRISE!

Give your friend a surprise today!
You phone and tell us about your friend:
name, address, age, telephone number and so on.

_.,.___....—.---aq

We ask you a simple :
tion about the i ‘J 'HAVE A SURPRISEI
qu::tionality of a z é& COMPETITION FORM

. Friend's name .
' Friend's home town ............
! Friend's telephone number .
: Fnand s age ..
ice of present for a frianr.l {plaasa tid‘)

x famous person.
If you give the right
answer, your friend

wins a wonderful

prize! — |:| Radio No1 Diary;
~~ Phone us now A | (1 Radio No1 T-shirt;
on 885 885.

l:l Radic No1 Sports Bag
Your name . o

Yuur addrass o
Your telephone numbef

Fill in this form
and have your
information ready!

Pupil A telephones to try to win a pnfze for a friend.
Pupﬂ Bisa DJSI’.‘ Jockey and asks questions.

B: Say hello. Ask the name of the caller.
A: Say who you are.
B: Ask what his/her friend's name is.
A: Say what your friend's name is.
B: Ask where he/she is from.
A: Say where your friend is from.
B: Ask how old he/she is.
= A: Say your friend's age.
B: Ask what present the caller wants for his/her friend.
A: Say what present you want.
B: Ask the nationality question.
A: Answer the question. :
B: If right, say, “You win a ... for your friend.”
A: Say thapk you and goodbye.

Work In groups. Read, discuss and write your letter. ¢ i

What are you doing this weekend? Why not write an article for the English
Bridge newspaper? What's happening at your school? Write and tell us about
it! We're interested in everything: people, countries, cities, lifestyles, films,
hobbies, recipés... We are waiting for your letters!

-
7‘,{ % Workbook ex.2 - p.3
“mework i

Kapm’rox O. JI. Aueniticoxa mosa: Iliopyunux ons 6-20 Kiacy 3a2anbHOOCEIMHIX
HaguanbHux 3axnadie (6-u pix nasuauws). TepHominb: “BumaBHMNTBO ACTOH”,

2014. 224 c.
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APPENDIX 9.

SESSION 4: THE BASICS OF TEACHING/LEARNING MATERIALS
ADAPTATION PROCESS

Activity 6: Adapting and designing materials

Task. Work in pairs. Develop tasks for the given example of authentic text
(“Scientists create robotic arm which translates words into sign language to help
deaf people communicate”), using the list of pre-, during-, and post-reading
(follow-up) activities to accompany it. Create actual activities, directly linked to
the text:

o one pre-reading activity;
o one during- reading activity;
o one post- reading activity.

Below are suggestions for pre-reading, during reading, and post-reading (follow-
up) instructional activities to accompany a text. (K. Westerfield. University of
Oregon, Saida Irgasheva 2013 Adapted material workshop)

Pre-Reading Tasks

e Semantic mapping/Cluster activity

Short answer/discussion questions to elicit students’ own knowledge about
the topic.

Individuals/pairs write two questions they think will be answered in the text.
Scan text for: length (# of pages?), visuals (What does the chart refer to?).
Scan text for specific information within a given time frame.

Skim for main idea of paragraph/text (moving from multiple choice to short
answer questions at higher levels).

Skim in order to choose or make up a title.

Free writes/quick writes (2 minutes) to predict the contents of a reading
passage after looking at title, reading, visuals, first lines of paragraphs.

Ask students to explain a concept or process.

View/discuss a diagram or picture.

Take a position on a statement or quote.

Read the first sentence of each paragraph and predict the main idea of the
reading.

Scan text to find definitions of key vocabulary.

e Take a short excursion to a relevant location.

e Fill in a flow chart.
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Take a survey of students in class (what do people in the class think about
xxx?)

A cloze paragraph to complete on the topic of the reading.

Fill in a KWL chart, listing: What I know for sure about xxx. What [ want to
know about xxx. Then compare statements with a partner. After reading,
complete the 3rd column with what you learned.

During/Post-Reading Tasks

What comes next? List possibilities.

Fill in or draw charts, grids, maps, tables, outlines. (Education Place —
graphic organizers http://www.eduplace.com/)

Label a diagram.

Correct a summary full of errors.

Re-order scrambled sequence of events.

Fill in blanks in a summary.

Give, or choose from options, a title for a text.

Answer inferential questions. Do you think the person was really in love?
Why?

Decide whether a statement is True, False, or Don’t know (information is
not available).

During/Post-Reading Tasks, cont.

Decide whether a statement is True or False, and correct the False
statements.

Scan the text to find and underline examples of a language point, e.g. verb
tense, reduced and full relative clauses, pronoun reference, passive voice,
transitions/conjunctions, affixes, restatement.

Put pictures in order.

Re-order scrambled sections of text, paragraphs, or sentences.

Read/Listen and take notes with outline (partially completed). Use to write a
summary.

What is the attitude/viewpoint of the writer, what is the genre of the text,
who is the audience and how do you know?

Match headlines with articles from a newspaper.

Write newspaper headlines for an article.

Write subheadings for text sections.

Draw a timeline of events.

Listen to a lecture and relate it to the reading.
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Bring in a guest speaker.

