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PREFACE 

 

The invasion of information technologies in education, evolution in the 

perception of the learning process and its constituents, new developments in 

teaching methodology and the integral character of communicative connections in 

all spheres of life create new professional challenges for educators (English 

language teachers in particular). A modern teacher should be not only aware of 

these challenges, but also ready to effectively respond to them. In this context 

educational programs of higher educational establishments are modernized to 

provide the necessary competences. 

The course “Methods of teaching foreign languages and cultures” was 

incorporated into the educational program of “Secondary education (English 

language and literature)” specialty 014 Secondary education (by subject 

specialties) specialization 014.021 Secondary education (Language and literature 

(English) to support the future teachers in facing the modern educational trends. 

The course was part of the New Generation School Teacher project provided by 

the Ministry of Education and Science of Ukraine and the British Council. This 

normative discipline “Methods of teaching foreign languages and cultures” 

comprises 20 ECTS credits. The subject “Working with materials”, which makes 

part of Module 4 of this general course, is aimed at a fairly wide range of 

methodological problems. The aim of the subject is to provide future teachers with 

deeper knowledge of English language teaching methods and specifics of working 

with teaching/learning materials, to promote their preparation to perform the main 

professional functions of a foreign language teacher in accordance with the 

European recommendations on language education and State standards.  

This manual is created to support the described course. It consists of the 

Preface, ‘Theoretical Preliminaries’ section, ‘Practical Issues’ section comprising 7 

Sessions, ‘Test Your Knowledge’ section, ‘Project Work’ section, 21 appendices 

and References. The manual involves CLIL methodology approach, the use of 
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interactive learning approaches, which include learning based on communicative 

tasks, the use of case studies, simulations, group projects and problem solving. All 

these approaches increase the level of interactivity and turn the student into a 

subject of the educational process. The introduced activities enable the 

development of a wide range of personal and professional competences. Students 

improve their critical thinking and decision making skills in unpredictable 

contexts; raise their ability to learn and continue learning with a significant degree 

of autonomy; upgrade their ability to search, process and analyze various 

information resources; enhance their ability to apply knowledge and demonstrate 

advanced cognitive and practical skills in solving complex professional and 

educational tasks; refine their ability to work autonomously and in a team; boost 

their ability to use foreign language in oral and written communication; and better 

their ability to use information and communication technologies in practical 

situations of professional or educational activity. 

Within the course students have an opportunity to investigate the traditional 

and modern theories, directions, methods and technologies of foreign language 

teaching. They solve the main problems of teaching/learning process by means of 

critical evaluation of textbooks, selection, adaptation, supplementation and creation 

of educational materials and resources for use in a specific educational context. 

The incorporated activities enable students to select appropriate strategies, 

methods, educational activities/materials for teaching language to students of 

different age groups; plan, organize and carry out the educational process taking 

into account the psychological and physiological characteristics of students, their 

needs and interests, as well as the specifics of the subject. They determine the 

features of various approaches and methods in educational materials and tasks, 

analyze them in terms of their use for the formation of students’ speaking skills in 

accordance with the defined goals. Performing project work, students select 

authentic texts for reading and listening, plan and create a series of tasks for the 

development of receptive and productive skills, intercultural competence, taking 
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into account the psychological and physiological characteristics of students, their 

needs and interests, and various educational goals. Information and communication 

technologies are introduced to solve complex specialized tasks and practical 

problems in the field of professional activity or education. 

 

 

                                   D. S. 
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CHAPTER 1. 

THEORETICAL PRELIMINARIES  
 

 
 

1.1. Teaching Materials in the Foreign Language Classroom 
 

Language learning and teaching is a complex process, which incorporates 

acquiring, comprehension and usage of language by a student. All the learning 

context components are interrelated. The effectiveness of the process of learning 

much depends on teachers’ professionalism, methodology and learning strategies 

used, and teaching/learning materials selected. Teaching materials (TM) play one 

of the key roles in the process of learning as they support the methods used, 

motivate students, foster students’ interaction, provide the ground for autonomous 

learning, etc. They help teachers to define instructional objectives, set learning 

tasks or activities to attain the objectives. TM inform learners of what tasks they 

have to perform, provide students with guidance in how to perform these tasks and 

practice for their performing, provide feedback on student’s performance, and 

enhance retention of the skills they acquired through performing tasks. Materials 

created should be attractive, user friendly and relevant to the learners’ needs.  

Communicative approach in the EFL classroom states the necessity for the 

TM to create opportunities for students to use the language in the classroom before 

using it in real life. Therefore, TM should emphasize the communicative functions 

of language; reflect students’ needs and interests; emphasize skills in using the 

language; be activity-based; provide balance among the four language skills, 

though may emphasize more listening and speaking; incorporate contents and 

methods which reflect the authentic everyday life language; encourage work in 

groups and pairs; emphasize fluency, not only accuracy. 
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TASK 

Watch a video “Instructional Materials Definition, Examples & Evaluation Video 

& Lesson Transcript Study com” and analyze how each type of material mentioned 

in it can be used in the EFL class. 

 

           

 

 

https://cutt.ly/vXgkeEX 

 

 
1.2. Types of Teaching Materials and Their Role in the FL 

Classroom 
 

Materials in a language classroom include all written, visual, audio content 

used in the language class, including the coursebook. All they serve for different 

purposes. EFL teaching materials can be related to as traditional materials which 

are often contradicted with communicative materials, commercial and non-

commercial materials, teacher-developed/adapted/made materials, authentic and 

non-authentic materials.  
EFL materials have two major roles and functions: 

• They offer information and data about the English language, and the 

target social context and culture. EFL materials need to be authentic to be 

successful in terms of enhancing communication and representing the world 

outside the classroom;  
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• They promote learning. Offered activities and tasks challenge the 

learner’s competence. Consequently, the EFL materials should be based on 

students’ needs in real world; challenging, but not too difficult – within students’ 

reach in terms of their knowledge and experience; authentic – reflecting the real 

life use of the language; highly interesting, novel, meaningful, useful; and 

introducing both spoken and written standard form. 

One of the widely used types of EFL materials are coursebooks. They may 

serve different functions, depending upon how teachers treat them. 

1. Coursebook as a “master” means that the objectives are set by the 

book not by the teacher depending on the learners’ needs, and there is no room for 

improvisation. 

2. Coursebook as a “servant” treatment provides more freedom for 

improvisation and generation of new content from within and from outside the 

materials, concentrating on interpersonal relationships in the class. 

3. Coursebook as an “end” means teacher teaches ‘through’ materials, 

starting from the first unit to the next. In this case goals set in the textbook are the 

only things that students will achieve. 

4. Coursebook as a “resource” means it offers information and data 

about the English language, the social context and the target culture, enhancing the 

development of communicative skills and obtaining the values. It is possible if the 

coursebook contains the authentic materials. 

5. Coursebook as “teaching aids” means the materials offer activities, 

tasks and exercises which challenge the competence of the learners and have a role 

to promote language learning. 

6. Coursebook as the “syllabus” means it is written following the order 

of syllabus items of a particular course. It relieves the teachers from the pressure of 

having to think of materials for every class. Following the prescribed procedures in 

the coursebook is close to the treatment of the coursebook as an “end”. It is not 

motivating and leaves no room for variation. 
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EFL Learners can treat the coursebook as a self-tutor or as the learning aids, 

which is positive for autonomous learning. 

TASK 

Watch a video “Materials development in TESOL: Trends and issues” 

(https://www.youtube.com/watch?v=LCme36nU5rU) and note the advantages and 

disadvantages of coursebooks mentioned by Professor Braian Tomlinson. 

 

       

     

 

https://cutt.ly/4Xgxwea 

 

 

 

1.3. Support Materials in the EFL Class 
 

Beside the textbook, which is the core of the learning process, there are 

additional materials that can be used in the class. Nowadays it is not difficult to 

find the teaching/learning materials on the internet, in the libraries, or even asking 

colleagues, but one should know how, why and when to use them. The answers to 

these questions are much influenced by the reasons, the stage and learner’s need.  

Considering the fact that language is learned in the context, the three points 

of view of the language should be taken into account while selecting the materials. 

They are structural, functional and interactive. Once the materials are selected, 

they can be adopted for the specific teaching / learning purposes.  
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FURTHER READING TASK 

Read an article “Analysis of Support Materials in English Language Teaching and 

Learning.” by M. Kanika Priya. Summarize the most effective ways of using 

Support Materials in English Language Teaching and Learning mentioned in the 

article. 

               

 

 

 

 

https://cutt.ly/jXgc43i 

 

 

 
TASK 

Watch a video “20 Best Websites for ESL Teachers” 

(https://www.youtube.com/watch?v=7AP78Rcp0vs) to learn more about the 

sources of supplementary materials in the EFL class. 

 

       

     

https://cutt.ly/lXgvYEc 

 

https://cutt.ly/jXgc43i
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1.4. Authentic Materials 
 

Materials in the EFL classroom need to be authentic or authentic-like. The 

definition of the notion “authentic materials” is still disputable among 

methodologists. An authentic text is considered by Morrow (1977) to be “a stretch 

of real language, produced by a real speaker or writer for a real audience and 

designed to convey a real message of sort.” The common trait in the definitions 

provided by such investigators as Cook (1981), Harmer (1994), Bacon and 

Finnemann (1990) is the emphasis on the creator of the message and its purpose, 

i.e. they are produced by native speakers and for native speakers of the language 

for their own purposes in daily life. Nevertheless, it is also argued that the 

language produced by those speaking English as their second or foreign language 

for real life communicative purposes is perfectly suitable to be used as teaching 

materials in EFL/ESL classrooms. Consequently, authentic materials are the ones 

that are not created for the learning purposes and their language component is not 

artificially constrained, though they can, at the same time, be amenable for 

exploitation for language teaching purposes. Authentic materials include written 

and visual ones like: books, pamphlets, brochures, advertisements, magazines, 

newspaper middles, instructions, videos, cartoons, films, riddles, songs, 

documentaries, jokes, puzzles, limericks, malapropisms, folktales, proverbs, etc. 

 

TASK 

Watch a video “TESOL resources: Authentic materials” 

(https://www.youtube.com/watch?v=7gGi0nL0Xcg) and note down the examples 

of authentic materials mentioned in it. 
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https://cutt.ly/eXgnaP1  

 

 

 
1.5. Evaluation Criteria for Teaching Materials 

 
 

The selected activities should encourage students exploit and use the 

language. They should contain interesting topics for discussion, should be 

motivating and interesting. Moreover, good TM is characterized by clear 

instructions which make it understandable for the learners and support learning. To 

select appropriate TM, teacher must be aware of the evaluation criteria. To 

investigate some of them, fulfil the following task. 

 

TASK 

Watch a video “ESL material evaluation and adaptation” 

(https://www.youtube.com/watch?v=kBVey7h5A1Y). Read through the criteria for 

coursebook evaluation presented in the table below and decide which ones were 

mentioned in the video. 
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https://cutt.ly/PXgQT0J 

 

 

English Language Teaching Materials Checklist 
 
Evaluation Criteria ۷ 
General attributes   

The book in relation to syllabus and curriculum.  

 It matches to specifications of the syllabus.  

Methodology   

The activities can be exploited fully and can embrace the various 
methodologies in ELT 

 

Activities can work well with methodologies in ELT  

Suitability to learns  

It is compatible to the age of the learners  

It is compatible to the needs of the learners  

It is compatible to the interest of the learners  

Physical and utilitarian attributes  

Its layout is attractive.  

It indicates efficient use of text and visuals. 
 

 

It is durable  
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It is cost-effective  

Efficient outlay of supplementary materials  

The book is supported efficiently by essentials like audio-materials.  

Learning-teaching content  

General 
 

 

Most of the tasks in the book are interesting 
 

 

Tasks move from simple to complex  

Task objectives are achievable 
 

 

Cultural sensitivities have been considered  

The language in the textbook is natural and real 
 

 

The situations created in the dialogues sound natural and real  

Listening  
 

 

The book has appropriate listening tasks with well-defined goals 
 

 

Task are efficiently graded according to complexity 
 

 

Tasks are authentic or close to real language situations  

Speaking  

Activities are developed to initiate meaningful communication. 
 

 

Activities are balanced between individual response, pair work and group 
work. 

 

Reading  

Texts are graded  

Texts are interesting  

Writing  
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Tasks have achievable goals and take into consideration learner capabilities.  

Tasks are interesting  

Vocabulary  

The load (number of new words in each lesson) is appropriate to the level.  

There is a good distribution (simple to complex) of vocabulary chapters and 
the whole book. 
 

 

Words are efficiently repeated and recycled across the book.  

Grammar  

The spread of grammar is achievable.  

The grammar is contextualized.  

Examples are interesting.  

Grammar is introduced explicitly and reworked incidentally throughout the 
book 

 

Pronunciation 
 

 

It is contextualized.  

It is learner-friendly with no complex charts.  

Exercises 
 

 

They are learner friendly 
 

 

They are adequate 
 

 

They help students who are under/over-achievers  

Adapted from: Sansabila A., Oktima S.R., Retno S D. Evaluation in English Language 

Teaching. URL: https://cutt.ly/iZ6pXO1 (Last accessed: 12.08.2022)  
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1.6. Advantages and Disadvantages of Teacher-produced 

Materials 
 

Sometimes it is necessary for teachers to create their own TM. These 

teacher-produced materials have particular advantages for the achievement of the 

learning objectives. One of the main advantages of teacher-produced materials is 

contextualisation. These materials take into account particular learning 

environment. They are not generic and are aimed at the specific group of learners 

belonging to a definite cultural and educational context. Such materials can help to 

deal with the availability or lack of resources, as some teaching contexts will be 

rich or poor in resources such as coursebooks, supplementary texts, readers, 

computers, audio-visual equipment and consumables such as paper, pens and so 

on.  

The next advantage of teacher-designed materials is that it is created 

according to the individual needs of students within each context. Teachers can 

choose from the range of topics, situations, notions, functions, skills, etc, or 

combine these principles. 

Personalisation is one more advantage of teacher-designed materials, as 

they are based on the students’ interests and diversity of learning styles. Such 

materials increase students’ motivation and engagement in learning, provide 

greater choice, freedom and scope for spontaneity. 

An advantage of teacher-designed materials can be considered timeliness, as 

they respond to local and international events with up-to-date, relevant and high 

interest topics and tasks. 

Nevertheless, teacher-designed materials can also have disadvantages. They 

are as follows: 

1) Organisation – teacher-designed materials may lack coherence and a 

clear progression. 
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2) Quality – teacher-designed materials may contain errors, be poorly 

constructed, lack clarity in layout and print, lack durability, contain poor 

choices of texts and visuals, provide no audio or video materials, include 

unclear instructions. 

3) Time – the process of creation takes much personal time. 

Factors teachers should consider when designing materials are as follows: 

learners, curriculum and the context, resources and facilities, personal confidence 

and competence, copyright compliance and time. 

TASK 

Watch a video “Unit 16 Materials for TESOL” (https://cutt.ly/IXxVWFj) and note 

down the tips for the successful creation of teaching materials. 

 

 

 

https://cutt.ly/3XgQ4Cr 

 

 

1.7. Specifics of ELT Mediation 
 

TASK 

Watch a video “The Feuerstein Method: Learning Through Mediation” 

(https://www.youtube.com/watch?v=_KOl3S5z-Ak) and answer the question: 

Have you ever experienced “The Feuerstein Method” in learning a foreign 

language?  

https://cutt.ly/3XgQ4Cr
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https://cutt.ly/AXgRiT2  

 

 

Teachers’ role is extremely important in language teaching. Their 

performance at class influences their students through teachers’ self-esteem and 

creation of warm atmosphere. On the bases of the theory of affective factors 

methodologists distinguish between three basic roles of teachers: “lecturer”, 

“teacher”, and “facilitator”. “Lecturers” are those who tend to merely encounter for 

their professional skills but neglect teaching methodology. “Teachers” possess 

professional skills and teaching methodology but rarely take care of students’ 

affective experience. “Facilitators” possess characteristics of the two previous ones 

but also help students to raise their self-consciousness while caring for their 

affective state and learning process. 

Teacher’s democratic behavior as an organizer, encourager and guide should 

be aimed at the creation of a student-centered classroom. Understanding and 

fostering of inner factors, students’ learning strategies, learning outcomes and the 

combination of intelligence and affection in learning promote the whole-person 

development. Consequently, learners should be provided with trust and emphatic 

understanding and be treated as individuals with specific needs.  

Introduction of the mediated learning experience plays an important role in 

the class. A system of the MLE criteria was developed to identify mediation 

interaction. It comprises the following constituents: 1) Significance of a learning 
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task, 2) Purpose in the future beyond the moment and situation at present, 3) 

Shared intention is understood and reciprocated by learners in presenting a task, 4) 

A sense of competence and capability of learning, 5) Students’ self-control of their 

behavior to achieve autonomous learning procedure, 6) Goal-setting and locating 

the approaches for realizing the established achievable targets, 7) Challenge – to  

develop an internal need to confront and to seek for new challenges in life, 8) 

Awareness of changeable character of humans and the world they live in, 9) A 

belief in positive outcomes and inevitable possibility of finding a solution, 10) 

Sharing in order to perceive that some problems should be addressed 

collaboratively, 11) Individuality in terms of unique aspects, 12) A sense of 

belonging to the whole class community in the process of completing a learning 

task. 