See a film, video, TV show, slides, or picture & relate it to the reading.
Listen to an audio podcast & relate it to the text.

Re-reading fluency task in pairs.

Shadow reading (Instructor reads, then students).

Dictation.

Write a 4-sentence summary; begin with the main idea.

Web exploration and research — building technology skills & content
knowledge.

Tasks with a focus on vocabulary (Pre, During-, or Post)

e Match words with definitions.

e Fill in word family chart.

e Word family activity (fill in blank in a sentence with the correct form of the
word).

e Crossword puzzles (See http://puzzlemaker.school.discovery.com).

e Tasks with synonyms/antonyms (Scan Paragraph # to find a word that
means the same as “smart™.).

e Mixed sets (odd one out activity or grouping a mixed set of words into
categories).

e Predict the meaning from the context.

e Word analysis (focusing on prefixes, suffixes, roots).

Adapted from: Kuchkarova Y. Improve your lesson planning. NAMANGAN, 2018.
P. 20-21. URL: https://cutt.ly/pLwxNpX (Last accessed: 10.01.2020).
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APPENDIX 10.

SESSION 5: REASONS AND NEEDS

FOR SUPPLEMENTATION OF

MATERIALS. SUPPLEMENTATION STAGES AND TECHNIQUES
Activity 3: Exploring the sources of supplementation

Task. Look at some other examples of resources for supplementary materials. Try
to find them on the internet.

MSCHOLASTIC

B

DAILY,
Word

Reproducible Word Study Lessons That Help Kids Boost
Reading, Vocabulary, Spelling and Phonics Skills!

by Timothy V. Rasinski

CAMBRIDGE

Tree

elementary

Second edition

Ann Baker

GRADES 1-2

Ladders

CAMEBRIPGE

Egalish
Vecabulia ry

Pre-intermediate e
& intermediate , AR

vecabulary
reference and
practice

Self-study and
classreem use

SECOND

Cet C}odmg

with

Grammar

Games for practising grammar

Jennifer Meldrum

- - Barbara Reilﬁ
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INTERMEDIATE
COMMUNICATION
GAMES

A collection of games and activities for low to
mid —intermediate students of English

Jill Hadfield

Longman

f
.
-
-
f
=
=
i
n
.
li

CAMBRIDGE

rLus 4 AU

in
Use

Self-study and
classroom use

® Quizzes and
¥ Games for
English Classes

4

Annette Barnes, Jean Hines
and Jennie Weldon

Series Editor
Peter Watcyn-Jones

Mark Hancock

L = ,
. PENGUIN ENGLISH PHOTOCOPIABLES

231



APPENDIX 11.

SESSION 6: PRACTICAL WAYS OF MAKING MATERIALS

COMMUNICATIVE

Activity 4: Analysing
textbook  materials
and activities

Task. Study  the
materials and activities
in the expract below
and analyse them
according to  the
consolidated checklist.

OXFORD

Third Edition

Solutions

Student’s Book

TimFalla Paul A Davies

Falla T., Davies A P. Solutions (Elementary): Student’s
Book (Third Edition). UK: Oxford University Press, 2018.
143 p.
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Listening

Spelling and pronunciation

I can distinguish between words with very similar sounds in them.

1 SPEAKING Look at the photo of the Radford family. What
is the relationship between the people, do you think?

2 Read the text and answer the questions.

1 Whatis Noel’s job?
2 How many people live in the Radford family home?

A DAY IN THE LIFE OF
THE RADFORD FAMILY!

Sue and Noel Radford live in a very big house in Morecambe
in the north of England. The house is big because they've got
nineteen children! Their oldest child is 28, and the youngest
is just a baby.

The day starts at 4 a.m. when Noel, a baker, goes to
work. Two hours later, he comes home and he wakes up the
children. Sue prepares breakfast and makes twelve packed
lunches! After breakfast, Noel takes the children to school
— in a minibus! Noel goes back to the bakery with his eldest
daughter, Sophie. She works there too. Then Sue starts on the
housework. She loads the dishwasher, cleans the house and
does the washing (nine times a day!). After lunch she goes to
the supermarket and she does the ironing. When Noel gets
home at 5 p.m., he cooks dinner and the children set the
table. After dinner, Sue helps the children with their homework.
The day ends at 10 p.m. when all the children go to bed.

3 SPEAKING Would you like to have a very large family?
Why? / Why not?

4 VOCABULARY Find seven of the housework activities
below in the text in exercise 2.

Housework clean the house cook dinner
dotheironing dothewashing go tothe supermarket
load / unload the dishwasher set the table

tidy my bedroom wash the dishes

Listening Strategy 1

In English, you cannot always predict how a word sounds
by looking at the spelling. Learning how words are
pronounced will allow you to understand them when
you hear them.

S S es888 8080000800800 00008000800 0000000800 0ss0nssssnssnssnss”

5 Read Listening Strategy 1. Which red vowel sound
in each group of words is different? Listen and check.

1 a school b too ¢ look d cool

2 a grandson b class c father d grandma
3 a wife b China c Italy d like

4 a go b son ¢ photo d hello

5 a eat b meat ¢ seat d great

6 a university b uncle ¢ mum d Hungary
. Listening Strategy 2

ses

Some words sound similar but have very different
meanings. Being able to detect the small difference in
pronunciation will help you to understand them when
you hear them. Use the context to help you too.