In ELT mediation signifies a new way of relating to and interacting 

with the other. While mediating, the teacher is charged with the role of teaching, 

modeling language skills and efficient communication. Mediation work can take 

the forms of mediating a text, mediating a concept and mediating communication. 

In text mediation the teacher conveys messages found in a text to lift 

linguistic, cultural, or other barriers in someone’s understanding.  

Mediating a concept, teacher facilitates studdents’ access to knowledge and 

concepts, which are relevant to the topic of the lesson. Both teachers and students, 

as mediators of concepts, are engaged in construction, co-construction, and 

elaboration on the given topic. Mediating concepts, students learn to identify 

patterns, explore correlational relationships, and draw conclusions, develop their 

language skills while negotiating the concept and co-constructing its traits and 

properties.  

The aim of mediating communication is aimed at facilitating the 

understanding and shaping successful communication between learners of different 

individual, sociocultural, sociolinguistic or intellectual backgrounds. It evolves 
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developing a safe space for communication and/or collaboration without 

inhibitions. 

Particularly in English Language Teaching, mediation helps in achieving the 

current combinations of needed skills; building relationships and conducting 

interactions within/beyond work life; empathizing and understanding renewed 

significance in the marketplace, etc. Mediation in class is teaching and modeling 

students’ efficiency, empathy, and awareness. 
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CHAPTER 2. 

PRACTICAL ISSUES 
 

 

 
2.1. THE GUIDELINES TO THE PRINCIPLES 

UNDERLYING THE PROCEDURE OF MATERIALS 
EVALUATION AND SELECTION 

 
 

 

Activity 1: Investigating the topic of the session. 

Task 1. Work in pairs to underline the key words in the objectives below.  

 

Objectives 
By the end of the session students will: 

 be aware of the procedure of materials evaluation and selection; 

 be able to identify the principles underlying the above-mentioned processes 

(e.g. age, culture, appropriateness, user friendliness); 

 have a practical experience of applying the existing criteria for the evaluation 

and selection of course-books. 

 

Task 2. Share your ideas with the group. 

 

 Activity 2: Exploring students’ background knowledge. 

Task 1. Work in small groups (Online: Use breakout rooms during online 

learning). Look at the pictures below. Analyse the metaphors which they represent 

(COURSEBOOK IS A SPRING-BOARD, COURSEBOOK IS A FRIEND, COURSEBOOK IS A 

MINEFIELD) to determine the attitudes and emotions transfered. Think of the 

reasons that lead to them. 
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COURSEBOOK IS A SPRING-BOARD 

 

https://cutt.ly/xXkOr0N  

 

 

COURSEBOOK IS A FRIEND  

 

https://cutt.ly/bXkOqxb  

 

 

COURSEBOOK IS A MINEFIELD  

 

https://cutt.ly/vXkOkgK  

Task 2.  Share your ideas with the group.  

Task 3. Work in the brainstorming mode. Think of your attitudes to the 

coursebooks you worked with and try to use you own metaphors to present them to 

the class. Give reasons for your choice. 

Task 4. Working with the jamboard, make a list of the functions that 

coursebooks perform (e.g. a syllabus, a resource, a reference book, etc). Start from 

those which you consider the most important ones.  

In the brainstorming mode answer the questions: Are these functions related 

to the metaphors you presented? In what way? 

https://cutt.ly/vXkOkgK
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Activity 3: Comparing local and global course-books. Distinguishing the 

differences between course-books and other types of books 

Task 1. Work in 4 groups (Online: Use breakout rooms during online 

learning). Have a quick look at the sample copies of the local and global books in 

Appendix 1 (Group 1, Group 2) and Appendix 2 (Group 3, Group 4).  

 

Group 1 think of at least 3 strengths of global books. 

Group 2 think of at least 3 weaknesses of global books. 

Group 3 think of at least 3 strengths of local books. 

Group 4 think of at least 3 weaknesses of local books.  

 

Make short presentations of your findings. 

Task 2. In the brainstorming mode answer the question: Do all the given 

sample copies of books represent traditional course-books? 

Online: Use the technical capabilities of Mentimeter 

(www.mentimeter.com) to get the students’ opinion. Provide students with three 

variants of the answer: YES / NO / OTHER VARIANT. Analyse the results. 

Task 3. Sum up the advantages and disadvantages of the analysed course-

books in the table below.  

Online: Students work on jamboard.  

 

THE ADVANTAGES AND DISADVANTAGES OF GLOBAL AND 

LOCAL COURSE-BOOKS 

 

Course-book Advantages Disadvantages 

Global 

………………. 
 
 
 

………………… 
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Local 

………………… 
 
 
 
 

………………….. 

 

Activity 4: Going deaper into the criteria of evaluating a course-book  

Task 1. Work in four groups (Online: Use breakout rooms during online 

learning). Look at the copies of a course-book World Club 2: Students’ Book by 

Harris M., Mower D. in Appendix 1.  

 

Group 1: List the advantages of the book from the point of view of a teacher.  

Group 2: List the disadvantages of the book from the point of a teacher. 

Group 3: List the advantages of the book from the point of view of a learner. 

Group 4: List the disadvantages of the book from the point of view of a learner. 

 

Use the table below to represent your findings to the rest of the group and 

create the consolidated table.  

Online: Students work on jamboard.  

 

Tips:  

Examples of positive features: modern methodology, relation to syllabus and 

curriculum, the use of authentic materials, focus on skills, sociocultural 

component, sequencing from simple to complex tasks, variety of activities, 

interesting topics, meets the learners’ needs, etc.  

Examples of negative features: insufficient recycling of the language 

material, no revision tests, no materials about Ukraine, layout is not attractive, not 

clear grammar material explanations, etc.  
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Coursebook content 

constituents 
 

Advantages Disadvantages 

1. Activities  
 

 
 
2. Language content 

 
 
 
3. …….. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

creative exercises, 
meaningful, with the 
appropriate level of 
challenge 
authentic language that 
you can hear ‘on the 
street’ ……. 

exercises too 
mechanical, lacking in 
meaning, tоo 
complicated 

 
……. 

 
Task 2. In the brainstorming mode compare the lists and agree on the 

features you consider positive and negative. 
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Activity 5:  Investigating the guestions to be asked in the process of 

coursebook evaluation 

Task 1. Work in small groups (Online: Use breakout rooms during online 

learning). Using iSpring QuizMaker group the questions under the headings: 

 

HEADINGS QUESTIONS 
 
 
General attributes  
 

 

 

 
 
Methodology 
  

 

 

 
 
Content 
 
 

 
 
 
 

Skills and strategies 

 
 
 
 
 

Activities 

 
 
 
 
 

Language 

 
 
 
 
 

Layout 
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User-friendliness 

 
 
 
 
 

 
 
1. Is the grammar contextualized? 

2. Is it natural and real? 

3. Is it engaging? 

4.  Is the language recycled? 

5.  Are assessment tasks varied? 

6. Can the activities be exploited fully and embrace the various 

methodologies in ELT? 

7. Are pictures informative? 

8.  Are the task objectives achievable? 

9. Are test formats familiar to students? 

10. Is there balance between skills?  

11. Can activities work well with methodologies in ELT? 

12. Are the interaction patterns varied? 

13.  Are any study tips given? 

14.  Is it age-appropriate? 

15.  Are different kinds of reading/ listening/ speaking/ writing activities 

practiced? 

16.  Are they logically sequenced? 

17.  Is it culturally appropriate? 

18.  Does it match to specifications of the syllabus? 

19. Is there a balance between accuracy and fluency? 

20.  Is it meaningful? 

21. Is it relevant to the syllabus and curriculum? 

22. Is it visually attractive? 
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23.  Is it accurate?  

24.  Does it care for different learning styles? 

25.  Is it clearly set out? 

26.  Are instructions clear? 

27.  Is it up-to-date? 

28. Are the essentials like audio- and video-materials provided? 

 

Teacher tips: 

This activity can be done in class – using paper cuts or online – using 

iSpring QuizMaker. 

 

Task 2. To check the results, look in Appendix 3. 

 

Activity 7:  Evaluating a course-book 

Task 1. Work individually. Look at the materials in Appendixes 1, 2. 

Evaluate your course-book copies individually against the criteria in Appendix 3. 

Note. Each student is assigned one book from the Appendixes 1, 2 for the 

evaluation process. 

Task 2. Students, who evaluated the same course-book, group and compare 

your answers (Online: Use breakout rooms during online learning). 

Task 3. Compare the results during the whole class discussion. 

Task 4. Summarize the main points. 

 

Activity 6: Summary and round-up 

Try to summarize what you have learnt during the session by writing your 

ideas on the pieces of paper and sticking them on the board (using jamboard 

stickers in the online variant). 
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Activity 7: Observation task  

Task: Observe a lesson focussing on the materials selected and the 

efficiency of their usage. Fill in the table in Appendix 4, putting a tick (۷) by the 

most appropriate answer. Add comments where necessary.  

 
Notes_________________________________________________

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________ 
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2.2. AUTHENTIC MATERIALS AND AUTHENTIC TASKS 

IN THE EFL CLASSROOM 
 
 
 

Activity 1: Investigating the topic of the session. 

Task 1. Read the topic of the session. In the brainstorming mode try to 

predict which problematic issues you are going to work with during the session.  

Task 2. Working in pairs, read the objectives below to check you answeres.  

 

Objectives 
By the end of the session, students will be  

aware of: 

 what are the characteristics of the authentic material and authentic task  

 difference between authentic materials and authentic tasks 

able to: 

 justify the use of authentic materials for teaching/learning 

 select authentic materials for teaching purposes using the definite 

criteria 

 

 

Activity 2: Investigation of the notion “authenticity of materials” by 

means of students’ background knowledge 

Task 1. Work in pairs. Think of the information materials you used today 

and the previous day out of class. What other information materials you usually 

use in your everyday life? Why? What materials you use in class? Why? Is there 

any difference between the information materials you use in class and in everyday 

life? Why/Why not? Give reasons. Share your ideas with the whole group. 
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Online: Use the technical 
capabilities of Mentimeter 
(www.mentimeter.com) or 
WordClouds 
(WordClouds.com) to get 
the students’ ideas. 

  
https://cutt.ly/8LzaHCo 

 
Task 2. Work in groups of five (Online: Use breakout rooms during online 

learning). Look through the given samples of printed materials (Appendix 5). In 

the pairs of example materials define those produced for in-class and everyday 

usage. Present your findings to the rest of the class and compare your ideas 

(Online: Students work on jamboard). Give reasons for your opinion. 

 

Activity 3: Interpreting the notion “authentic tasks”, its types and 

characteristics  

 

Task 1. Work in groups of five, discussing the question: “What is an 

authentic task?” (Online: Use breakout rooms during online learning). 

Task 2. Read the first paragraph of the article “Authentic Task” (Appendix 

6). Compare your opinions in groups with the information given in the article. 

Task 3. Scan the rest of the article “Authentic Task” to sort out the 

characteristics of traditional and authentic tasks and match them in the table below. 

 

 

 

http://www.mentimeter.com/


35 

 

Traditional 
 

Authentic 
 

Selecting a Response Direct Evidence 
 

Recall/Recognition Performing a Task 
 

Contrived Student-structured 
 

Indirect Evidence Construction/Application 
 

Teacher-structured Real-life 
 

 

Task 4. In the brainstorming mode think of other examples of authentic 

tasks. 

 

Activity 4: Obtaining the skills to differentiate between authentic 

materials and authentic tasks 

Task 1. Work in two groups.  

Group 1. Single out all the examples of authentic materials in the list given 

below and write them on a separate sheet of paper. 

 Group 2. Single out all the examples of authentic tasks in the list given 

below and write them on a separate sheet of paper. 

Exchange the lists and compare your answers. The group which is the first to 

complete the task and has more correct answeres is the winner. 

 (Online: Students work on jamboard).  

 

Ordering decimals, literary journal reflections, homework reflections, 

article reflections / rubric, coupons, figural representation (e.g. diagram, web, 
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rubric), order forms, receipts, goal setting, question generation, explain our 

solution, calendars, TV guides, food labels, magazines, writing a topic sentence, 

identifying a theme, ebooks, movies, making predictions, brief summaries, peer 

editing, journal response, utility bills, conducting bank transactions, utilizing 

library services,websites, evaluating work of others, traffic tickets, greeting cards, 

self-assessment, self and group evaluation, computer catalog search, reading 

fluently, street signs, newspapers, phone messages, radio broadcasts, podcasts, 

videos and DVDs, television programs. 

 

Task 2. Try to formulate the main difference between authentic materials 

and authentic tasks on the bases of the results of the previous activity. 

 

Activity 5: Analysing the advantages and disadvantages of authentic 

materials for being used in teaching 

Task 1. Work in groups (Online: Use breakout rooms during online 

learning). Look at the texts in the materials from Appendix 5 and discuss them 

according to the advantages and disadvantages for teaching/learning purposes. 

Task 2. Make short presentations of your analyses. 

Task 3. Compare the information provided by the groups to work out a 

common list of advantages and disadvantages of authentic materials. (Online: 

Students work on jamboard). 

 

Activity 6: Defining the criteria for the authentic materials selection 

Task 1. Watch the example of the authentic video material on the link 

below.   
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https://cutt.ly/xCCZwlW 

 
Task 2. Answer the following questions based on the previous video: 

 

Can it be used for teaching? Why? Why not?  

How can we define whether the authentic material or task is appropriate for 

being used in teaching school children? 

In which teaching/learning context can it be used? Why do you think so? 

 

Task 3. Work in groups of 5 to make up lists of criteria that can be used for 

selecting authentic materials and tasks. (Online: Use breakout rooms and jamboard 

during online learning). Think: What should be taken into account when selecting 

the authentic materials for the learning purposes? 

Task 4. Compare your lists with the one given below. 

 

Criteria for the selection of authentic materials 

• The authentic materials correspond to the topic and objectives of the 

lesson. 

• The authentic materials correspond to the learners’ needs. 

• The authentic materials correspond to the learners’ age. 

• The authentic materials correspond to learners’ level of knowledge of 

English. 
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• The authentic materials are informative.  

• The authentic materials booster intrinsic motivation. 

• The authentic materials are up-to-date. 

• The authentic materials represent common communicative situations 

typical for behaviour of the native speakers.  

• The authentic materials promote cultural awareness. 

• The authentic materials represent literate language. 

• The authentic materials are socially acceptable. 

• The size of authentic materials is appropriate for the lesson. 

 

Task 5. Make the consolidated list of criteria. (Online: Students work on 

jamboard). 

Task 6. Return to the example of the authentic video material given at the 

beginning of the activity and define the appropriateness of the material for the 

learning contect given below by applying the criteria from the consolidated list. 

Learning context: 

Form – 8 (13-14 years); 

Number of students – 12; 

Learners’ needs – the need to communicate effectively, the need to be 

familiar with the language system, the need for challenge, the need to take on more 

responsibility for their own learning, the need for cross-cultural awareness, etc; 

Level of English – 9 students with pre-intermediate level and 3 with 

intermediate; 

Learning styles – various;   

Inteligences – various; 

Motivation – both extrinsic and intrinsic (6 – well motivated, 4 – with 

unstable motivation, 2 – nonmotivated);  
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Interests – sports, music, computer games, painting, traveling, engineering, 

bloging, etc; 

Equipment – board, tape recorder, TV, multimedia board, projector, several 

computers with headphones and microphones, screen, etc. 

Leson topic – science in our life. 

 

Activity 7: Summarizing. 

 Sum up what you have learnt during the session by formulating 3 sentences 

on the piece of paper. Exchange your papers with the partner and compare your 

answers. (Online: Students work on jamboard). 

 

Activity 8: Follow-up task.  

Work individually. Prepare your own selection (not less than 10 examples) 

of the authentic materials on different topics. 

 
Notes_________________________________________________

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________ 
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2.3. TEACHER AS A MEDIATOR BETWEEN  

THE LEARNER AND THE TEACHING/LEARNING 
MATERIALS  

 
 
 

Activity 1: Investigating the topic of the session. 

Task 1. Work in pairs to underline the key words in the objectives below. 

 

Objectives 
By the end of the session, students will be aware of: 

 the specifics of relationships between a teacher, students and materials 

 the teacher’s role of a mediator; 

and will be able to: 

 identify the means of mediation 

 provide recommendations which will help teachers to establish good 

relationships between students and materials. 

 

Task 2. Share your ideas with the group. 

 

Activity 2: Warm-up 

Task 1. Participate in the whole class discussion. Read the quotation below 

and answer the questions: Do you agree with the quotation? Why / Why not?   

“The best teachers are those who show you where to look, but don’t tell 

you what to see” (Alexandra K. Trenfor). 

 

Activity 3: Activating students’ background knowledge 

Task 1. Work in 3 groups (Online: Use breakout rooms during online 

learning). Make the list of the ways a teacher works with materials at school 
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(group 1), university (group 2), and during your observation teaching practice 

(group 3), while reflecting upon the following questions: 

-What did the teachers do with the materials? 