88808000060 0860000000808808008000000008800800800s0s00000ss00"

sssnsnas

6 Read Listening Strategy 2. Then listen and repeat
the words. Which word in each pair do you hear first? Pay
attention to the different vowel sounds.

3 far for

4 wet wait

5 live leave
6 match March

1 men man
2 cap cup

7 Listen. Which word from exercise 6 does each
sentence include? Which other words help you decide?

8 Listen to Ryan and Joanna talking about
housework. Are the sentences true or false? Write T or F.
Then correct the false ones.

1 Ryan thinks that his bedroomis tidy.

2 Joanna tidies her bedroom.

3 Ryan hasn't got time to tidy his bedroom every day.

4 Joanna's family shares the housework.

5 Joanna and Ryan like housework more than homework.
6 Joanna has got exams at the moment.

9 [®1EL) Read these sentences from the conversation in
exercise 8, How are the red sounds pronounced? Listen and
check.

1 Itidy my bedroom.

2 My mum does the washing.

3 He's got exams at the moment.
4 He goes to the supermarket too.

10 SPEAKING Work in pairs. Tell your partner about housework

in your home. Use phrases from exercise 4. Note down what
your partner says.

I tidy my bedroom and set the table.

My dad cleans the house.

11 SPEAKING Tell the class about your partner,

Zak tidies his bedroom and sets the table.

Unit1 Family and friends

Falla T., Davies A P. Solutions (Elementary): Student’s Book (Third Edition). UK:

Oxford University Press, 2018. 143 p.
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APPENDIX 12.

SESSION 6: PRACTICAL WAYS OF MAKING MATERIALS
COMMUNICATIVE

Activity 6: Developing the practical skills

Task. Work in 3 groups. Look at the materials presented below. Suggest at least 3
activities to provide communicative use of the materials.

Group 1.

Lesson 1
WRITING \ £

1 Write out the sentences that are true for you.

L ———

| am eleven years old.
I've got a brother.

I'm not hard-working. I'm ten years ojgd.
| haven't got a pet. I've got a sister.
My best friend is in my I'm not lazy.
class. ! haven't got my own room,
My parents are funny. My hobby is playing computer
My new teachers aren't games.
strict. My aunt and uncle are
My favourite colour is red. from America.
I'm good at skateboarding. My friends aren't boring.

| am interested in Sports.
! am bad at Singing.

— ———
c. 23

Borrowed from: Kapm’'rok O. JI. Awneniticoka mosa: Iliopyunux ona 6-eo kaacy
3A2abHOOCBIMHIX HABYANbHUX 3aKnadie (6-u pix HaeuauHs). TepHOILIb
“BumaBuuurso Acton”, 2014. 224 c.
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Group 2.

(6., Complete the sentences. Use the words from the box given below.

* might go » might buy * may give * might do -
might ask * might help »

1. I'm meeting Jack next Sunday. I ..... him to give me his new DVD.

2. We are going shopping tomorrow. We ..... a new toy for my
sister.

3. He's visiting his aunt next Saturday. They ..... the shopping
together.

4. She’s having some free time tomorrow. She ..... to the swim-
ming pool.

5. They're having a test tomorrow. Their teacher ..... them some

difficult questions.
6. They are preparing a shopping list for tomorrow. We ..... them
do that.

c. 41

Borrowed from: HecBit A. M. Aueniticoka moea (6-ii pik Ha84auHs): NiOPYUHUK
ons 6 k. 3azanvhHoocsim. Haeu. 3axn. Kui: “I'ene3a”. 2014. 224 c. URL:
http://pidruchniki.in.ua/angliyska-mova-6-klas-nesvit-a-2014/  (Last  accessed:
10.01.2020)

Group 3.

13. Read the woman’s opinion. Do you agree or disagree with her? Why?

Vira's mother once said: “People travel [aster now, but I'm not sure
whether they see better things. Personally I don’t like travelling and it’s
quite clear. It's boring to travel by car for more than an hour. It's noisy
on a train. Travelling by plane makes me airsick. All places are alike to
me — same buildings, same parks and monuments. I feel comfortable
enough at home with a good book or in the company of my friends. You
just switch the TV and all the world is before your eyes.”

c. 16

Borrowed from: bupkyn JI. B. Hawa awnenivucexa: Iliopyunux oOns 6 Ki.
3azanbHooc8im. Hasy. 3aki. (3-u pik naeu.). K.: Ocsita, 2006. 208 c.
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APPENDIX 13.

SESSION 7: WAYS OF MAKING MATERIALS MORE CONTEXT
APPROPRIATE

Activity 2: Investigating the components of learning context

Task 2. Skim the information below. Complete the scheme by supplying the
missing constituents of learning context (E.g. learner’s needs).

Age

Learners are often grouped as children, young learners, adolescents, young
adults or adults. Within education process children are considered to be learners
between the ages of about 2 to about 14; young learners — between the ages of
about 5 to 9; and very young learners — between 2 and 5. The term adolescents
tends to refer to students from the ages of about 12 to 17, whereas young adults —
between 16 and 20.