-What did the learners do with the materials? 

-What was the relationship between the teacher, the learners and materials? 

(Online: Students work on jamboard). 

Task 2. Identify the most and the least effective ways of working with 

materials. 

Task 3. Compare the results of your findings with the representatives of 

other groups. 

 

Activity 4: Analyzing the ways in which teacher can mediate 

Task 1. Skim the information presented below concerning the role of a 

teacher as a mediator. 

 

Coursebooks identify the main role of a teacher as that of a guide, facilitator 

or monitor rather than director. Teacher is supposed to guide learners through the 

learning process, with support from the coursebook, and to monitor student 

progress, correcting errors when this is useful for the learning process. There is 

also considerable emphasis on teacher’s role in promoting learner independence 

while working with the learning materials. Teacher should encourage students to 

work without his/her intervention. The teacher’s task is to assist the process by 

which students arrive at an answer. 

The teacher acts as a presenter of material, manager of learning resources 

and activities, and informant for the students. He/she provides warm-up 

introductory activities to lead into the lesson; presents the new material; provides 

explanations where needed; directs students to move from one exercise or activity 

to another; monitors student performance; corrects or explains where necessary; 
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encourages personalized application of the language; suggests further practice 

material from the revision section and the Workbook. 

 
Adapted from: Cunningsworth A. Choosing Your Coursebook.  

Thailand: Macmillan and Heineman, 2008. P. 110-111. 

 

 

Task 2. Work in three groups further devided into three subgroups (Online: 

Use breakout rooms during online learning).  

 

Group 1: Watch a video “ESL - Teaching English in China: Grade 1 (Demo 

lesson)” (https://cutt.ly/gC8rsEv) and discuss whether the observed behavior of a 

teacher corresponds to the teacher’s role as a mediator. 

Group 1. Subgroup 1. time interval: 01:00 -05:00; 

Group 1. Subgroup 2. time interval: 05:00-10:00; 

Group 1. Subgroup 3. time interval: 10:00-14:01. 

 

      

  

          
https://cutt.ly/gC8rsEv 

 

Group 2: Watch a video “ESL in China - Full Grade 5 Lesson Video - 

If/Should and Ailments” (https://cutt.ly/NC8tSgE) and discuss whether the 

observed behavior of a teacher corresponds to the teacher’s role as a mediator. 

Group 2. Subgroup 1. time interval: 01:00 -05:00; 
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Group 2. Subgroup 2. time interval: 15:00-20:00; 

Group 2. Subgroup 3. time interval: 23:00-28:00. 

 

 

 

            
  
https://cutt.ly/NC8tSgE 

 

Group 3: Watch a video “English Demo Lesson (with commentary)” 

(https://cutt.ly/eC8uq0m) and discuss whether the observed behavior of a teacher 

corresponds to the teacher’s role as a mediator. 

Group 3. Subgroup 1. time interval: 01:00 -05:00; 

Group 3. Subgroup 2. time interval: 05:00-10:00; 

Group 3. Subgroup 3. time interval: 10:00-15:06. 

 

 

  

          
  
https://cutt.ly/eC8uq0m 
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Task 3. Continue working in the same three major groups. Identify the ways 

of mediation used by the teacher and reflect them on a poster (Online: jamboard 

page in online format). 

Task 4. Share your findings with the other group. 

Task 5. Working as one group, create a list of the ways of mediation. 

 

Activity 5: Investigating the factors that influence mediation process 

Task 1. In the brainstorming mode elicit your ideas on how the learners’ age 

influences the way the teacher mediates between a learner and material. 

Task 2. Work in 3 groups corresponding to young learners (group 1), 

teenagers (group 2) and adult learners (group 3) (Online: Use breakout rooms 

during online learning). In each group choose the cards with the assigned roles 

(teacher+student 1, student 2, student 3, etc.). Groups role-play in turns a fragment 

of the lesson from a coursebook on the given topic (Appendix 7), showing how the 

teacher works with the materials. Get ready to provide your feedback to other 

groups. 

 

Activity 6: Consolidating the obtained knowledge 

Task 1. Work in 4 groups to create a metaphor to illustrate the relationship 

between a teacher, a learner and materials. (Online: Use breakout rooms and 

jamboard during online learning). Present your ideas to the class. 

Task 2. Reflect upon the session procedure, taking into account the 

relationship between a teacher, a learner and materials. 

 

Activity 7: Summary and round-up 

Task: Summarise what you have learnt during the session providing 5 key 

words. 
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Online: Use the technical 
capabilities of Mentimeter 
(www.mentimeter.com) or 
WordClouds 
(WordClouds.com) to get 
the students’ ideas. 

  
https://cutt.ly/8LzaHCo 

 
Activity 8: Follow-up task 

Task 1. Attend an English lesson at school and focus on the relationship 

between a teacher, a learner and materials. 

Task 2. Write a 100-word summary on the topic “How can I apply the 

acquired knowledge from the session and school observation to my future 

teaching?” 

 
Notes_________________________________________________

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________ 

 

http://www.mentimeter.com/


46 

 

 
2.4. THE BASICS OF TEACHING/LEARNING 

MATERIALS ADAPTATION PROCESS 
 

 
Activity 1: Investigating the topic of the session. 

Task 1. Read the topic of the session. In the brainstorming mode try to 

predict which problematic issues you are going to work with during the session.  

Task 2. Working in pairs, read the objectives below to check you answeres.  

 

Objectives 
By the end of the unit, students will be aware of:  

 reasons and needs for adaptation and supplementation of materials 

 a range of ways and means of adaptation  

 the adaptation stages and techniques 

and will be able to: 

 adapt and design the coursebook unit, text and activity for a specific 

 learning and teaching purposes 

 understand whether adaptation is appropriate or not 

 

 

Activity 2: Exploring background knowledge 

Task 1. Work in pairs (Online: Use breakout rooms during online learning). 

Complete the sentences given below and share the results with your partners. 

a. When I learnt a foreign language at school, the coursebook ... 

b. The best kind of coursebook for a language student... 

c. If I wrote a coursebook, I ... 

 

Activity 3: Raising students’ awareness of the factors influencing the 

process of adaptation of materials 
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Task 1. Come up to the board. Choose one of 5 standing points (a lot, often, 

sometimes, rarely, not at all) in the classroom while answering the question: Being 

a teacher, will you use a textbook a lot, often, sometimes, rarely or not at all? 

 
Teacher tips: 
In the online format students can put a marker on the slide near the statement they 
support. 
 
 
 
 
 
 

 

Task 2. Explain your choice of the standing point. 

Task 3. Answer the question: What will you do if the book is not completely 

relevant? 

 

 

Optional online: Use the 
technical capabilities of 
Mentimeter 
(www.mentimeter.com) or 
WordClouds 
(WordClouds.com) to get 
the students’ ideas. 

 
 

https://cutt.ly/8LzaHCo 

 
Task 4. Participating in the whole class discussion. Think of the factors that 

influence the process of adaptation of learning materials. 

a lot sometimes not at all 

often rarely 

http://www.mentimeter.com/
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Task 5. Using the information given below, discuss in pairs whether all the 

factors which influence the process of adaptation have been mentioned. 

 
 

Why adapt coursebooks? 

Every learning /teaching situation is unique and depends on definite factors. 
Some of them are presented below: 
 the dynamics of the classroom 
 the personalities involved 
 the constraints imposed by syllabuses 
 the availability of resources 
 the expectations and motivation of the learners 

The material can nearly always be improved by being adapted to suit the 
particular situation where it is being used.  

 
Adapted from: Cunningsworth A. Choosing Your Coursebook.  

Thailand: Macmillan and Heineman, 2008. P. 136. 
 
 

Optional: Watch the video “ESL MATERIAL EVALUATION AND 

ADAPTATION” (https://www.youtube.com/watch?v=kBVey7h5A1Y). Using the 

information presented in it, discuss in pairs whether all the factors which influence 

the process of adaptation have been mentioned. 

 

 

 
https://cutt.ly/1Vw9lcP 

 
Activity 4: Raising students’ awareness of the reasons and needs 

influencing the process of adaptation of materials 
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Task 1. Work in groups. Make an A & D chart for coursebook use, 

incorporating the information given below. Be ready to present your findings on 

flipcharts. (Online: Use breakout rooms and jamboard during online learning) 

 
 

We may need to adapt coursebooks because they are not ideal as they stand 

in any of the following areas: 

 methods (e.g. an exercise may be too mechanical, lacking in meaning, 

too complicated); 

 language content (e.g. there may be too much emphasis on grammar 

items that your students learn easily and not enough emphasis on 

those that they find difficult); 

 subject matter (e.g. topics may not be interesting to the students or 

they may be outdated or not authentic enough); 

 balance of skills (e.g. there may be too much emphasis on skills in the 

written language or on skills in the spoken language, or there may not 

be enough on integrating skills); 

 progression and grading (e.g. the order of language items may need 

changing to fit an outside syllabus or the staging may need to be made 

steeper or shallower); 

 cultural content (e.g. there may be some cultural references that need 

omitting or changing); 

 image (a coursebook may project an unfriendly image through poor 

layout, low quality visuals, etc). 

 
Borrowed from: Cunningsworth A. Choosing Your Coursebook.  

Thailand: Macmillan and Heineman, 2008. P. 136-137. 
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Activity 5: Raising students’ awareness of the adaptation stages and 

techniques 

Task 1. Working in pairs. Complete the diagram using the words from the 

box. (Online: Use breakout rooms and jamboard during online learning) 

 

                                  Adapt              Change           No             Replace 

 Add 

             No change  ………………. 

 Yes Replace activity 

Use the  …... Re-order 

coursebook  Reduce 

extract? Omit 

 ….. 

 ……. 

 
Adapted from: Harmer J. The practice of English Language Teaching (Third edition).  

Pearson Education ESL (Longman), 2001. P. 306 
 
Task 2. Check the results in the group. 

 

Activity 6: Developing practical skills of the adaptation stages and 

techniques application 

Task 1. Work in groups (Online: Use breakout rooms during online 

learning). Analyze the unit extract (Appendix 8) answering the questions and 

evaluating the activities with the help of the scheme given below.  

 
Look at the coursebook lesson and answer the following questions: 
 

a) What do you like about the unit?  (e.g. the use of authentic texts & tasks; 
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areas of communicative competence (linguistic, sociolinguistic, discourse and strategic); 

sequencing (from simple to complex; guided to open-ended); or/and variety of 

tasks/exercises, etc.) 

b) What is/are the aim(s) of the lesson? 

c) What should/might students be able to do at the end of the lesson, that they 

were not able to do at the beginning? 

d) If you were going to replace any part of the lesson, which would it be? 

e) What adaptations, if any, would you make to the material? 

f) What additions, if any, would you make to the lesson? 

The following diagram will help in deciding whether to adapt an exercise or 
other activity: 

 

 

 

 

                              

 

 

 

 

 

 

 

Borrowed from: Cunningsworth A. Choosing Your Coursebook.  

Thailand: Macmillan and Heineman, 2008. P. 137 

Objective of activity 
suitable? 

Methods 
appropriate? 

Omit or 
replace 

Yes 

 

No 

Yes No 

Content/topic 
suitable? 

Change or 
replace 

Yes
 

No 

Use as it 
stands 

Keep method and 
objective but change 

content or topic 
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Task 2. Discuss the results in plenary. 
 
Activity 7: Adapting and designing materials 
Task 1. Work in pairs (Online: Use breakout rooms during online learning). 

Develop tasks for the given example of authentic text (“Scientists create robotic 
arm which translates words into sign language to help deaf people communicate”), 
using the list of pre-, during-, and post-reading (follow-up) activities to accompany 
it. Create actual activities, directly linked to the text: 

 
• one pre-reading activity;  
• one during- reading activity; 
• one post- reading activity. 
 
In Appendix 9 you can find the suggestions for pre-reading, during reading, 

or post-reading (follow-up) instructional activities to accompany a text. 
 

SCIENTISTS CREATE ROBOTIC 
ARM WHICH TRANSLATES 

WORDS INTO SIGN LANGUAGE 
TO HELP DEAF PEOPLE 

COMMUNICATE 

  

  
 

IMAGE: UNIVERSITY OF ANTWERP / SWNS.COM 
HTTPS://CUTT.LY/3K085WR 

 

 
 

Scientists have created a robotic arm to translate spoken words into 
sign language gestures so that deaf people can understand what is being said. 

ASLAN stands for Antwerp’s Sign Language Actuating Node – and the 
robot can be 3D printed from 25 pieces of plastic, meaning it costs as little as £400 
to make. 

The robot is called ASLAN and works by receiving information from a local 
digital network, then checking for updated sign languages from all over the world. 

Erwin Smet, 57, who is responsible for the students who created ASLAN, 
said: "This will change life for the deaf community. What we have seen in real 
situations is that there is a real gap and barrier between the deaf community and the 

https://cutt.ly/3K085WR
https://www.mirror.co.uk/all-about/education
https://www.mirror.co.uk/all-about/disability


53 

 

 
Activity 8: Summary 
Summarise what you have learned during the session by writing your ideas 

on the pieces of paper and sticking them on the board (using jamboard stickers in 
the online variant). 

 
Activity 9: Follow-up task 
Project work: Adaptation of working materials.  
Work in small groups. Choose the unit extract from the book you used at 

school. Think of the changes that could be done. Reflect the results on the A2 
sheets of paper or using available digital resources. 

 
Notes_________________________________________________

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________

real world – ASLAN can reduce that barrier. The number of hours of help that the 
deaf community can get via translators etc is really limited. I see ASLAN as 
something being put in deaf people's backpacks – they can carry it with them, to 
lectures, to anywhere – there is a need for this." 

Erwin explained that this robot is unique because of the low-cost nature of it 
– and because it can be recreated anywhere by anybody who can use a 3D printer. 
He said: "We started some years ago, with the idea that students who are not able 
to hear, could use some help in every day life to communicate. It should be 
something that is reliable, cheap, and gives you the opportunity to program it with 
different languages. We started with small steps – with just one hand, and then the 
wrist, and then the elbow too. We began with characters, like individual letter in 
the alphabet. Then we looked at how we could translate the human’s hand simply 
into mechanics. We didn't need every single joint in the hand, so we went for 16 
joints in total – all the research was done by master students, to give them the 
opportunity to learn and design at the same time. This is a low-cost robot arm, that, 
when fully developed, can change the lives of all people who use it." 

Erwin Smet, from is from Antwerp, Belgium, and foresees ASLAN assisting 
some of the 70 million people who rely on sign language, within the next five 
years. 

 
Borrowed from:  Daily Mirror. Scientists create robotic arm which translates 

 words into sign language to help deaf people communicate.  
URL: https://cutt.ly/0LaWAB9 (Last accessed: 2.07.2022). 
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2.5. REASONS AND NEEDS FOR SUPPLEMENTATION OF 

MATERIALS.  
SUPPLEMENTATION STAGES AND TECHNIQUES 

 
 
Activity 1: Investigating the topic of the session. 

Task 1. Work in pairs to underline the key words in the objectives below.  

 

Objectives 
By the end of the unit, students will be aware of:  

 reasons and needs for supplementation of materials 

 a range of ways and means of supplementation 

 the supplementation stages and techniques 

and will be able to: 

 supplement the coursebook unit for a specific learning and teaching 

purposes 

 understand whether supplementation is appropriate or not. 

 

Task 2. Share your ideas with the group. 

 

Activity 2:  Checking students’ skills in adapting various working 

materials 

Task. Present the prepared projects on adaptation of working materials. 

 

Activity 3: Exploring previous experience and familiarising with the 

notion of supplementation, reasons and needs for it 

Task 1. Whole group discussion. Answer the following questions: 

 

• What is supplementation? 

• When can supplementation be appropriate?  
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• What can we supplement? 

 

Task 2. Check your answers using the information below. 

 

 

The notion of “supplementation” 

In case materials are lacking in a particular area or deal with the particular 

area in an unsuitable way, the options are to find supplementary materials from 

other publishing sources or to produce your own ones. 

 
Resource: Cunningsworth A. Choosing Your Coursebook.  

Thailand: Macmillan and Heineman, 2008. P. 138. 

The commonest areas for supplementation 

Among the commonest areas in which a coursebook may need 

supplementation are: 

 reading 

 listening 

 pronunciation 

 vocabulary 

 grammar 
Resource: Cunningsworth A. Choosing Your Coursebook.  

Thailand: Macmillan and Heineman, 2008. P. 138. 
 

 

Activity 4: Exploring the sources of supplementation 

Task 1. Working in pairs answer the question: 

 

Where can we take the supplementary materials from? 
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Online: Use the technical 
capabilities of Mentimeter 
(www.mentimeter.com) or 
WordClouds 
(WordClouds.com) to get 
the students’ ideas on the 
question. 

 
 

https://cutt.ly/8LzaHCo 

 
Task 2. Check the results of your pair discussion in plenary. 

Task 3. Using the internet resources and the information below, find at least 

three examples of books which focus on skills and can be taken as sources of 

supplementary materials. 

 

 

THE SOURCES OF THE SUPPLEMENTARY MATERIALS 

 

There are several sets of books which focus on skills and can be used as 

source materials for selection of additional skills work. They are graded according 

to level, which makes it convenient to match the level of the supplementary 

material to the level of the learners and the coursebook. It is easy to find exercises 

at a lower or higher level compared to the regular coursebook being used, which is 

an advantage of using this kind of graded material. This will facilitate students who 

need either remedial work or mere advanced work in a particular skills area. 

Some general courses which do not provide thorough and systematic 

pronunciation practice can be supplemented by pronunciation books, such as 

English Aloud 1 and 2 (Haycraft 1994), Headway Intermediate pronunciation 

(Cunningham and Bowler 1990), Ship or Sheep? (Baker 1981), Tree or Three? 

http://www.mentimeter.com/
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(Baker 1982) or Elements of Pronunciation (Mortimer 1985). These books deal 

with different aspects of pronunciation at different levels and have accompanying 

audio resources. 

Vocabulary aspect is widely covered in modern coursebooks, but in case of 

necessity some supplementary vocabulary learning materials are available. These 

resources are linked in with topic areas and learners can have the opportunity to 

widen their vocabulary in connection with topics which interest them either 

individually or in groups. Useful sources of supplementary material for vocabulary 

are such books as The Heinemann English Wordbuilder (Wellman 1992) and 

Wordpower (Cunningsworth and Ferst 1982). The level of the material can either 

match your students’ level or a bit higher level when the focus is on quality of 

vocabulary. 

Most coursebooks thoroughly cover the grammar component, but if needed 

some additional grammar work for an alternative approach can be provided. The 

coursebook introduces an inductive approach to teaching grammar, which 

preseposes that the learner works out the rule from the examples. However, many 

students will benefit from additional material that gives both explanations/rules in 

straightforward language and practice exercises on each grammar point. An 

example of this type of material is English Grammar in Use (Murphy 1994). 

It should be taken into account that the exercises in grammar books are 

usually made up of isolated sentences, which are useful for practicing grammar, 

but are not models of communicative language learning and are not sufficient to 

equip learners to communicate. For this reason, most of the supplementary 

materials are best used in conjunction with communicative coursebooks and not on 

their own.  

 
Resource: Cunningsworth A. Choosing Your Coursebook.  

Thailand: Macmillan and Heineman, 2008. P. 138-139. 
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Task 4. Look at some other examples of resources for supplementary 

materials in Appendix 10. Try to find them on the internet.  

Task 4. In the brainstorming mode answer the questions: 

Can video materials be used as supplementary ones? Why/Why not?  

Where can one find them? 

 

Activity 5: Determining the appropriateness of supplementation 

Task 1. Work individually. Look through the Unit from the textbook 

(Appendix 8) and analyse it based on the questions from the table below. Try to 

determine whether it needs any supplementary materials or activities. 

 

 

Working with the textbook 

 

 

Who is the material intended for? 

 
 

 

 

 

 

 

 

What skills are practiced? What is 

the proportion of work on each skill? 

 

 

 

 

 

 

 

 
 

 

What text-types are included? 
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What kinds of language 

description are used? 

 

 

 

What subject-matter area (and 

assumed level of knowledge) is 

required? 

 

 

 

 

What kinds of exercises/tasks are 

included in the unit? 

 

 

 

 

 

What interaction pattern(s) is/are 

used? 

 

 

 

 

 

What aids does the unit require? 
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What strategies might be used? 

 

 

 

 

Activity 6: Supplementation of the coursebook unit 

Task 1. Working in groups, supplement the unit (Appendix 8) analysed in 

the previous activity with the needed information, activities, exercises, etc. 

(Online: Use breakout rooms and jamboard during online learning) 

Task 2. Get ready to present your findings to other groups. 

 

Activity 7. Summary and round-up 

Summarise what has been learnt during the session providing 5 key words. 

(Online: Use jamboard stickers during online learning) 

Do these key words correlate with the ones you identified in the learning 

objectives at the beginning of the session? 

 

Activity 8: Follow-up task 

Work in small groups. Create a consolidated list of books and You Tube 

channels which focus on skills or provide some useful/interesting information and 

can be taken as sources of supplementary materials (not less than 20 examples). 
 

 

Notes_________________________________________________
__________________________________________________________
__________________________________________________________
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2.6. PRACTICAL WAYS OF MAKING  

MATERIALS COMMUNICATIVE 
 

 
 

Activity 1: Investigating the topic of the session. 

Task 1. Read the topic of the session. In the brainstorming mode try to 

predict which problematic issues you are going to work with during the session.  

Task 2. Working in pairs, read the objectives below to check you answeres.  

 

Objectives 
By the end of the session, students will be aware of: 

 the notions “Demand-High” and 3XP (“Three times practice”) 

 the specifics of communicative methodology 

will be able: 

 to analyse materials according to the communicative purpose 

 to evaluate the communicative purpose of activities 

 to adapt materials to make them more communicative 

 

Activity 2: Activating background knowledge 

Task 1. Recollect an activity you recently did in your practical English class. 

Which materials did you use during that activity? 

Online: Use the technical 
capabilities of Mentimeter 
(www.mentimeter.com) or 
WordClouds 
(WordClouds.com) to get 
the students’ ideas. 

 
https://cutt.ly/8LzaHCo 

http://www.mentimeter.com/


64 

 

Task 2. Work in small groups and decide what made that activity 

interesting/useful for you. What was the role of materials and type of interaction in 

providing motivation/effectiveness of the activity? (Online: Use breakout rooms 

during online learning). 

Task 3. Present the results of your group discussions. In the brainstorming 

mode decide if it was possible to make the activity more 

interesting/useful/challenging. 

 

Activity 3: Introduction of 3xP idea 

Task 1. Present your opinion, while answering the questions:  

 

Is it always possible to make an activity still more 

interesting/useful/challenging, while providing more opportunities for students’ 

communication?  

Do you expect Jim Scrivener to agree with you? 

___________________________________

Jim Scrivener   
 
Jim Scrivener is 
currently Head of 
Teacher 
Development for 
Bell International. 

Previously he has been Head of 
Teacher Training for International 
House, Hastings and Director of 
Education for IH Budapest. Jim 
Scrivener is known as the author of a 
number of popular ELT methodology 

titles. Learning Teaching won the 
ARELS Frank Bell prize and has been 
ELTONS shortlisted. Both Teaching 
English Grammar and Classroom 
Management Techniques were 
winners of HRH Duke of Edinburgh 
English Speaking Union Prizes.  
He is a regular conference presenter 
and course leader internationally. 
With Adrian Underhill, J. Scrivener 
continues to work on developing the 
Demand-High idea. They run a 
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Wordpress blog site about Demand-
High at: 
demandhighelt.wordpress.com and a 
Facebook discussion site at: 
facebook.com/DemandHigh ELT, 

both of which promote literature on 
the topic. 
(Resource: Macmillan English: Learning 
resources from Macmillan Education. URL: 
https://cutt.ly/OLaEV8n (Last accessed: 
12.01.2020))

___________________________________
  

Task 2. Check the correct answer, skimming the text below. 

 

 

Note  

Skimming is reading a text quickly to get a general idea of meaning. It can 

be contrasted with scanning, which is reading in order to find specific information, 

e.g. figures or names.  

 
(Resource: Teaching English: British Council & BBC. URL: 

https://www.teachingenglish.org.uk/article/skimming/ (Last accessed: 12.01.2020)) 

 

 

 

“Demand-High” (J. Scrivener, 2012) can not be considered as a new 

methodology or approach. It is an idea that emerged within many years of 

reflective discussions. It suggests possible small-scale tweaks to what is currently 

done in class. Demand-High can be incorporated in the teaching/learning process 

no matter what a teacher’s method, experience, school, knowledge and whatever 

the age or level of their students is. [P. 51] 

“3XP (“Three times practice”) technique tweak in working with materials 

presupposes three visits and revisits to the exercise instead of doing it once and 

then moving swiftly on. “So, for example, the first time you do an exercise in the 

https://cutt.ly/OLaEV8n
https://www.teachingenglish.org.uk/article/skimming/
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normal way e.g. students do it individually or in pairs, and then you check answers 

with them. But then, instead of rushing on to the next thing, you ask them to go 

back – not to do the same thing again, but to go deeper into the task. A second visit 

might have the instruction: “Cover the words. Can you remember the sentences? 

Say them to your partner. (It is not a test! Check whenever you need to.)” And, 

having done that, you take them back in for a third go: “Practise saying the 

sentences more naturally to each other. (Also, think about facial expressions, 

gestures, etc.).” By the end of three visits and re-visits to an exercise, the language 

will be known better, remembered better and, possibly, be more available for use 

in future.” [P. 55] 
(Based on: Scrivener J. Demand High Teaching. The European Journal of Applied 

linguistics and TEFL. P.47–58. URL: https://cutt.ly/XLaTyOR (Last accessed: 12.01.2020) 

 

 

Task 3. Work individually. Read the information again and underline the 

key ideas. Share your results. 

Task 4. Answer the question:  

 

Have you ever experienced Demand-high / 3xP approach? 

 

 Online: Use the technical capabilities of Mentimeter 

(www.mentimeter.com) to get the students’ opinion. Provide students with three 

variants of the answer: YES / NO / OTHER VARIANT. Analyse the results. 

Task 5. Use the information below to decide whether 3xP approach can 

support the communicative approach. Give reasons. 

 

 

COMMUNICATIVE METHODOLOGY 

Headway presents the following features incorporated by communicative 

https://cutt.ly/XLaTyOR
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methodology: 

 Students are challenged cognitively. 

 They are involved in the learning process. 

 They are asked to contribute their own opinions, experiences and 

feelings. 

 They take part in real or realistic activities. 

 They are encouraged to work closely with peers. 

 They are encouraged to assume a certain responsibility for their own 

learning, and to develop learning skills. 

 The teacher adopts different roles (informer, monitor, resource 

consultant) according to the stage of the lesson. 

 
(Adapted from: Cunningsworth A. Choosing Your Coursebook.  

Thailand: Macmillan and Heineman, 2008. P. 116) 

 

 

Task 6. Have we been using the text/materials communicatively/according 

to 3xP approach? What was the role of 3xP approach in providing the 

communicative character of working materials? 

 

Activity 4: Creating a checklist for a communicative use of materials 

Task 1. Working in groups create checklists for 3xP / communicative use of 

materials. Be ready to present the results on posters or using available digital 

resources. Provide comments and feedback. (Online: Use breakout rooms and 

jamboard during online learning) 

Task 2. Consolidate all your checklists. 

Task 3. Analyse the procedure of working with the text in Activity 2, taking 

into account the final checklist. 
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Activity 5: Analysing textbook materials and activities 

Task 1. Study the materials and activities in the Appendix 11 and analyse 

them according to the consolidated checklist. 

Task 2. Take one activity and suggest a tweak to make it still more 

communicative. To fulfil the task, use the information below. 

 

Examples of making materials more communicative: 

 students change the style of the text; 

 a teacher makes an exercise (text, dialogue…) open ended, students 

should develop the idea; 

 students recreate a dialogue/text from memory; 

 students create a diagram; 

 students ask each other questions about their likes and dislikes; 

 students or a teacher create an imaginary shift of the situation / model 

other circumstances (you are / meet a tourist, you are a visitor to the planet Mars 

and a Martian); 

 students role-play; 

 students write sentences using the information they have collected; 

 students create a conversation. 

Students should not be given the ready answers. They should be given the 

freedom of choice concerning the topic or subtopic (if possible). They should be 

encouraged to practice the creation of spoken discourse, strategic planning of 

communication, the structuring of longer stretches of discourse and the cooperative 

element necessary for the effective exchange of meaning and the understanding of 

speaker’s intentions. 
(Adapted from: Cunningsworth A. Choosing Your Coursebook.  

Thailand: Macmillan and Heineman, 2008. P. 119-125) 
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Activity 6: Detecting the communicative activities  

Task 1. Have a quick look at the excerpt from a school textbook given below 

and comment on the prospects of using this material communicatively. 

 

  

  
 

(Borrowed from: Карп’юк О. Д. Англійська мова: Підручник для 6-го класу 

загальноосвітніх навчальних закладів (6-й рік навчання).  

Тернопіль: “Видавництво Астон”, 2014. C. 17)  

 

 

Task 2. Working in small groups, explore the suggested activities based on 

the material in Task 1 and select three that provide the most active communicative 

practice by applying your checklist. 

 

(Online: Use breakout rooms and jamboard during online learning) 

 

 ACTIVITY 



70 

 

 a) Choose a question that you would like to address to your 

classmates. Make necessary changes to the question. Mingle with your 

classmates and get as many answers to your question as possible. Sum up the 

information and present it to the class. 

b) Choose the easiest/most difficult question to answer. Explain your 

choice. 

c) Which questions can be connected with your life? Explain your 

choice. 

d) Choose a question you can answer. Don’t share your choice with 

anyone. Prepare your answer. Mingle with your class and present your answer 

to your classmates. Let them guess the question. 

e) Complete the sentences about Rick. Use the Present Simple of the 

verbs from the box 

f) Choose all the questions that can be addressed to your classmates. 

Make all necessary changes to the question. 

g) Choose the most boring/interesting question to answer. Explain 

your choice. 

 

Task 3. Discuss the results. 

Task 4. Brainstorm other communicative activities based on the suggested 

material. 

 

Optional: Watch the video “Communication Games - Drawing *22” 

(https://www.youtube.com/watch?v=8yGhNwDMT-g). Using the information 

presented in it, discuss in pairs how it can be applied to make the use of the given 

materials more communicative. 
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https://cutt.ly/8wdsOtR
S 

 

Activity 7: Developing the practical skills  

 

Task 1. Work in 3 groups. Look at the materials presented in Appendix 12. 

Suggest at least 3 activities to provide communicative use of the materials. 

(Online: Use breakout rooms and jamboard during online learning) 

Task 2. Rotate the created activities. Evaluate them against the checklist. 

Task 3. Provide feedback. 

 

Activity 8: Summary and reflection 

 

Work in pairs. (Online: Use breakout rooms during online learning). Reflect 

on the session answering the questions: 

 

Have we met the objectives of the session? 

Have the activities been communicative? 

What ways of making materials more communicative have been used? 

Which of them do you find the most productive? 

 

Activity 9: Follow-up (to be done before and during a visit to school) 
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Task: 

 before a visit to school ask your mentor to provide you with the 

materials she/he is going to use in class; 

 think of a tweak to the activities planned by the mentor; 

 share your suggestions with your mentor and get feedback; 

 get ready and teach the part of a lesson based on the activity you have 

developed during a school visit; 

 write a report on the basis of your experience. 

 
Notes_________________________________________________

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________ 
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SESSION 7: 
WAYS OF MAKING MATERIALS MORE CONTEXT 

APPROPRIATE 
 

 
Activity 1: Investigating the topic of the session. 

Task 1. Work in pairs to underline the key words in the objectives below.  

 

Objectives 
By the end of the session students will be aware of: 

 the learning context components that influence learning 

 the effective ways of making materials more context appropriate 

and will be able to: 

 make materials more context appropriate 

 deal with mixed ability classes 

 

Task 2. Share your ideas with the group. 

 

Activity 2: Activating background knowledge  

Task 1. Mingle around the class and find out the information about your 

mates by asking the questions concerning their experience of learning and 

acquiring languages in different contexts. Use the hints in the grid given below.  

Online: Use the technical 
capabilities of Mentimeter 
(www.mentimeter.com) or 
WordClouds 
(WordClouds.com) to get 
the students’ ideas. 
Analyse the results. 

 
https://cutt.ly/8LzaHCo 

http://www.mentimeter.com/
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Hints S 1 S 2 S 3 

Speaks at least two 

other languages 

fluently 

 

   

Is bilingual 

 

 

 

   

Travelled abroad 

and used English 

for communication  

 

   

Uses English 

outside the 

classroom 

 

 

   

Studied a second 

language at school 

but didn’t enjoy the 

experience 

   

Enjoyed English at 

school 

 

 

   

 

Task 2. Report your findings to the rest of the group. 
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Activity 3: Investigating the components of learning context 

 

Task 1. Work in small groups (Online: Use breakout rooms during online 

learning). Learning process involves learning context. In Activity 1 you have 

already mentioned some components of the context. Think about other context 

components which should be taken into consideration while teaching. 

Task 2. Skim the information in Appendix 13. Complete the scheme by 

supplying the missing constituents of learning context (E.g. learner’s needs). 

(Online: Use technical capabilities of jamboard during online learning) 

  

 

 

 

 

 

 

 

 

 

 

 

 

Task 3. Report the findings to the group. 

 

Activity 4: Diverse nature of learning context 

 

Task 1. Work in groups of four and write down the definition of the concept 

“Learning Context”, using the components brainstormed in Activity 2. (Online: 

Use breakout rooms and jamboard during online learning) 
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Learning Context is 

_____________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________ 

 

Task 2. Report your findings. 

Task 3. Compare your definitions with the definition given in Appendix 14. 