Learning styles

All students respond to various stimuli (such as pictures, sounds, music,
movement, etc), but for most of them (and us) some things stimulate them into
learning more effectively than other things do. The Neuro-Linguistic
Programming model (often called NLP) takes it into account by showing how
some students are especially influenced by visual stimuli and better remember
things they see. Some students are affected by auditory input and respond to things
they hear. Kinaesthetic activity is especially effective for learners, who learn best
when involved in some kind of physical activity (e.g. moving around, rearranging
things with their hands, etc.). The point is that although all students respond to all
of these stimuli, for most of them, one or another of them (visual, auditory,
kinaesthetic) has more impact than the others in enabling to learn and remember
what they have learnt.

Multiple Intelligences

Multiple Intelligences is another concept to be applied to student variation.
Being first articulated by Howard Gardner, it transfers the idea that we all have a
number of different intelligences (mathematical, musical, interpersonal, spatial,
emotional, etc). However, while one person’s intelligence (e.g. mathematical)
might be highly developed, their other intelligence (e.g. interpersonal — the ability
to interact with and relate to other people) might be less advanced. Thus, it is
inappropriate to describe someone as being ‘intelligent’ or ‘unintelligent’, because
our abilities are not similarly limited/advanced in all areas.
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Levels

Teachers of English generally deal with three basic distinctions to
distinquish the language knowledge of their students: beginner, intermediate and
advanced. Beginner learners are those who don’t know any English, advanced —
are those whose level of English is competent enough to read unsimplified factual
and fictional texts and communicate fluently; intermediate students have a basic
competence in speaking and writing and an ability to comprehend fairly
straightforward listening and reading. However, these rough labels can vary from
institution to institution.

A distinction 1s also made between beginners — those students, who start a
beginners’ course having heard virtually no English; and false beginners —
students, who can’t really use any English, but actually know quite a lot, which can
be quickly activated.

Elementary students are no longer beginners. They are able to communicate
in a basic way: can string some sentences together, construct a simple story, or take
part in simple spoken interactions.

Pre-intermediate students have not yet achieved intermediate competence,
that is characterized by greater fluency and general comprehension of some general
authentic English. Nevertheless, they have come across most of the basic structures
and lexis of the language.

Upper-intermediate students have not only the competence of intermediate
students, but also extended knowledge of grammatical construction and skill use.
Though they may not have achieved the accuracy or depth of knowledge acquired
by their advanced colleagues, and are less able to freely commumicate at different
levels of subtlety.

Educational and cultural background

Students’ cultural and educational background stands for another aspect
of individual variation. Some children come from homes where education is highly
valued, and where parents are always ready to help. Other children, however, may
come from less supportive backgrounds. Older students have very different
expectations of what teaching and learning involves.

Students with different cultural backgrounds from the teacher or from each
other, may feel differently from their classmates about topics in the curriculum, or
may have different responses to classroom practices. In some educational cultures
students are expected to be articulate and question their teachers, whereas in
others, the students’ quietness and modesty are more highly prized. Some
educational cultures find learning by rote more attractive than learning by doing.

The importance of student motivation
A variety of factors can create a desire to learn, which is the bedrock of
motivation and provokes a decision to act. For an adult this may involve enrolling
in learning English.
237



For a teenager it may be choosing English over other subjects for special
study. Motivation — which comes from outside the classroom and may be
influenced by a number of external factors such as the attitude of society, family
and peers to the subject in question — is called extrinsic motivation. Intrinsic
motivation is the kind of motivation that is generated by what happens inside the
classroom (the teacher’s methods, the activities that students take part in, or their
perception of their success or failure).

While it may be relatively easy to be motivated, sustaining that motivation
can turn out to be more problematic. Students can become bored, or find the
subject more difficult than they thought. Teacher’s aim should be to help students
to sustain their motivation.

It can be done in a number of ways:

1) selected activities involve the students, excite their curiosity, provoke
their participation;

2) level of challenge is appropriate — neither too difficult nor too easy;

3) students are given some agency and take some responsibility for
themselves;

4) students are ‘doers’ in class — they have some decisionmaking power (e.g.
over the choice of which activity to do next, or how they want to be corrected).

If students feel they have some influence over what is happening, rather than
always being told exactly what to do, they are often more motivated to take part in
the lesson.

Responsibility for learning

It 1s important to encourage students to take more responsibility for their
own learning. They should be told that their learning is likely to be more
successful if they themselves become active learners, rather than passive recipients
of teaching.

This message may be difficult for some students who due to their
educational backgrounds and cultures believe that it is the teacher’s job to provide
learning. In such cases, imposing a pattern of learner autonomy will be
unsuccessful. Instead of imposing autonomy, teacher has to gradually extend the
students’ role in learning. Below we present some tips to make this process
successful:

1) encourage students to make their own dialogues after they have listened

to a model on an audio track;

2) get them to try out new language;

3) ask individual students to investigate a grammar issue or solve a reading

puzzle on their own, rather than explain it to them;

4) ask them to look for the meaning of word and how it is used in their

dictionaries, rather than provide them with the word meaning;

5) encourage students to do various kinds of homework (e.g. written

exercises, compositions or further study);
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6) select the right kind of task for the students (within their grasp, not time
consuming);

7) involve them in reading for pleasure and looking for their own resources
for language practice (e.g. in books or on the Internet);

8) encourage them to use monolingual learners’ dictionaries and help
them to understand how and when to use them;

9) explain them that, at earlier stages of learning, good bilingual
dictionaries serve the same function as monolingual ones providing the
students with a large measure of independence from the teacher;

10) show them where they can continue studying outside the classroom,
introducing suitable websites or recommending good CD or DVD
resources.