Present your opinions to the rest of the class. 

 

Activity 5: Dealing with specific implications for the teacher in the 

mixed ability classes 

 

Task 1. Answer the following questions: 

 

 According to which principles are Ukrainian pupils grouped into classes in 

schools? 
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What implications the knowledge of individual differences of learners has 

for the teacher? 

 

Task 2. Work in groups of three (Online: Use breakout rooms during online 

learning). Look at the information below presenting different teachers’ attitudes to 

working with mixed ability classes. Which of them do you support and why? 

Discuss the attitudes in groups and then give feedback in plenary. 

 

 

 
 

 

Borrowed from: Scrivener J. Learning Teaching: A Guidebook for English Language 

Teachers. Oxford: Macmillan, 2005. P. 64 
 

Activity 6: Checklist of context appropriateness of materials 

 

Task 1. Work in 3 groups. Using the components of the learning context 

mentioned in Activity 2, make checklists for evaluating the exercise in the 

coursebook. (Online: Use breakout rooms and jamboard during online learning) 
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Task 2. Walk around the classroom clockwise comparing the checklists of 

other groups. (Online: Work in plenary) 

Task 3. Compare your own lists with the checklist of Context 

Appropriateness of Materials given in Appendix 15 and write down the 

differences. (Online: Use breakout rooms and jamboard during online learning) 

Task 4. Report to the class about the differences you have noticed. 

 

Activity 7: Practicing in evaluating the exercise in the coursebook and 

making it more context appropriate 

 

Task 1. Work in two groups. (Online: Use breakout rooms and jamboard 

during online learning). Study the real-life situation:  

 

“You are teachers in a secondary school. You are teaching a group of the 

sixth graders. Ten of the 17 students are unmotivated, they don’t think they need 

English. Their level of English is rather low. Though they are the fans of Harry 

Potter. 7 students are motivated, enjoy English lessons, want to travel”. 

 

   
   https://cutt.ly/Fwds0cWE      https://cutt.ly/Owds02Mo             http://surl.li/jteya 

 

Task 2. Read, analyse and evaluate Exercise 7 from the school textbook 

Англійська мова (6-й рік навчання): підручник для 6 класів загальноосвітніх 

навчальних заклладів (2014) by A. Nesvit against the checklist. Report your 

findings to the rest of the group. 
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Borrowed from: Несвіт А. М. Англійська мова (6-й рік навчання): підручник 

для 6 кл. загальноосвіт. навч. закл. Київ: “Генеза”. 2014. C. 7.  

URL: http://pidruchniki.in.ua/angliyska-mova-6-klas-nesvit-a-2014/  

(Last accessed: 10.01.2020) 

 
 

Task 3. Make Exercise 7 more context appropriate. 

 

Activity 8: Summary 

 

Task. Summarise what you have learned during the session by writing your 

ideas on the pieces of paper and sticking them on the board (using jamboard 

stickers in the online variant). 

 

Avtivity 9: Follow-up task 

 

Watch the video by J. Harmer “All together now? Why classes are mixed 

ability and what we can do about it?” (Harmer J. “All together now? Why classes 

http://pidruchniki.in.ua/angliyska-mova-6-klas-nesvit-a-2014/
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are mixed ability and what we can do about it?” URL: https://cutt.ly/QLaUxxa 

(Last accessed: 10.01.2020). Make notes about the ways of making materials more 

appropriate for mixed ability students mentioned by the presenter. Report your 

findings in the next session. 

 
      

 

 

 
 
https://cutt.ly/QLaUxx
a 
 

 
Notes_________________________________________________

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________ 

https://cutt.ly/QLaUxxa
https://cutt.ly/QLaUxxa
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TEST YOUR KNOWLEDGE 
 

  

Variant I. 

1. Which of the following questions does not deal with such a criterion 

of materials evaluation and selection as Layout? 

 

a) Is it visually attractive? 

b) Is it clearly set out? 

c) Are pictures informative? 

d) Does it correspond to the curriculum? 

 

2. Which of the following questions does not deal with such a criterion 

of materials evaluation and selection as Skills and strategies? 

 

a) Is the language recycled? 

b) Is there balance between skills? 

c) Are different kinds of reading/ listening/ speaking/ writing practiced? 

d) Are assessment tasks varied? 

 

3. Which of the characteristics does not respond to the authentic task?  

 

a) Direct Evidence  

b) Construction/Application   

c) Teacher-structured  

d) Real-life 
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4. Which of the following represents the authentic task? 

 

a) making predictions 

b) calendars  

c) TV guides  

d) food labels 

 

5. Which of the following is the example of the authentic materials? 

 

a) identifying a theme 

b) Ordering decimals 

c) self and group evaluation 

d) receipts 

 

6. Fill in the gap with one of the given variants. 

 ………………….. – an assignment given to students designed to assess 

their ability to apply standard-driven knowledge and skills to real-world 

challenges. 

 

a) Authentic Task 

b) Authentic Materials 

c) Context 

d) Authentic Context 
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7. Which of the following roles is the least suitable for the teacher as a 

mediator: 

 

a) monitor 

b) facilitator 

c) director 

d) guide 

 

8. We may need to adapt coursebooks because they are ……………….. 

as they stand in any of the following areas: methods, language content, subject 

matter, balance of skills, progression and grading, cultural content, image. 

 

a) ideal 

b) not ideal 

c) suitable 

d) relevant 

 

9. ……………… suggests adding small scale changes to activities that 

result in significant increase in learning outcomes. 

 

a) Demand-high approach (J. Scrivener, 2012) 

b) Low-demand approach (J. Scrivener, 2012) 

c) Demand-high approach (J. Lewis, 2012) 

d) Low-demand approach (J. Lewis, 2012) 

 

 

 



84 

 

10.  3XP (……………………) approach to working with materials 

presupposes three visits and revisits to the exercise instead of doing it once and 

then moving swiftly on. 

 

a) three times preparation 

b) three times practice 

c) three tenacious practice 

d) four times practice 

 

11. Detect which of the following items is not considered to be relevant to 

the communicative methodology.  

 

a) Students are challenged cognitively. 

b) They are asked to contribute their own opinions, experiences and 

feelings. 

c) They take part in real or realistic activities. 

d) They are not encouraged to assume a certain responsibility for their 

own learning, and to develop learning skills. 

 

12. Select the inappropriate examples of making materials more 

communicative with the genuine element of unpredictability: 

 

a) students change the style of the text; 

b) a teacher makes an exercise (text, dialogue…) open ended, students 

should develop the idea; 

c) students read a text; 

d) students create a diagram; 
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13. ……………. is any information that characterizes the student, activity, 

educational content, learning strategies and the environment surrounding the 

student.  

 

a) Learning Style 

b) Learning Experience  

c) Learning Context 

d) Learning Purpose  

 

14.  Learner’s needs, age, level of English, learning styles, motivation, 

multiple intelligences are the constituents of ………………….. . 

 

a) learning context 

b) learning style 

c) communicative context 

d) learning experience 

 

15. Select the example of course-book positive features: 

 

a) insufficient recycling of the language material,  

b) no revision tests,  

c) no materials about Ukraine 

d) the use of authentic materials 

 

 

 

 

 

 



86 

 

16. Select the example of course-book negative features: 

 

a) focus on skills,  

b) sequencing from simple to complex tasks,  

c) no materials about Ukraine,  

d) variety of activities.  

 

17. Which of the following questions does not deal with such a criterion of 

materials evaluation and selection as Content? 

 

a) Are they logically sequenced? 

b) Is it age-appropriate? 

c) Is it culturally appropriate? 

d) Does it correspond to the curriculum? 

 

18. ………….. assessment, in contrast to more traditional assessment, 

encourages the integration of teaching, learning and assessing.  

 

a) Authentic 

b) Communicative 

c) Context 

d) Practical 
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19. What can metaphors ‘a spring-board’, ‘a friend’, ‘a minefield’, ‘the well 

of knowledge’ be related to? 

 

a) Course-book 

b) Test 

c) Student 

d) Exam 

 

20. …………… activity is especially effective for other learners, who seem 

to learn best when they are involved in some kind of physical activity, such as 

moving around, or rearranging things with their hands. 

 

a) Visual 

b) Auditory 

c) Kinaesthetic 

d) Observation 
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Variant II. 

1. Which of the following questions does not deal with such a criterion 

of materials evaluation and selection as Layout? 

 

e) Is it visually attractive? 

f) Is it clearly set out? 

g) Are pictures informative? 

h) Does it correspond to the curriculum? 

 

2. Which of the following questions does not deal with such a criterion 

of materials evaluation and selection as Skills and strategies? 

 

e) Is the language recycled? 

f) Is there balance between skills? 

g) Are different kinds of reading/ listening/ speaking/ writing practiced? 

h) Are assessment tasks varied? 

 

3. Which of the characteristics does not respond to the authentic task?  

 

e) Direct Evidence  

f) Construction/Application   

g) Teacher-structured  

h) Real-life 
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4. Which of the following represents the authentic task? 

 

e) making predictions 

f) calendars  

g) TV guides  

h) food labels 

 

5. Which of the following is the example of the authentic materials? 

 

e) identifying a theme 

f) Ordering decimals 

g) self and group evaluation 

h) receipts 

 

6.  Fill in the gap with one of the given variants. 

 ………………….. – an assignment given to students designed to assess 

their ability to apply standard-driven knowledge and skills to real-world 

challenges. 

 

e) Authentic Task 

f) Authentic Materials 

g) Context 

h) Authentic Context 
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7. Which of the following roles is the least suitable for the teacher as a 

mediator: 

 

e) monitor 

f) facilitator 

g) director 

h) guide 

 

8. We may need to adapt coursebooks because they are ……………….. 

as they stand in any of the following areas: methods, language content, subject 

matter, balance of skills, progression and grading, cultural content, image. 

 

e) ideal 

f) not ideal 

g) suitable 

h) relevant 

 

9. ……………… suggests adding small scale changes to activities that 

result in significant increase in learning outcomes. 

 

e) Demand-high approach (J. Scrivener, 2012) 

f) Low-demand approach (J. Scrivener, 2012) 

g) Demand-high approach (J. Lewis, 2012) 

h) Low-demand approach (J. Lewis, 2012) 
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10.  3XP (……………………) approach to working with materials 

presupposes three visits and revisits to the exercise instead of doing it once and 

then moving swiftly on. 

 

e) three times preparation 

f) three times practice 

g) three tenacious practice 

h) four times practice 

 

11. Detect which of the following items is not considered to be relevant to 

the communicative methodology.  

 

e) Students are challenged cognitively. 

f) They are asked to contribute their own opinions, experiences and 

feelings. 

g) They take part in real or realistic activities. 

h) They are not encouraged to assume a certain responsibility for their 

own learning, and to develop learning skills. 

 

12. Select the inappropriate examples of making materials more 

communicative with the genuine element of unpredictability: 

 

e) students change the style of the text; 

f) a teacher makes an exercise (text, dialogue…) open ended, students 

should develop the idea; 

g) students read a text; 

h) students create a diagram; 
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13.  ……………. is any information that characterizes the student, 

activity, educational content, learning strategies and the environment surrounding 

the student.  

 

e) Learning Style 

f) Learning Experience  

g) Learning Context 

h) Learning Purpose  

 

14.  Learner’s needs, age, level of English, learning styles, motivation, 

multiple intelligences are the constituents of ………………….. . 

 

e) learning context 

f) learning style 

g) communicative context 

h) learning experience 

 

15. Select the example of course-book positive features: 

 

e) insufficient recycling of the language material,  

f) no revision tests,  

g) no materials about Ukraine 

h) the use of authentic materials 
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16. Select the example of course-book negative features: 

 

e) focus on skills,  

f) sequencing from simple to complex tasks,  

g) no materials about Ukraine,  

h) variety of activities.  

 

17. Which of the following questions does not deal with such a criterion of 

materials evaluation and selection as Content? 

 

e) Are they logically sequenced? 

f) Is it age-appropriate? 

g) Is it culturally appropriate? 

h) Does it correspond to the curriculum? 

 

18. ………….. assessment, in contrast to more traditional assessment, 

encourages the integration of teaching, learning and assessing.  

 

e) Authentic 

f) Communicative 

g) Context 

h) Practical 
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19. What can metaphors ‘a spring-board’, ‘a friend’, ‘a minefield’, ‘the well 

of knowledge’ be related to? 

 

e) Course-book 

f) Test 

g) Student 

h) Exam 

 

20. …………… activity is especially effective for other learners, who seem 

to learn best when they are involved in some kind of physical activity, such as 

moving around, or rearranging things with their hands. 

 

e) Visual 

f) Auditory 

g) Kinaesthetic 

h) Observation 
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PROJECT WORK 

 

PROJECT 1. PROBLEM SOLVING 

 
Work in 6 groups. Each group has to solve a range of problematic situations 

in class, incorporating the inumerated solutions. Your task is to think of the ways 

to cope with the problems using the learning materials and to act out the whole 

situation (taking into account a teacher, students, proper activities to solve the 

problematic situation, etc) in front of the other groups. After that the members of 

the other groups analyse the presentation in relation to the accomplished tasks.  

 

Procedure: 

a) Select the learning materials on the given topic to solve the problems in 

class marked in the table below. 

 

Topics: 

a) Family and friends 

b) Professions 

c) Science and technology 

d) Our planet 

e) National cuisines 

f) Cultures and nationalities  

g) Ecological problems and their solving 
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a) Problematic situations: 

 

Group 1. Students in class are all at different levels (Use differentiation 

by providing different materials/technology, Use the competent students); 

students keep using their own language (Talk to them about the issues); 

students don’t do homework (Ask the students); students finish before 

everybody else. 

 

Group 2. Students in class are all at different levels (Use differentiation 

by providing various tasks based on the same material/technology, Use the 

competent students); students keep using their own language (Encourage them 

to use English appropriately); students don’t do homework (Make it fun); 

students finish before everybody else. 

 

Group 3. The class is very big (Use worksheets, Use pairwork and 

groupwork, Use group leaders, Use chorus reaction, Think about vision and 

acoustics, Use the size of the group to your advantage); students keep using 

their own language (Only respond to English use); students don’t do 

homework (Respect homework); students finish before everybody else. 

 

Group 4. Students don’t want to talk (Use pairwork and groupwork, 

Allow them to speak in a controlled way at first, Use ‘acting out’ and reading 

aloud, Use role-play, Use recording); students keep using their own language 

(Create an English environment); students don’t do homework (Make post-

homework productive); students finish before everybody else. 

 

Group 5. Students don’t understand the audio track (Preview interview 

questions, Use ‘jigsaw listening’, One task only, Play a/the first segment only); 
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students keep using their own language (Keep reminding them); students don’t 

do homework (Make post-homework productive); students finish before 

everybody else. 

 

Group 6. Students don’t understand the audio track (Play the audio 

track in manageable chunks, Use the audioscript, Use vocabulary prediction, 

Have students listen all the time); students keep using their own language (Talk 

to them about the issues);  students don’t do homework (Make it fun); students 

finish before everybody else. 

 

c) Read the theoretical information in Appendix 16 to fulfil the task.  

______________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________ 
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PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON 

LEARNING MATERIALS CREATION 

 
As a result of completion of the Unit Working with Materials, delivered by the 

Associate Professor Diana Sabadash, students of the academic groups A-32 

(subgroup I) (2018) and COA -34 (2019) worked out projects on lesson planning 

concerning different topics. 
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The Unit forms a part of English Language Teaching Methodology course which is 

given within the framework of the ‘New Generation School Teacher’ project 

delivered jointly by the British Council Ukraine and the Ministry of Education and 

Science of Ukraine. 

 

 
 



100 

 

The students had to select materials and prepare lesson plans for the seventh 

form, taking into account that a mixed ability class contains pupils with diverse 

learners’ needs, learning styles, level of English, motivation, interests and multiple 

intelligences. 

The students have coped with the task successfully and presented their projects. 

 

 

 

Task 
Work in five small groups. Look at the photos of the students’ projects on 

learning materials creation and analyze them:  

1) Determine the topic, aims and objectives; 

2) Analyze the activities and materials presented, taking into account the 

timing; 
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3) Name project strengths and weaknesses; 

4) Think of the possible shift that can make the materials use more effective; 

5) Determine the importance of references; 

6) Choose the project you liked most. Give your reasons. 

 

GROUP 1. Project prepared by group A-32 (subgroup I) (2018). (Appendix 17) 

GROUP 2. Project prepared by group A-32 (subgroup I) (2018). (Appendix 18) 

GROUP 3. Project prepared by group A-34 (2019). (Appendix 19) 

GROUP 4. Project prepared by group A-34 (2019). (Appendix 20) 

GROUP 4. Project prepared by group A-34 (2019). (Appendix 21) 

 

Notes_________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________ 
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PROJECT 3. MATERIALS CREATION AND DESIGN 

 
Work in small groups. Study the list of topics and the specifics of the given 

learning context (characteristics of the class and students in it: form, age and 

number of pupils, their major interests, etc). Choose one topic from the list and 

write an expanded lesson plan, creating, selecting, combining, supplementing the 

learning materials and making them context appropriate. The results of your work 

represent on the A3 size paper (or using jamboard for online learning). Present 

your plans to the other groups, giving the reasons for your choices. The students 

from other groups give their feedback. Choose the best project. 

 

Topics: 

a) Family and friends 

b) Professions 

c) Science and technology 

d) Our planet 

e) National cuisines 

f) Cultures and nationalities  

g) Ecological problems and their solving 

 

The learning context:  

Form – 7 (12-14 years); 

Number of students – 15; 

Learners’ needs – the need to communicate effectively, the need to be 

familiar with the language system, the need for challenge, the need to take on more 

responsibility for their own learning, the need for cross-cultural awareness, etc; 

Level of English – 11 students with pre-intermediate level and 4 with 

intermediate; 
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Learning styles – various;   

Inteligences – various; 

Motivation – both extrinsic and intrinsic (5 – well motivated, 7 – with 

unstable motivation, 3 – nonmotivated);  

Interests – sports, music, computer games, painting, traveling, engineering, 

bloging, etc; 

Equipment – board, tape recorder, TV, multimedia board, projector, several 

computers with headphones and microphones, screen, etc. 

Notes_________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________ 
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SESSION 1: THE GUIDELINES TO THE PRINCIPLES UNDERLYING THE 

PROCEDURE OF MATERIALS EVALUATION AND SELECTION 

Activities 2: Comparing local and global course-books. Distinguishing the 
differences between course-books and other types of books 

Task: Look at the sample copies of the global and local books.  
 
Group1.  Think of at least 3 strengths of global books.  Make short presentations 
of your findings.  
Group 2.  Think of at least 3 weaknesses of global books. Make short presentations 
of your findings.  
 

 
Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
 

APPENDIX 1. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Limited, 2000. 111 p. 
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Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Limited, 2000. 111 p. 
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Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 



124 

 

 

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 



125 

 

 

Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
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Harris M., Mower D. World Club 2: Students’ Book. China: Pearson Education 
Limited, 2000. 111 p. 
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Harris M., Mower D., Musiol M. World Club 2: Teacher’s Resource File. Pearson 
Education Limited, 2000. 141 p. 



137 

 

 
Harris M., Mower D., Musiol M. World Club 2: Teacher’s Resource File. Pearson 
Education Limited, 2000. 141 p. 
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Harris M., Mower D. World Club 2: Activity Book. Pearson Education Limited, 

2000. 80 p. 
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Fletcher M., Munns R. Timesaver: Visual Grammar (Elementary-Intermediate). 
UK: Scholastic (Mary Glassgo Magazines), 2004. 79 p. 
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SESSION 1: THE GUIDELINES TO THE PRINCIPLES UNDERLYING THE 

PROCEDURE OF MATERIALS EVALUATION AND SELECTION 

Activities 2: Comparing local and global course-books. Distinguishing the 
differences between course-books and other types of books 

Task: Look at the sample copies of the global and local books.  
 
Group 3.  Think of at least 3 strengths of local books. Make short presentations of 
your findings.  
Group 4.  Think of at least 3 weaknesses of local books. Make short presentations 
of your findings.  
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2.1. THE GUIDELINES TO THE PRINCIPLES UNDERLYING THE 
PROCEDURE OF MATERIALS EVALUATION AND SELECTION 
 
Activity 5:  Investigating the guestions to be asked in the process of course-
book evaluation 
Task: Group the questions under the headings. 
Activity 6:  Evaluating a course-book 
Task: Individually, evaluate a coursebook against the given criteria. Tick (۷) ‘Yes’ 
or ‘No’. 
 
Category Question (Criterion) Yes No 

General attributes  Is it relevant to the syllabus and curriculum?   

 Does it match to specifications of the syllabus?   

Methodology  Can the activities be exploited fully and 

embrace the various methodologies in ELT? 
  

 Can activities work well with methodologies in 

ELT? 
  

Content Is it age-appropriate? 
 

  

Is it culturally appropriate?   

Is it engaging? 
 

  

Is it up-to-date? 
 

  

Is there a balance between skills? 
 

  

Skills and 
strategies 

Are different kinds of 
listening/speaking/reading/ writing 
practiced? 
 

  

Are the assessment tasks varied? 
 

  

Are the task objectives achievable? 
 

  

APPENDIX 3. 
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Is the grammar contextualized? 
 

  

Is there a balance between accuracy and 
fluency? 
 

  

Activities Are the interaction patterns varied? 
 

  

Are they logically sequenced? 
 

  

Is the language recycled? 
 

  

Is it meaningful? 
 

  

Language Is it accurate? 
 

  

Is it natural and real? 
 

  

Is it visually attractive? 
 

  

Layout Is it clearly set out? 
 

  

Are the pictures informative? 
 

  

Are instructions clear? 
 

  

User-friendliness Are the test formats familiar to students? 
 

  

Are any study tips given? 
 

  

Are the essentials like audio- and video-
materials provided? 
 

  

Does it care for different learning styles? 
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SESSION 1: THE GUIDELINES TO THE PRINCIPLES UNDERLYING THE 
PROCEDURE OF MATERIALS EVALUATION AND SELECTION 
 
Activity 7: Observation task  
Task: Observe a lesson focussing on the materials selected and the efficiency of 
their usage. Tick (۷) the most appropriate answer. Add comments where necessary. 

№ Evaluation Criteria esY  To some 
extent 

No Comments 

1. General attributes      

a. Is the book relevant to the 
syllabus and curriculum? 

    

b.  Does it match to 
specifications of the 
syllabus? 

    

2. Methodology      

a. Can the activities be 
exploited fully and embrace 
the various methodologies in 
ELT? 

    

b. Can activities work well with 
methodologies in ELT? 

    

3. Suitability to learns     

a. Is it compatible to the age of 
the learners? 

    

b. Is it compatible to the needs 
of the learners? 

    

c. Is it compatible to the 
interest of the learners? 

    

4. Physical and utilitarian 
attributes 

    

a. Is the layout attractive?     

b. Does it indicate efficient use 
of text and visuals? 
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c. Is it durable?     

d. Is it cost-effective?     

5. Efficient outlay of 
supplementary materials 

    

a. Is the book supported 
efficiently by essentials like 
audio- and video-materials? 

    

6. Learning-teaching content     

6.1. General 
 

    

a. Are most of the tasks in the 
book interesting? 
 

    

b. Do tasks move from simple 
to complex? 
 

    

c. Are task objectives 
achievable? 
 

    

d. Have cultural sensitivities 
been considered? 

    

e. Is the language in the 
textbook natural and real? 
 

    

f. Do the situations created in 
the dialogues sound natural 
and real? 

    

g. Do the activities include 
opportunity for sharing or 
interacting? 

    

6.2. Listening  
 

    

a. Has the book appropriate 
listening tasks with well-
defined goals? 
 

    

b. Are the tasks efficiently 
graded according to 
complexity? 
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c. Are the tasks authentic or 
close to real language 
situations? 

    

6.3. Speaking     

a. Are the activities developed 
to initiate meaningful 
communication? 

    

b. Are the activities balanced 
between individual response, 
pair work and group work? 

    

6.4. Reading     

a. Are texts graded?     

b. Are texts interesting?     

6.5. Writing     

a. Do the tasks have achievable 
goals and take into 
consideration learner 
capabilities? 

    

b. Are the tasks interesting?     

6.6. Vocabulary     

a. Is the load (number of new 
words in each lesson) 
appropriate to the level? 

    

b. Is there a good distribution 
(simple to complex) of 
vocabulary chapters and the 
whole book? 
 

    

c. Are words efficiently 
repeated and recycled across 
the book? 

    

6.7. Grammar     

a. Is the spread of grammar 
achievable? 

    

b. Is the grammar 
contextualized? 
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c. Are examples interesting?     

d. Is grammar introduced 
explicitly and reworked 
incidentally throughout the 
book? 

    

6.8. Pronunciation 
 

    

a. Is it contextualized?     

b. Is it learner-friendly with no 
complex charts? 

    

6.9. Exercises 
 

    

a. Are they learner friendly? 
 

    

b. Are they adequate? 
 

    

c. Do they help students who 
are under/over-achievers? 

    

7. Use of materials in the lesson     

a. Is the amount of the material 
appropriate to the time 
allocated? 

    

b. Do any of the procedures 
envisioned by the book need 
to be changed by the 
teacher? 

    

c. Do any texts in the book 
need to be adapted by the 
teacher? 

    

d. Can the potential of the book 
be exploited to the full? 
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SESSION 2: AUTHENTIC MATERIALS VS AUTHENTIC TASKS 

Activity 1: Investigation of the notion “authenticity of materials” by means of 
students’ background knowledge 

Task: Work in groups of five. Look through the given samples of printed 
materials. Define the differences within the pairs of example materials. Present 
your findings to the rest of the class. Give reasons for your opinion. 
 
№1. a) City guide 
 

 
Source: https://www.tes.com/teaching-resource/london-tour-bus-and-tourism-
lesson-efl-tefl-11514815  (Last accessed: 05.08.2023) 

 

APPENDIX 5. 
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№1. b) City guide 
  

 
Source: https://www.pinterest.dk/pin/378513543681086486/ (Last accessed: 
05.08.2023) 

https://www.pinterest.dk/pin/378513543681086486/
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№2. a) Menu in a café 
 

 
Source: https://www.flickr.com/photos/kake_pugh/46725373831  (Last accessed: 
05.08.2023) 
 
 
 

https://www.flickr.com/photos/kake_pugh/46725373831
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№2. b) Menu in a cafe 

 
Source: https://learnenglishteens.britishcouncil.org/skills/reading/a1-
reading/restaurant (Last accessed: 05.08.2023) 

https://learnenglishteens.britishcouncil.org/skills/reading/a1-reading/restaurant
https://learnenglishteens.britishcouncil.org/skills/reading/a1-reading/restaurant
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№3. a) Ticket 
 

 
Source: http://surl.li/jtgmd  (Last accessed: 05.08.2023) 
 

 

 

 

 

 

 

№3. b) Ticket 
 

 

 

 

 

 
Source: https://learnenglishteens.britishcouncil.org/skills/reading/a1-reading/train-
station  (Last accessed: 05.08.2023) 
 

 

http://surl.li/jtgmd
https://learnenglishteens.britishcouncil.org/skills/reading/a1-reading/train-station
https://learnenglishteens.britishcouncil.org/skills/reading/a1-reading/train-station
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SESSION 2: AUTHENTIC MATERIALS VS AUTHENTIC TASKS 
 
Activity 2: Interpreting the notion “authentic tasks”, its types and 
characteristics  
 
Task 2. Read the first paragraph of the article “Authentic Task” (Appendix 6). 
Compare your opinions in groups with the information given in the article. 
Task 3. Read the second paragraph of the article “Authentic Task”.  Sort out the 
characteristics of traditional and authentic tasks.  
Task 5. Read the third paragraph of the article “Authentic Task” and think of other 
examples of the types of authentic tasks. 
 

Authentic Task 

I. Authentic Task  
 

Authentic Task is an assignment given to students designed to assess their 
ability to apply standard-driven knowledge and skills to real-world 
challenges. In other words, a task we ask students to perform is considered 
authentic when 1) students are asked to construct their own responses rather 
than select from ones presented and 2) the task replicates challenges faced in 
the real world. (Of course, other definitions abound.) 
If I were teaching you how to play golf, I would not determine whether you 
had met my standards by giving you a multiple-choice test. I would put you 
out on the golf course to "construct your own responses" in the face of real-
world challenges. Similarly, in school we are ultimately less interested in 
how much information students can acquire than how well they can use it. 
Thus, our most meaningful assessments ask students to perform authentic 
tasks. 
However, these tasks are not just assessments.  Authentic assessment, in 
contrast to more traditional assessment, encourages the integration of 
teaching, learning and assessing. In the "traditional assessment" model, 
teaching and learning are often separated from assessment, i.e., a test is 
administered after knowledge or skills have (hopefully) been acquired. In the 
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authentic assessment model, the same authentic task used to measure the 
students' ability to apply the knowledge or skills is used as a vehicle for 
student learning. For example, when presented with a real-world problem to 
solve, students are learning in the process of developing a solution, teachers 
are facilitating the process, and the students' solutions to the problem 
becomes an assessment of how well the students can meaningfully apply the 
concepts. 

II. Characteristics of Authentic Tasks 
 

Another way that authentic assessment is commonly distinguished from 
traditional assessment is in terms of their defining attributes. Of course, 
traditional assessments as well as authentic assessments vary considerably in 
the forms they take. But, typically, along the continuums of attributes listed 
below, traditional assessments fall more towards the left end of each 
continuum and authentic assessments fall more towards the right end. 
Let me clarify the attributes by elaborating on each in the context of 
traditional and authentic assessments: 
Selecting a Response to Performing a Task: On traditional assessments, 
students are typically given several choices (e.g., a,b,c or d; true or false; 
which of these match with those) and asked to select the right answer. In 
contrast, authentic assessments ask students to demonstrate understanding 
by performing a more complex task usually representative of more 
meaningful application. 
Contrived to Real-life: It is not very often in life outside of school that we 
are asked to select from four alternatives to indicate our proficiency at 
something. Tests offer these contrived means of assessment to increase the 
number of times you can be asked to demonstrate proficiency in a short 
period of time. More commonly in life, as in authentic assessments, we are 
asked to demonstrate proficiency by doing something. 
Recall/Recognition of Knowledge to Construction/Application of 
Knowledge: Well-designed traditional assessments (i.e., tests and quizzes) 
can effectively determine whether or not students have acquired a body of 
knowledge. Thus, as mentioned above, tests can serve as a nice complement 
to authentic assessments in a teacher's assessment portfolio. Furthermore, we 
are often asked to recall or recognize facts and ideas and propositions in life, 
so tests are somewhat authentic in that sense. However, the demonstration of 
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recall and recognition on tests is typically much less revealing about what we 
really know and can do than when we are asked to construct a product or 
performance out of facts, ideas and propositions. Authentic assessments 
often ask students to analyze, synthesize and apply what they have learned in 
a substantial manner, and students create new meaning in the process as 
well. 
Teacher-structured to Student-structured: When completing a traditional 
assessment, what a student can and will demonstrate has been carefully 
structured by the person(s) who developed the test. A student's attention will 
understandably be focused on and limited to what is on the test. In contrast, 
authentic assessments allow more student choice and construction in 
determining what is presented as evidence of proficiency. Even when 
students cannot choose their own topics or formats, there are usually 
multiple acceptable routes towards constructing a product or performance. 
Obviously, assessments more carefully controlled by the teachers offer 
advantages and disadvantages. Similarly, more student-structured tasks have 
strengths and weaknesses that must be considered when choosing and 
designing an assessment. 
Indirect Evidence to Direct Evidence: Even if a multiple-choice question 
asks a student to analyze or apply facts to a new situation rather than just 
recall the facts, and the student selects the correct answer, what do you now 
know about that student? Did that student get lucky and pick the right 
answer? What thinking led the student to pick that answer? We really do not 
know. At best, we can make some inferences about what that student might 
know and might be able to do with that knowledge. The evidence is very 
indirect, particularly for claims of meaningful application in complex, real-
world situations. Authentic assessments, on the other hand, offer more direct 
evidence of application and construction of knowledge. As in the golf 
example above, putting a golf student on the golf course to play provides 
much more direct evidence of proficiency than giving the student a written 
test. Can a student effectively critique the arguments someone else has 
presented (an important skill often required in the real world)? Asking a 
student to write a critique should provide more direct evidence of that skill 
than asking the student a series of multiple-choice, analytical questions about 
a passage, although both assessments may be useful. 
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III. Types of Authentic Tasks Constructed Response 

 
In response to a prompt, students construct an answer out of old and new 
knowledge. Since there is no one exact answer to these prompts, students are 
constructing new knowledge that likely differs slightly or significantly from 
that constructed by other students. Examples include: (product-like): 
ordering decimals, concept maps; (performance-like): typing test, complete 
a step of science lab. 
 

 

Mueller J. Authentic Task. 

 URL: http://jfmueller.faculty.noctrl.edu/toolbox/tasks.htm/  

(Last accessed: 5.07.2022) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://jfmueller.faculty.noctrl.edu/toolbox/tasks.htm/
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SESSION 3: TEACHER AS A MEDIATOR BETWEEN THE LEARNER AND 
THE TEACHING/LEARNING MATERIALS  
 
Activity 4: Investigating the factors that influence mediation process 
 
Task. Work in 3 groups corresponding to young learners (Group 1), teenagers 
(Group 2) and adult learners (Group 3). In each age group choose the cards with 
the assigned roles (teacher+ students 1, 2, 3…).  Role-play in turns a fragment of 
the lesson from a coursebook on the given topic, showing how the teacher works 
with the materials. Get ready to provide your feedback to other groups. 
 

Group 1. Young learners. 
 

 
Gogo Loves English 1 (New Edition) / K. Methold, S. Procter, M. Graham, M. 
McIntosh, P. FitzGerald. Pearson Education Asia Limited, 2011. 76 p. 