[P. 14-22]

Adapted from: Harmer J. How to Teach English (New edition).
China: Pearson Education Limited, 2010. 288 p.
Learners’ Needs
In a world where political, economic and cultural barriers are rapidly
disappearing, Abbs and Freebairn in Blueprint One (1990) identify five needs
experienced by beginner students in a language classroom. These are:
— the need to communicate effectively;
— the need to be familiar with the language system;
— the need for challenge;
— the need to take on more responsibility for their own learning;
— the need for cross-cultural awareness.
The authors of The New Cambridge English Course (Swan and Walter
1990) identify the need to respect the learner. They mention that ‘people
generally learn languages best when their experience, knowledge of the
world, interests and feelings are involved, and a course must allow
students be themselves as fully as possible’.

[P. 97]

Adapted from: Cunningsworth A. Choosing Your Coursebook.
Thailand: Macmillan and Heineman, 2008. 154 p.
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APPENDIX 14.

SESSION 7: WAYS OF MAKING MATERIALS MORE CONTEXT
APPROPRIATE

Activity 3: Diverse nature of learning context
Task: Read the definition and underline the key words.

Learning Context
e is any information that characterizes the student, activity, educational
content, learning strategies and the environment surrounding the student;
e is where the learning takes place. Learner motivation is situated in an
environment where learners are motivated by an engaging task or activity
that is situated in, influenced by, and changed through the nature of
interactions, tasks, activities, practices, and cultures of the learning
environment.

(Source: 1GI Global Disseminator of knowledge URL: https://www.igi-
global.com/dictionary/learning-context/16847/ (Last accessed: 10.01.2020))
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APPENDIX 15.

SESSION 7: WAYS OF MAKING MATERIALS MORE CONTEXT
APPROPRIATE

Activity 5: Checklist of context appropriateness of materials

Task: Compare your own lists with the checklist of Context Appropriateness of
Materials given below. Write down the differences.

1 The activity caters for various multiple intelligences.

2 The activity caters for various learning styles.

3 It suits the students’ interest.

4 It helps to achieve the students’ goals.

5 The level of activity is slightly higher than the students’ level
(challenging but not too difficult).

6 The content of the activity is appropriate for the Ukrainian culture.

7 The activity is too easy.

8 The activity is too difficult.

9 Friendly layout.

10 It is communicative in character.

11 It has real life character, which motivates students.

12 The material 1s appropriate for the age of the learners.

13 The material helps to develop higher order thinking skills.
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APPENDIX 16.

PROJECT 1. PROBLEM SOLVING
Work in 6 groups. Each group has to solve a range of problematic situations
in class, incorporating the inumerated solutions. Your task is to think of the ways
to cope with the problems using the learning materials and to act out the whole
situation (taking into account a teacher, students, proper activities to solve the
problematic situation, etc) in front of the other groups. After that the
representatives of the other groups analyse the presentation in relation to the
accomplished tasks.
Procedure:
a) Choose the learning materials on the given topic to solve the problems in
class marked in the table below.
Topics:
h) Family and friends
1) Professions
J) Science and technology
k) Our planet
1) National cuisines
m) Cultures and nationalities

n) Ecological problems and their solving

b) Problematic situations:

Group 1. Students in class are all at different levels (Use differentiation by
providing different materials/technology, Use the competent students); students
keep using their own language (7alk to them about the issues); students don’t
do homework (Ask the students); students finish before everybody else.

Group 2. Students in class are all at different levels (Use differentiation by
providing various tasks based on the same material/technology, Use the competent
students); students keep using their own language (Encourage them to use
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English appropriately); students don’t do homework (Make it fun), students
finish before everybody else.

Group 3. The class is very big (Use worksheets, Use pairwork and groupwork,
Use group leaders, Use chorus reaction, Think about vision and acoustics, Use the
size of the group to your advantage); students keep using their own language
(Only respond to English use); students don’t do homework (Respect
homework); students finish before everybody else.

Group 4. Students don’t want to talk (Use pairwork and groupwork, Allow them
to speak in a controlled way at first, Use ‘acting out’ and reading aloud, Use role-
play, Use recording); students keep using their own language (Create an
English environment); students don’t do homework (Make post-homework
productive); students finish before everybody else.

Group 5. Students don’t understand the audio track (Preview interview
questions, Use fjigsaw listening’, One task only, Play a/the first segment only);
students keep using their own language (Keep reminding them); students don’t
do homework (Make post-homework productive), students finish before
everybody else.

Group 6. Students don’t understand the audio track (Play the audio track in
manageable chunks, Use the audioscript, Use vocabulary prediction, Have
students listen all the time); students keep using their own language (7alk to
them about the issues); students don’t do homework (Make it fun), students
finish before everybody else.

c) Read the theoretical extract below to fulfil the task.