APPENDIX 7. 
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Gogo Loves English 1 (New Edition) / K. Methold, S. Procter, M. Graham, M. 
McIntosh, P. FitzGerald. Pearson Education Asia Limited, 2011. 76 p. 
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Gogo Loves English 1 (New Edition) / K. Methold, S. Procter, M. Graham, M. 
McIntosh, P. FitzGerald. Pearson Education Asia Limited, 2011. 76 p. 
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Gogo Loves English 1 (New Edition) / K. Methold, S. Procter, M. Graham, M. 
McIntosh, P. FitzGerald. Pearson Education Asia Limited, 2011. 76 p. 
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Gogo Loves English 1 (New Edition) / K. Methold, S. Procter, M. Graham, M. 
McIntosh, P. FitzGerald. Pearson Education Asia Limited, 2011. 76 p. 
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Group 2. Teenagers. 
 

 
Harris M., Mower D. World Club 1. Students’ Book. Pearson Education Limited, 
2002. 112 p. 
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Harris M., Mower D. World Club 1. Students’ Book. Pearson Education Limited, 
2002. 112 p. 
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Harris M., Mower D. World Club 1. Students’ Book. Pearson Education Limited, 
2002. 112 p. 
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Group 3. Adult learners  
 

 
Evans V. Successful Writing (Upper-Intermediate). Express Publishing, 2004. 
135 p. 
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Evans V. Successful Writing (Upper-Intermediate). Express Publishing, 2004. 
135 p. 
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Evans V. Successful Writing (Upper-Intermediate). Express Publishing, 2004. 
135 p. 
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SESSION 4: THE BASICS OF TEACHING/LEARNING MATERIALS 
ADAPTATION PROCESS 
 
Activity 5: Developing practical skills of the adaptation stages and techniques 
application 
 
Task. Work in groups. Analyze the unit extract answering the questions and 
evaluating the activities with the help of the given scheme. 
 

 

Карп’юк О. Д. Англійська мова: Підручник для 6-го класу загальноосвітніх 
навчальних закладів (6-й рік навчання). Тернопіль: “Видавництво Астон”, 
2014. 224 с.  
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Карп’юк О. Д. Англійська мова: Підручник для 6-го класу загальноосвітніх 
навчальних закладів (6-й рік навчання). Тернопіль: “Видавництво Астон”, 
2014. 224 с. 
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Карп’юк О. Д. Англійська мова: Підручник для 6-го класу загальноосвітніх 
навчальних закладів (6-й рік навчання). Тернопіль: “Видавництво Астон”, 
2014. 224 с. 
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SESSION 4: THE BASICS OF TEACHING/LEARNING MATERIALS 
ADAPTATION PROCESS 
 
Activity 6: Adapting and designing materials 
 
Task. Work in pairs. Develop tasks for the given example of authentic text 
(“Scientists create robotic arm which translates words into sign language to help 
deaf people communicate”), using the list of pre-, during-, and post-reading 
(follow-up) activities to accompany it. Create actual activities, directly linked to 
the text: 

• one pre-reading activity;  
• one during- reading activity; 
• one post- reading activity. 

Below are suggestions for pre-reading, during reading, and post-reading (follow-
up) instructional activities to accompany a text. (K. Westerfield. University of 
Oregon, Saida Irgasheva 2013 Adapted material workshop)  
 

Pre-Reading Tasks 
• Semantic mapping/Cluster activity 
• Short answer/discussion questions to elicit students’ own knowledge about 

the topic. 
• Individuals/pairs write two questions they think will be answered in the text. 
• Scan text for: length (# of pages?), visuals (What does the chart refer to?). 
• Scan text for specific information within a given time frame. 
• Skim for main idea of paragraph/text (moving from multiple choice to short 

answer questions at higher levels). 
• Skim in order to choose or make up a title. 
• Free writes/quick writes (2 minutes) to predict the contents of a reading 

passage after looking at title, reading, visuals, first lines of paragraphs. 
• Ask students to explain a concept or process. 
• View/discuss a diagram or picture. 
• Take a position on a statement or quote. 
• Read the first sentence of each paragraph and predict the main idea of the 

reading. 
• Scan text to find definitions of key vocabulary. 
• Take a short excursion to a relevant location. 
• Fill in a flow chart. 

APPENDIX 9. 
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• Take a survey of students in class (what do people in the class think about 
xxx?) 

• A cloze paragraph to complete on the topic of the reading. 
• Fill in a KWL chart, listing: What I know for sure about xxx. What I want to 

know about xxx. Then compare statements with a partner. After reading, 
complete the 3rd column with what you learned. 

 

During/Post-Reading Tasks 

• What comes next? List possibilities. 
• Fill in or draw charts, grids, maps, tables, outlines. (Education Place – 

graphic organizers http://www.eduplace.com/) 
• Label a diagram. 
• Correct a summary full of errors. 
• Re-order scrambled sequence of events. 
• Fill in blanks in a summary. 
• Give, or choose from options, a title for a text. 
• Answer inferential questions. Do you think the person was really in love? 

Why? 
• Decide whether a statement is True, False, or Don’t know (information is 

not available). 
 

During/Post-Reading Tasks, cont. 

• Decide whether a statement is True or False, and correct the False 
statements. 

• Scan the text to find and underline examples of a language point, e.g. verb 
tense, reduced and full relative clauses, pronoun reference, passive voice, 
transitions/conjunctions, affixes, restatement. 

• Put pictures in order. 
• Re-order scrambled sections of text, paragraphs, or sentences. 
• Read/Listen and take notes with outline (partially completed). Use to write a 

summary. 
• What is the attitude/viewpoint of the writer, what is the genre of the text, 

who is the audience and how do you know? 
• Match headlines with articles from a newspaper. 
• Write newspaper headlines for an article. 
• Write subheadings for text sections. 
• Draw a timeline of events. 
• Listen to a lecture and relate it to the reading. 
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• Bring in a guest speaker. 
• See a film, video, TV show, slides, or picture & relate it to the reading. 
• Listen to an audio podcast & relate it to the text. 
• Re-reading fluency task in pairs. 
• Shadow reading (Instructor reads, then students). 
• Dictation. 
• Write a 4-sentence summary; begin with the main idea. 
• Web exploration and research – building technology skills & content 

knowledge. 
 

Tasks with a focus on vocabulary (Pre, During-, or Post) 

• Match words with definitions. 
• Fill in word family chart. 
• Word family activity (fill in blank in a sentence with the correct form of the 

word). 
• Crossword puzzles (See http://puzzlemaker.school.discovery.com). 
• Tasks with synonyms/antonyms (Scan Paragraph #__ to find a word that 

means the same as “smart”.). 
• Mixed sets (odd one out activity or grouping a mixed set of words into 

categories). 
• Predict the meaning from the context. 
• Word analysis (focusing on prefixes, suffixes, roots). 

 
 

Adapted from: Kuchkarova Y. Improve your lesson planning. NAMANGAN, 2018.  
P. 20-21. URL: https://cutt.ly/pLwxNpX (Last accessed: 10.01.2020). 
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SESSION 5: REASONS AND NEEDS FOR SUPPLEMENTATION OF 
MATERIALS. SUPPLEMENTATION STAGES AND TECHNIQUES  
Activity 3: Exploring the sources of supplementation 
Task. Look at some other examples of resources for supplementary materials. Try 
to find them on the internet. 

  

  

APPENDIX 10. 
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SESSION 6: PRACTICAL WAYS OF MAKING MATERIALS 
COMMUNICATIVE 
 
Activity 4: Analysing 
textbook materials 
and activities 
 
Task. Study the 
materials and activities 
in the expract below 
and analyse them 
according to the 
consolidated checklist. 

 
 

Falla T., Davies A P. Solutions (Elementary): Student’s 
Book (Third Edition). UK: Oxford University Press, 2018. 

143 p. 
 

APPENDIX 11. 
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Falla T., Davies A P. Solutions (Elementary): Student’s Book (Third Edition). UK: 
Oxford University Press, 2018. 143 p. 
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SESSION 6: PRACTICAL WAYS OF MAKING MATERIALS 
COMMUNICATIVE 
Activity 6: Developing the practical skills  
Task. Work in 3 groups. Look at the materials presented below. Suggest at least 3 
activities to provide communicative use of the materials. 
 

 
Group 1. 

c. 23 
Borrowed from: Карп’юк О. Д. Англійська мова: Підручник для 6-го класу 
загальноосвітніх навчальних закладів (6-й рік навчання). Тернопіль : 
“Видавництво Астон”, 2014. 224 c. 
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Group 2. 

c. 41 

Borrowed from: Несвіт А. М. Англійська мова (6-й рік навчання): підручник 
для 6 кл. загальноосвіт. навч. закл. Київ: “Генеза”. 2014. 224 c. URL: 
http://pidruchniki.in.ua/angliyska-mova-6-klas-nesvit-a-2014/ (Last accessed: 
10.01.2020) 
 

Group 3. 

c. 16 

Borrowed from: Биркун Л. В. Наша англійська: Підручник для 6 кл. 
загальноосвіт. навч. закл. (5-й рік навч.). К.: Освіта, 2006. 208 с. 
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SESSION 7: WAYS OF MAKING MATERIALS MORE CONTEXT 
APPROPRIATE 
 
Activity 2: Investigating the components of learning context 
 
Task 2. Skim the information below. Complete the scheme by supplying the 
missing constituents of learning context (E.g. learner’s needs).  

 
Age 
Learners are often grouped as children, young learners, adolescents, young 

adults or adults. Within education process children are considered to be learners 
between the ages of about 2 to about 14; young learners – between the ages of 
about 5 to 9; and very young learners – between 2 and 5. The term adolescents 
tends to refer to students from the ages of about 12 to 17, whereas young adults –
between 16 and 20. 

 
Learning styles 
All students respond to various stimuli (such as pictures, sounds, music, 

movement, etc), but for most of them (and us) some things stimulate them into 
learning more effectively than other things do. The Neuro-Linguistic 
Programming model (often called NLP) takes it into account by showing how 
some students are especially influenced by visual stimuli and better remember 
things they see. Some students are affected by auditory input and respond to things 
they hear. Kinaesthetic activity is especially effective for learners, who learn best 
when involved in some kind of physical activity (e.g. moving around, rearranging 
things with their hands, etc.). The point is that although all students respond to all 
of these stimuli, for most of them, one or another of them (visual, auditory, 
kinaesthetic) has more impact than the others in enabling to learn and remember 
what they have learnt. 

 
Multiple Intelligences  
Multiple Intelligences is another concept to be applied to student variation. 

Being first articulated by Howard Gardner, it transfers the idea that we all have a 
number of different intelligences (mathematical, musical, interpersonal, spatial, 
emotional, etc). However, while one person’s intelligence (e.g. mathematical) 
might be highly developed, their other intelligence (e.g. interpersonal – the ability 
to interact with and relate to other people) might be less advanced. Thus, it is 
inappropriate to describe someone as being ‘intelligent’ or ‘unintelligent’, because 
our abilities are not similarly limited/advanced in all areas. 

 

APPENDIX 13. 
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Levels 
Teachers of English generally deal with three basic distinctions to 

distinquish the language knowledge of their students: beginner, intermediate and 
advanced. Beginner learners are those who don’t know any English, advanced – 
are those whose level of English is competent enough to read unsimplified factual 
and fictional texts and communicate fluently; intermediate students have a basic 
competence in speaking and writing and an ability to comprehend fairly 
straightforward listening and reading. However, these rough labels can vary from 
institution to institution. 

A distinction is also made between beginners – those students, who start a 
beginners’ course having heard virtually no English; and false beginners – 
students, who can’t really use any English, but actually know quite a lot, which can 
be quickly activated. 

Elementary students are no longer beginners. They are able to communicate 
in a basic way: can string some sentences together, construct a simple story, or take 
part in simple spoken interactions. 

Pre-intermediate students have not yet achieved intermediate competence, 
that is characterized by greater fluency and general comprehension of some general 
authentic English. Nevertheless, they have come across most of the basic structures 
and lexis of the language. 

Upper-intermediate students have not only the competence of intermediate 
students, but also extended knowledge of grammatical construction and skill use. 
Though they may not have achieved the accuracy or depth of knowledge acquired 
by their advanced colleagues, and are less able to freely commumicate at different 
levels of subtlety. 

 
Educational and cultural background 
Students’ cultural and educational background stands for another aspect 

of individual variation. Some children come from homes where education is highly 
valued, and where parents are always ready to help. Other children, however, may 
come from less supportive backgrounds. Older students have very different 
expectations of what teaching and learning involves. 

Students with different cultural backgrounds from the teacher or from each 
other, may feel differently from their classmates about topics in the curriculum, or 
may have different responses to classroom practices. In some educational cultures 
students are expected to be articulate and question their teachers, whereas in 
others, the students’ quietness and modesty are more highly prized. Some 
educational cultures find learning by rote more attractive than learning by doing.  

 
The importance of student motivation 
A variety of factors can create a desire to learn, which is the bedrock of 

motivation and provokes a decision to act. For an adult this may involve enrolling 
in learning English. 



238 

 

For a teenager it may be choosing English over other subjects for special 
study. Motivation – which comes from outside the classroom and may be 
influenced by a number of external factors such as the attitude of society, family 
and peers to the subject in question – is called extrinsic motivation. Intrinsic 
motivation is the kind of motivation that is generated by what happens inside the 
classroom (the teacher’s methods, the activities that students take part in, or their 
perception of their success or failure). 

While it may be relatively easy to be motivated, sustaining that motivation 
can turn out to be more problematic. Students can become bored, or find the 
subject more difficult than they thought. Teacher’s aim should be to help students 
to sustain their motivation. 

It can be done in a number of ways: 
1) selected activities involve the students, excite their curiosity, provoke 

their participation;  
2) level of challenge is appropriate – neither too difficult nor too easy;  
3) students are given some agency and take some responsibility for 

themselves; 
4) students are ‘doers’ in class – they have some decisionmaking power (e.g. 

over the choice of which activity to do next, or how they want to be corrected).  
If students feel they have some influence over what is happening, rather than 

always being told exactly what to do, they are often more motivated to take part in 
the lesson. 

 
Responsibility for learning 
It is important to encourage students to take more responsibility for their 

own learning. They should be told that their learning is likely to be more 
successful if they themselves become active learners, rather than passive recipients 
of teaching. 

This message may be difficult for some students who due to their 
educational backgrounds and cultures believe that it is the teacher’s job to provide 
learning. In such cases, imposing a pattern of learner autonomy will be 
unsuccessful. Instead of imposing autonomy, teacher has to gradually extend the 
students’ role in learning. Below we present some tips to make this process 
successful: 

1) encourage students to make their own dialogues after they have listened 
to a model on an audio track; 

2) get them to try out new language; 
3) ask individual students to investigate a grammar issue or solve a reading 

puzzle on their own, rather than explain it to them; 
4)  ask them to look for the meaning of word and how it is used in their 

dictionaries, rather than provide them with the word meaning; 
5) encourage students to do various kinds of homework (e.g. written 

exercises, compositions or further study); 
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6) select the right kind of task for the students (within their grasp, not time 
consuming); 

7) involve them in reading for pleasure and looking for their own resources 
for language practice (e.g. in books or on the Internet); 

8) encourage them to use monolingual learners’ dictionaries and help 
them to understand how and when to use them; 

9) explain them that, at earlier stages of learning, good bilingual 
dictionaries serve the same function as monolingual ones providing the 
students with a large measure of independence from the teacher; 

10) show them where they can continue studying outside the classroom, 
introducing suitable websites or recommending good CD or DVD 
resources. 

[P. 14-22] 
 

Adapted from: Harmer J. How to Teach English (New edition).  
China: Pearson Education Limited, 2010. 288 p. 

Learners’ Needs 
In a world where political, economic and cultural barriers are rapidly 

disappearing, Abbs and Freebairn in Blueprint One (1990) identify five needs 
experienced by beginner students in a language classroom. These are: 

– the need to communicate effectively; 
– the need to be familiar with the language system; 
– the need for challenge; 
– the need to take on more responsibility for their own learning; 
– the need for cross-cultural awareness. 

The authors of The New Cambridge English Course (Swan and Walter 
1990) identify the need to respect the learner. They mention that ‘people 
generally learn languages best when their experience, knowledge of the 
world, interests and feelings are involved, and a course must allow 
students be themselves as fully as possible’.  

[P. 97] 
 

Adapted from: Cunningsworth A. Choosing Your Coursebook.  
Thailand: Macmillan and Heineman, 2008. 154 p. 
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SESSION 7: WAYS OF MAKING MATERIALS MORE CONTEXT 
APPROPRIATE 
 
Activity 3: Diverse nature of learning context 
Task: Read the definition and underline the key words. 
 

Learning Context 
● is any information that characterizes the student, activity, educational 

content, learning strategies and the environment surrounding the student; 
● is where the learning takes place. Learner motivation is situated in an 

environment where learners are motivated by an engaging task or activity 
that is situated in, influenced by, and changed through the nature of 
interactions, tasks, activities, practices, and cultures of the learning 
environment. 
 

 

(Source: IGI Global Disseminator of knowledge URL: https://www.igi-
global.com/dictionary/learning-context/16847/ (Last accessed: 10.01.2020)) 
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SESSION 7: WAYS OF MAKING MATERIALS MORE CONTEXT 
APPROPRIATE 
 
Activity 5: Checklist of context appropriateness of materials 
Task: Compare your own lists with the checklist of Context Appropriateness of 
Materials given below. Write down the differences. 
 

1 The activity caters for various multiple intelligences.  

2 The activity caters for various learning styles.  

3 It suits the students’ interest.  

4 It helps to achieve the students’ goals.  

5 The level of activity is slightly higher than the students’ level 
(challenging but not too difficult). 

 

6 The content of the activity is appropriate for the Ukrainian culture.  

7 The activity is too easy.  

8 The activity is too difficult.  

9 Friendly layout.  

10 It is communicative in character.  

11 It has real life character, which motivates students.  

12 The material is appropriate for the age of the learners.  

13 The material helps to develop higher order thinking skills.  

 

 

APPENDIX 15. 
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PROJECT 1. PROBLEM SOLVING 

Work in 6 groups. Each group has to solve a range of problematic situations 

in class, incorporating the inumerated solutions. Your task is to think of the ways 

to cope with the problems using the learning materials and to act out the whole 

situation (taking into account a teacher, students, proper activities to solve the 

problematic situation, etc) in front of the other groups. After that the 

representatives of the other groups analyse the presentation in relation to the 

accomplished tasks.  

Procedure: 

a) Choose the learning materials on the given topic to solve the problems in 

class marked in the table below. 

Topics: 

h) Family and friends 

i) Professions 

j) Science and technology 

k) Our planet 

l) National cuisines 

m) Cultures and nationalities  

n) Ecological problems and their solving 

 

b) Problematic situations: 

Group 1. Students in class are all at different levels (Use differentiation by 
providing different materials/technology, Use the competent students); students 
keep using their own language (Talk to them about the issues); students don’t 
do homework (Ask the students); students finish before everybody else. 
 
Group 2. Students in class are all at different levels (Use differentiation by 
providing various tasks based on the same material/technology, Use the competent 
students); students keep using their own language (Encourage them to use 

APPENDIX 16. 
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English appropriately); students don’t do homework (Make it fun); students 
finish before everybody else. 

 

Group 3. The class is very big (Use worksheets, Use pairwork and groupwork, 
Use group leaders, Use chorus reaction, Think about vision and acoustics, Use the 
size of the group to your advantage); students keep using their own language 
(Only respond to English use); students don’t do homework (Respect 
homework); students finish before everybody else. 
 
Group 4. Students don’t want to talk (Use pairwork and groupwork, Allow them 
to speak in a controlled way at first, Use ‘acting out’ and reading aloud, Use role-
play, Use recording); students keep using their own language (Create an 
English environment); students don’t do homework (Make post-homework 
productive); students finish before everybody else. 
 
Group 5. Students don’t understand the audio track (Preview interview 
questions, Use ‘jigsaw listening’, One task only, Play a/the first segment only); 
students keep using their own language (Keep reminding them); students don’t 
do homework (Make post-homework productive); students finish before 
everybody else. 
 

Group 6. Students don’t understand the audio track (Play the audio track in 
manageable chunks, Use the audioscript, Use vocabulary prediction, Have 
students listen all the time); students keep using their own language (Talk to 
them about the issues);  students don’t do homework (Make it fun); students 
finish before everybody else. 
 

c) Read the theoretical extract below to fulfil the task.  

 

Problematic situations: What if? 

There is a range of problems which teachers usually face in class. Here are some 
tips how to deal with them. 

1. What if students in class are all at different levels? 
Teachers regularly face mixed-ability groups in which students range from those 
who are quite competent in English, those are not very good in English and 
starters. Of course, things can be not quite so extreme, but what the ways of 
dealing with the situation? Here are some of them: 
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Use differentiation by providing different materials/technology 
Group students according to their level f English and offer each group a different 
task (E.g. Starters work on a piece of language study (e.g. the future indefinite), 
students with intermediate level read a story or do Internet-based research. Then 
while the intermediate group is performing a topic discussion, the group of starters 
might be doing a parallel writing exercise or sitting round a CD player listening to 
an audio track.   
In case teacher has some self-study facilities, like a study centre or separate rooms, 
one group of students can be sent off to work there in order s/he could concentrate 
on another. Provided the self-study task is purposeful, the students who go out of 
the classroom will not feel cheated. The big self-study area is an ideal place for 
different-level learning provided for the groups placed in different corners (e.g. 
working on a grammar activity, watching a DVD, consulting an encyclopedia or 
working at a computer screen).  
 
Use differentiation by providing various tasks based on the same 
material/technology 
While using the same materials with the whole class students can be encouraged to 
do different tasks depending on their level and abilities. E.g. A text can have sets 
of questions at three different levels. Students are encouraged to see how far they 
can get: the better ones will quickly finish the first two sets and have to work hard 
on the third. The weakest students may not get past the first set. 
In a vocabulary study exercise, some students can be asked for simple repetition, 
while others may be encouraged to use the new language in more complex 
sentences. In the process of discussion session, while giving answers or opinions, 
one word will do for some weaker students, whereas longer and more complex 
contributions are expected from better ones. In role-plays and other speaking or 
group activities, it can be ensured that students have roles or functions which are 
appropriate to their level. 
 
The problem can be ignored 
The belief that, within a heterogeneous group, students will find their own level is 
perfectly feasible. The better students will probably be more daring in speaking 
and writing activities. In reading and listening activities, their understanding will 
be more complete and quicker. However, this position comprises the danger that 
better students may be bored by the slowness of their colleagues or the weaker 
ones can become frustrated by their inability to keep up. 
 
Use the competent students 
A strategy of peer help and teaching can be adopted so that better students may 
help weaker ones, explaining things or providing good models of language 
performance in speaking and writing, while working in pairs or groups. However, 
it reguires great sensitivity so that weaker students don’t feel alienated by their 
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over-knowledgeable peers or better ones become oppressed by their obligatory 
teaching role. The manner should be supportive and non-judgmental. The benefits 
of different treatment must be explained. [P. 176-177] 
 
2. What if the class is very big? 
In big classes teacher’s contact with students is hampered and students at the back 
receive less individual attention. But there are some ways to deal with the 
situation.  
Use worksheets for many of the tasks which you do with the whole class. During 
the feedback stage, go through the worksheets with the whole group. 
Use pairwork and groupwork since they maximise student participation. In 
technologically equipped rooms, students can work round computer screens. 
It is important to make clear instructions, to agree how to stop the activity and to 
give good feedback. 
Use chorus reaction. You can divide the class into two or three groups. Each group 
can then speak a part in a dialogue, ask or answer a question, repeat sentences or 
words. This is especially useful at lower levels. 
Use group leaders to hand out copies, check that everyone in their group has 
understood a task, collect work and give feedback. 
Think about vision and acoustics as they can be hampered in big classes. 
Use the size of the group to your advantage as humour in them is funnier, drama is 
more dramatic, a good class feeling is warmer and more enveloping. [P. 177-178] 
 
3. What if students keep using their own language? 
Students are not supposed to use their native language rather than English to 
perform classroom tasks, such as having a discussion or doing an English-language 
role-play, etc. They mostly do it because of the desire to communicate in the best 
way they can, but such behaviour disturbs students practising English  
Here are some ways to cope with the situation: 
Talk to them about the issues 
Discuss with students how they should feel about using English and/or their native 
language in the class. Explain that using their own language they lessen their 
chances for rehearsal and feedback and consequently to learn English. 
Encourage them to use English appropriately. In other words, a little bit of the 
students’ native language when they’re working on a reading text is not much of a 
problem, but a speaking exercise will lose its purpose if not done in English. 
Only respond to English use in class. 
Create an English environment. Teachers themselves should speak English for the 
majority of the time so that the students are constantly exposed to how English 
sounds.  
Keep reminding them, encouraging, cajoling, even pleading with the students to 
use English. Offer help if necessary. [P. 180] 
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4. What if students don’t do homework? 
Ask the students what they think about homework and get their agreement about 
how much they should be asked for. Find out what their interests are, and try to 
ensure that homework is relevant to them. 
Make it fun. 
Vary the tasks and try to make them fun. Use other ways of giving homework (E.g. 
give out homework tasks in envelopes or send them in emails). Mix serious things 
and some slightly crazy ones.  
Respect homework. Don’t forget to check and mark the given homework. Students 
need to know that the effort they make in doing the tasks will be reciprocated by 
the teacher. 
Make post-homework productive 
Students should be encouraged to look at the feedback we give on homework to 
see how they might make corrections. We need to provide opportunities for them 
to react to our suggestions or to discuss the task that was set. Students can correct 
each other’s homework, provided that this is done in a supportive and cooperative 
way. [P. 180] 
 
5. What if students are uncooperative? 
Problem behaviour can take many forms: constant chattering in class, not listening 
to the teacher, disengagement from what’s going on, blunt refusal to do certain 
activities or to do what they are told, constant lateness and even rudeness.  
There are a number of ways teachers can react to problem behaviour. 
Remember that it’s *just a job* 
When students behave badly, especially when this involves rudeness or obstinacy, 
don’t take it personaly and don’t take instant decisions in the heat of the moment 
so that you can react dispassionately. In other words, keep calm, and respond as 
objectively as you can.  
Deal with the behaviour, not the student. 
When problem behaviour occurs, act immediately and stop it from continuing. As 
far as possible, deal with the student or students who are causing difficulties by 
talking to them away from the whole class. Such face-to-face discussion has a 
much greater chance of success than a public confrontation. Try to find out why 
the student is behaving uncooperatively. It maybe necessary to impose some kind 
of sanction for missbehaviour. However, your objective should always be to try to 
identify the problem and see if it can be resolved without such measures. 
Be even-handed 
Students need to be clear about what action will be taken if and when problem 
behaviour occurs. They then need to see such action being carried out when it 
happens. They will be confused if teacher reacts to the behaviour on some 
occasions but not others.  
Go forward. Instead of focusing on what a student has done, see how their 
behaviour can be improved in the future, change the activity or reseat students, ask 
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for future good behaviour. 
Use any means of communication. Teacher can talk to students individually or 
discuss the problem via email, explaining the problem and asking them to reply if 
they have anything they need or want to say. 
Enlist help. Talk to colleagues, get a friend to come and observe the class to see if 
they notice things that the teacher is not aware of. Finally, of course, teacher may 
need to rely on higher authority and the school or institute’s behaviour policy. 
Prevention or cure? One of the ways to preempt problem behaviour is to agree on 
behaviour standards with the class at the beginning of a semester (make a 
language-learning contract in which both teacher and students say what they 
expect and what is unacceptable). [P. 180-182] 
 
6. What if students don’t want to talk? 
Sometimes it happens that students don’t want to talk in class. It can be caused by 
students’ own characters, because there are other students who dominate and even 
intimidate, or it is because students are simply not used to talking freely in a 
classroom setting and fear of ‘losing face’ in front of the teacher and their 
classmates by making mistakes. In any way, it makes no sense to force such 
students to talk. There are other much more effective tricks to try. 
Use pairwork and groupwork  
Allow them to speak in a controlled way at first. It is better to make students speak 
fluently in stages. For example, first dictating sentences which the students only 
have to fill in parts of before reading them out to the whole class. And then once 
they have read out their sentences, they can be asked follow-up questions by the 
teacher or other students. Pin this way psychologically, they are more likely to 
be able to respond.  
Use ‘acting out’ and reading aloud.  
However, acting out is not simply reading aloud, it predetermines teacher’s work 
with the students like a drama coach, working out when the voice should rise and 
fall, where the emphasis goes, what emotion the actor should try to convey.  
Use role-play 
It was found out that quiet students speak more freely when they are playing a role, 
not having to be themselves. Role-cards are a good way to allow them to take on a 
new identity. 
Use recording 
Students can record what they would like to say, outside the lesson. The teacher 
then listens to the tape and points out possible errors. [P. 182-183] 
 
7. What if students don’t understand the audio track? 
It happens that, listening material seems to be too difficult for students to 
understand and it is not enough just to play the track again. To deal with this 
problem the following alternatives can be used. 
Preview interview questions 
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Students can be given the questions of an interview and can be asked to role-play 
what might be said before listening to the audio. It will have predictive power. 
Use ‘jigsaw listening’ 
Different groups can be given different audio excerpts (on tape or CD, or as 
audioscripts). When the groups hear about each other’s extracts, they get the whole 
picture by putting the ‘jigsaw’ pieces together. 
One task only 
Students can be given a straightforward task which does not demand too much 
detailed understanding (e.g. to describe the speaker on the recording by the sound 
of the voice which will suggest sex, age, status, etc.).  
Play a/the first segment only and then let students predict what’s coming next. 
Play the audio track in manageable chunks so that students understand the content 
of a part of it before moving on to the next one. This makes listening less stressful, 
and helps students to predict what the next chunk will contain. 
Use the audioscript. In case students have difficulties using the audioscript several 
methods can be used to deal with the problem. Firstly, the script can be cut into 
bits. The students have to put the bits in the right order as they listen. Secondly, 
students are allowed to see the first part of the audioscript before they listen. They 
will then know what the listening text is going to be about. Finally, the students 
can read the audioscript before, during and after they listen. The audioscript can 
also have words or phrases blanked out. 
Use vocabulary prediction. Students can be given ‘key’ vocabulary before they 
listen and can be asked to predict what the recording will be about. 
Have students listen all the time. 
Encourage students to listen to the news in English on the radio or Internet as often 
as possible and to try to understand just the main points. Remind them that the 
more you listen, the easier it gets. [P. 184] 
 
8. What if some students finish before everybody else? 
Compliting a task some students can finish before others. If the activity has a 
competitive element there is no reason to worry about. But where no such element 
is present, we face a dilemma: should we stop the activity (which means not letting 
some finish) or let the others finish (which means boring the people who finished 
first)? Common sense has to prevail here. If only one group finishes way before 
the others, teacher can work with that group or provide them with some spare 
activities (e.g. little worksheets, puzzles, readings, etc.). If only one group has not 
finished, the activity can be stopped in order not to make the rest bored. Teacher 
can also plan extensions to the original task so that if some groups finish earlier, 
they can do extra work on it. [P. 184-185] 
 

Extract from: Harmer J. How to Teach English (New edition).  
China: Pearson Education Limited, 2010. pp. 176-185. 
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PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON LEARNING 

MATERIALS CREATION. 

Task 

Work in five small groups. Look at the photos of the students’ projects on learning 

materials creation and analyze them:  

1) Determine the topic, aims and objectives; 

2) Analyze the activities and materials presented, taking into account the timing; 

3) Name project strengths and weaknesses; 

4) Think of the possible shift that can make the materials use more effective; 

5) Determine the importance of references; 

6) Choose the project you liked most. Give your reasons. 

GROUP 1. Project prepared by group A-32 (subgroup I) (2018). 

 

APPENDIX 17. 
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PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON LEARNING 

MATERIALS CREATION. 

Task 

Work in five small groups. Look at the photos of the students’ projects on learning 

materials creation and analyze them:  

1) Determine the topic, aims and objectives; 

2) Analyze the activities and materials presented, taking into account the timing; 

3) Name project strengths and weaknesses; 

4) Think of the possible shift that can make the materials use more effective; 

5) Determine the importance of references; 

6) Choose the project you liked most. Give your reasons. 

GROUP 2. Project prepared by group A-32 (subgroup I) (2018). 
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APPENDIX 18. 
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PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON LEARNING 

MATERIALS CREATION. 

Task 

Work in five small groups. Look at the photos of the students’ projects on learning 

materials creation and analyze them:  

1) Determine the topic, aims and objectives; 

2) Analyze the activities and materials presented, taking into account the timing; 

3) Name project strengths and weaknesses; 

4) Think of the possible shift that can make the materials use more effective; 

5) Determine the importance of references; 

6) Choose the project you liked most. Give your reasons. 

GROUP 3. Project prepared by group A-34 (2019). 

 

APPENDIX 19. 
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PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON LEARNING 

MATERIALS CREATION. 

Task 

Work in five small groups. Look at the photos of the students’ projects on learning 

materials creation and analyze them:  

1) Determine the topic, aims and objectives; 

2) Analyze the activities and materials presented, taking into account the timing; 

3) Name project strengths and weaknesses; 

4) Think of the possible shift that can make the materials use more effective; 

5) Determine the importance of references; 

6) Choose the project you liked most. Give your reasons. 

GROUP 4. Project prepared by group A-34 (2019). 
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PROJECT 2. ANALYSING STUDENTS’ PROJECTS ON LEARNING 

MATERIALS CREATION. 

Task 

Work in five small groups. Look at the photos of the students’ projects on learning 

materials creation and analyze them:  

1) Determine the topic, aims and objectives; 

2) Analyze the activities and materials presented, taking into account the timing; 

3) Name project strengths and weaknesses; 

4) Think of the possible shift that can make the materials use more effective; 

5) Determine the importance of references; 

6) Choose the project you liked most. Give your reasons. 

GROUP 4. Project prepared by group A-34 (2019). 
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