Problematic situations: What if?

There is a range of problems which teachers usually face in class. Here are some
tips how to deal with them.

1. What if students in class are all at different levels?

Teachers regularly face mixed-ability groups in which students range from those
who are quite competent in English, those are not very good in English and
starters. Of course, things can be not quite so extreme, but what the ways of
dealing with the situation? Here are some of them:

243



Use differentiation by providing different materials/technology

Group students according to their level f English and offer each group a different
task (E.g. Starters work on a piece of language study (e.g. the future indefinite),
students with intermediate level read a story or do Internet-based research. Then
while the intermediate group is performing a topic discussion, the group of starters
might be doing a parallel writing exercise or sitting round a CD player listening to
an audio track.

In case teacher has some self-study facilities, like a study centre or separate rooms,
one group of students can be sent off to work there in order s/he could concentrate
on another. Provided the self-study task is purposeful, the students who go out of
the classroom will not feel cheated. The big self-study area is an ideal place for
different-level learning provided for the groups placed in different corners (e.g.
working on a grammar activity, watching a DVD, consulting an encyclopedia or
working at a computer screen).

Use differentiation by providing various tasks based on the same
material/technology

While using the same materials with the whole class students can be encouraged to
do different tasks depending on their level and abilities. E.g. A text can have sets
of questions at three different levels. Students are encouraged to see how far they
can get: the better ones will quickly finish the first two sets and have to work hard
on the third. The weakest students may not get past the first set.

In a vocabulary study exercise, some students can be asked for simple repetition,
while others may be encouraged to use the new language in more complex
sentences. In the process of discussion session, while giving answers or opinions,
one word will do for some weaker students, whereas longer and more complex
contributions are expected from better ones. In role-plays and other speaking or
group activities, it can be ensured that students have roles or functions which are
appropriate to their level.

The problem can be ignored

The belief that, within a heterogeneous group, students will find their own level is
perfectly feasible. The better students will probably be more daring in speaking
and writing activities. In reading and listening activities, their understanding will
be more complete and quicker. However, this position comprises the danger that
better students may be bored by the slowness of their colleagues or the weaker
ones can become frustrated by their inability to keep up.

Use the competent students

A strategy of peer help and teaching can be adopted so that better students may
help weaker ones, explaining things or providing good models of language
performance in speaking and writing, while working in pairs or groups. However,
it reguires great sensitivity so that weaker students don’t feel alienated by their
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over-knowledgeable peers or better ones become oppressed by their obligatory
teaching role. The manner should be supportive and non-judgmental. The benefits
of different treatment must be explained. [P. 176-177]

2. What if the class is very big?

In big classes teacher’s contact with students is hampered and students at the back
receive less individual attention. But there are some ways to deal with the
situation.

Use worksheets for many of the tasks which you do with the whole class. During
the feedback stage, go through the worksheets with the whole group.

Use pairwork and groupwork since they maximise student participation. In
technologically equipped rooms, students can work round computer screens.

It is important to make clear instructions, to agree how to stop the activity and to
give good feedback.

Use chorus reaction. You can divide the class into two or three groups. Each group
can then speak a part in a dialogue, ask or answer a question, repeat sentences or
words. This is especially useful at lower levels.

Use group leaders to hand out copies, check that everyone in their group has
understood a task, collect work and give feedback.

Think about vision and acoustics as they can be hampered in big classes.

Use the size of the group to your advantage as humour in them is funnier, drama is
more dramatic, a good class feeling is warmer and more enveloping. [P. 177-178]

3. What if students keep using their own language?

Students are not supposed to use their native language rather than English to
perform classroom tasks, such as having a discussion or doing an English-language
role-play, etc. They mostly do it because of the desire to communicate in the best
way they can, but such behaviour disturbs students practising English

Here are some ways to cope with the situation:

Talk to them about the issues

Discuss with students how they should feel about using English and/or their native
language in the class. Explain that using their own language they lessen their
chances for rehearsal and feedback and consequently to learn English.

Encourage them to use English appropriately. In other words, a little bit of the
students’ native language when they’re working on a reading text is not much of a
problem, but a speaking exercise will lose its purpose if not done in English.

Only respond to English use in class.

Create an English environment. Teachers themselves should speak English for the
majority of the time so that the students are constantly exposed to how English
sounds.

Keep reminding them, encouraging, cajoling, even pleading with the students to
use English. Offer help if necessary. [P. 180]
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4. What if students don’t do homework?

Ask the students what they think about homework and get their agreement about
how much they should be asked for. Find out what their interests are, and try to
ensure that homework is relevant to them.

Make it fun.

Vary the tasks and try to make them fun. Use other ways of giving homework (E.g.
give out homework tasks in envelopes or send them in emails). Mix serious things
and some slightly crazy ones.

Respect homework. Don’t forget to check and mark the given homework. Students
need to know that the effort they make in doing the tasks will be reciprocated by
the teacher.

Make post-homework productive

Students should be encouraged to look at the feedback we give on homework to
see how they might make corrections. We need to provide opportunities for them
to react to our suggestions or to discuss the task that was set. Students can correct
cach other’s homework, provided that this is done in a supportive and cooperative

way. [P. 180]

5. What if students are uncooperative?

Problem behaviour can take many forms: constant chattering in class, not listening
to the teacher, disengagement from what’s going on, blunt refusal to do certain
activities or to do what they are told, constant lateness and even rudeness.

There are a number of ways teachers can react to problem behaviour.

Remember that it’s *just a job*

When students behave badly, especially when this involves rudeness or obstinacy,
don’t take it personaly and don’t take instant decisions in the heat of the moment
so that you can react dispassionately. In other words, keep calm, and respond as
objectively as you can.

Deal with the behaviour, not the student.

When problem behaviour occurs, act immediately and stop it from continuing. As
far as possible, deal with the student or students who are causing difficulties by
talking to them away from the whole class. Such face-to-face discussion has a
much greater chance of success than a public confrontation. Try to find out why
the student is behaving uncooperatively. It maybe necessary to impose some kind
of sanction for missbehaviour. However, your objective should always be to try to
identify the problem and see if it can be resolved without such measures.

Be even-handed

Students need to be clear about what action will be taken if and when problem
behaviour occurs. They then need to see such action being carried out when it
happens. They will be confused if teacher reacts to the behaviour on some
occasions but not others.

Go forward. Instead of focusing on what a student has done, see how their
behaviour can be improved in the future, change the activity or reseat students, ask
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for future good behaviour.

Use any means of communication. Teacher can talk to students individually or
discuss the problem via email, explaining the problem and asking them to reply if
they have anything they need or want to say.

Enlist help. Talk to colleagues, get a friend to come and observe the class to see if
they notice things that the teacher is not aware of. Finally, of course, teacher may
need to rely on higher authority and the school or institute’s behaviour policy.
Prevention or cure? One of the ways to preempt problem behaviour is to agree on
behaviour standards with the class at the beginning of a semester (make a
language-learning contract in which both teacher and students say what they
expect and what is unacceptable). [P. 180-182]

6. What if students don’t want to talk?

Sometimes it happens that students don’t want to talk in class. It can be caused by
students’ own characters, because there are other students who dominate and even
intimidate, or it is because students are simply not used to talking freely in a
classroom setting and fear of ‘losing face’ in front of the teacher and their
classmates by making mistakes. In any way, it makes no sense to force such
students to talk. There are other much more effective tricks to try.

Use pairwork and groupwork

Allow them to speak in a controlled way at first. It is better to make students speak
fluently in stages. For example, first dictating sentences which the students only
have to fill in parts of before reading them out to the whole class. And then once
they have read out their sentences, they can be asked follow-up questions by the
teacher or other students. Pin this way psychologically, they are more likely to

be able to respond.

Use ‘acting out’ and reading aloud.

However, acting out is not simply reading aloud, it predetermines teacher’s work
with the students like a drama coach, working out when the voice should rise and
fall, where the emphasis goes, what emotion the actor should try to convey.

Use role-play

It was found out that quiet students speak more freely when they are playing a role,
not having to be themselves. Role-cards are a good way to allow them to take on a
new identity.

Use recording

Students can record what they would like to say, outside the lesson. The teacher
then listens to the tape and points out possible errors. [P. 182-183]

7. What if students don’t understand the audio track?

It happens that, listening material seems to be too difficult for students to
understand and it is not enough just to play the track again. To deal with this
problem the following alternatives can be used.

Preview interview questions
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Students can be given the questions of an interview and can be asked to role-play
what might be said before listening to the audio. It will have predictive power.

Use fjigsaw listening’

Different groups can be given different audio excerpts (on tape or CD, or as
audioscripts). When the groups hear about each other’s extracts, they get the whole
picture by putting the ‘jigsaw’ pieces together.

One task only

Students can be given a straightforward task which does not demand too much
detailed understanding (e.g. to describe the speaker on the recording by the sound
of the voice which will suggest sex, age, status, etc.).

Play a/the first segment only and then let students predict what’s coming next.

Play the audio track in manageable chunks so that students understand the content
of a part of it before moving on to the next one. This makes listening less stressful,
and helps students to predict what the next chunk will contain.

Use the audioscript. In case students have difficulties using the audioscript several
methods can be used to deal with the problem. Firstly, the script can be cut into
bits. The students have to put the bits in the right order as they listen. Secondly,
students are allowed to see the first part of the audioscript before they listen. They
will then know what the listening text is going to be about. Finally, the students
can read the audioscript before, during and after they listen. The audioscript can
also have words or phrases blanked out.

Use vocabulary prediction. Students can be given ‘key’ vocabulary before they
listen and can be asked to predict what the recording will be about.

Have students listen all the time.

Encourage students to listen to the news in English on the radio or Internet as often
as possible and to try to understand just the main points. Remind them that the
more you listen, the easier it gets. [P. 184]

8. What if some students finish before everybody else?

Compliting a task some students can finish before others. If the activity has a
competitive element there is no reason to worry about. But where no such element
is present, we face a dilemma: should we stop the activity (which means not letting
some finish) or let the others finish (which means boring the people who finished
first)? Common sense has to prevail here. If only one group finishes way before
the others, teacher can work with that group or provide them with some spare
activities (e.g. little worksheets, puzzles, readings, etc.). If only one group has not
finished, the activity can be stopped in order not to make the rest bored. Teacher
can also plan extensions to the original task so that if some groups finish earlier,
they can do extra work on it. [P. 184-185]

Extract from: Harmer J. How to Teach English (New edition).
China: Pearson Education Limited, 2010. pp. 176-185.
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APPENDIX 17.

PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON LEARNING
MATERIALS CREATION.

Task

Work in five small groups. Look at the photos of the students’ projects on learning
materials creation and analyze them:

1) Determine the topic, aims and objectives;

2) Analyze the activities and materials presented, taking into account the timing;

3) Name project strengths and weaknesses;

4) Think of the possible shift that can make the materials use more effective;

5) Determine the importance of references;

6) Choose the project you liked most. Give your reasons.

GROUP 1. Project prepared by group A-32 (subgroup I) (2018).
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APPENDIX 18.

PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON LEARNING
MATERIALS CREATION.

Task

Work in five small groups. Look at the photos of the students’ projects on learning
materials creation and analyze them:

1) Determine the topic, aims and objectives;

2) Analyze the activities and materials presented, taking into account the timing;

3) Name project strengths and weaknesses;

4) Think of the possible shift that can make the materials use more effective;

5) Determine the importance of references;

6) Choose the project you liked most. Give your reasons.

GROUP 2. Project prepared by group A-32 (subgroup I) (2018).
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producing more and more top class chefs who dominate our television screens and whose recipe books
frequently top the best seller lists, It's thanks to these TV chefs rather than any advertising campaign
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adventurous in their cooking habits. It seems that TV programmes have the power to bring a higher
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According to a new study from market analysts, 1 in 5 Britons claim that watching cookery
programmes on TV has encouraged them to try different food. Almost one third soy they now use a
wider variety of ingredients than they used to, and just under 1 in 4 (24%) say they now buy better

' quality ingredients than before, One in four adults say that TV chefs have made them much more
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Interested in cooking. With an increasing number of male chefs on TV, it's no longer *uncool’ for boys to
like cooking. The UK’s new obsession with food Is reflected through television scheduling. Cookery
shows and documentaries about food are broadcast during prime time evening slots. Many of the new
celebrity chefs promote modern ‘fuslon culsine’, which blends classic 'British’ cooking with International
and exotic influences. Even the chefs themselves are younger, more beautiful and much more
experimental, such as Nigella Lawson and Jamie Ollver. Jamie Ollver was only 23 when he first appeared
on British television screens. h ;

More than 4 milllon people tuned In to his popular show 'Jamie’s Kitchen’. The show began as an
experiment and turned into a phenomenon. Jamle gave himself nine months to take a team of
unemployed 16 to 24-year-olds, with virtually no previous experience of cooking, and transform them
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1) Britain is starting to get a reputation for bad culsine.
2) Advertising campaigns are encouraging British people to try new foods.

3) The most popular TV chefs in Britain are younger and more charismatic
than they used to be.

4) Jamle’s Kitchen' is a TV programma about ordinary people who set up
their own restaurants with no cooking experience.

5) Jamie's restaurant ‘Fifteen’ will be opening in several months time.

6) The traditional British diet may be dvying out.

Task €

you-( own (e C.i'f-*(

Write your own recipe below. If you're not sure about the exact
ingredients or method you can be creative and invent them! Include

the name of the recipe, the ingredients and the method.

256



APPENDIX 19.

PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON LEARNING
MATERIALS CREATION.

Task

Work in five small groups. Look at the photos of the students’ projects on learning
materials creation and analyze them:

1) Determine the topic, aims and objectives;

2) Analyze the activities and materials presented, taking into account the timing;

3) Name project strengths and weaknesses;

4) Think of the possible shift that can make the materials use more effective;

5) Determine the importance of references;

6) Choose the project you liked most. Give your reasons.

GROUP 3. Project prepared by group A-34 (2019).
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APPENDIX 20.

PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON LEARNING
MATERIALS CREATION.

Task

Work in five small groups. Look at the photos of the students’ projects on learning
materials creation and analyze them:

1) Determine the topic, aims and objectives;

2) Analyze the activities and materials presented, taking into account the timing;

3) Name project strengths and weaknesses;

4) Think of the possible shift that can make the materials use more effective;

5) Determine the importance of references;

6) Choose the project you liked most. Give your reasons.

GROUP 4. Project prepared by group A-34 (2019).
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STOP THE POLLUTION !

April 22 is Earth Day. Every year, million of people
from 200 countries celebrate Earth Day to teach
people to protect the planet and its natural
resources.

Here's what you can do to help.
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APPENDIX 21.

PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON LEARNING
MATERIALS CREATION.

Task

Work in five small groups. Look at the photos of the students’ projects on learning
materials creation and analyze them:

1) Determine the topic, aims and objectives;

2) Analyze the activities and materials presented, taking into account the timing;

3) Name project strengths and weaknesses;

4) Think of the possible shift that can make the materials use more effective;

5) Determine the importance of references;

6) Choose the project you liked most. Give your reasons.

GROUP 4. Project prepared by group A-34 (2019).
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