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Mini-lessons as an effective means of English
teachers-to-be professional training

AHoTAaLIA

Y crarri  po3TAANalOThCd  MOXKIMBOCTI Ta  MEPCHEKTHBU
3aCTOCYBaHHS MiHI-ypOKIB Ha 3aHATTAX 3 MPAKTUYHOTO KYypCy
aQHTJIMCBKOT MOBH JUIS TIJATOTOBKM MAaMOYTHIX BYMTENIB 10
MeJIaroT1YHOl MPAKTUKK Ta MOJAJIbIIOT TPAKTUYHOI IIsUTBHOCTI B
IITKOJII.

Kuarwo4oBi ciioBa: MiHI-ypoK, MallOyTHIN BUUTEIb, MOJICIIFOBAHHS
npodeciiftHol TisUTbHOCTI.

Abstract

The article considers possibilities and prospects of using mini-
lessons in class to train English teachers-to-be for their teaching
practice and future practical activities at school.

Key words: mini-lesson, a teacher-to-be, professional career
modeling.

Modern integration processes taking place in all spheres of social
life predetermine the development of student-centered teaching methods
and strategies for emphasizing critical thinking skills in the learning
process. Faculties of foreign languages are striving to achieve an optimum
balance between professional coaching, language teaching, and teacher
training of senior students.

Students’ professional coaching in higher educational institutions
is impossible without applying situation modeling of their future
professional carcer. Modern stage of higher education reconstruction
connected with joining European educational community makes it urgent to
integrate professional career modeling into the learning process.

Theoretical basis for the problematic of English students
professional training

In higher educational institutions the development of professional
skills indispensable to students’ teaching career in future is successful only
if the very essence of the learning process is as close as possible to the
practical activity conditions of teachers-to-be. Consequently, the learning
process in higher educational institutions abides by the modeling rule
according to which all the actions taken in higher educational institutions



should be professionally oriented and carried out in situations bearing as
much resemblance to the reality as possible, that is conditions under which
students may work after graduating from the university (Kurland, 2005 —
here and further translated by the author).

Wide spread of modeling in pedagogical research is due to the
variety of its epistemological functions. This predetermines studying
phenomena and processes in pedagogy using some special model as a link
between the teacher and the object of research that is some particular
properties and relations between the elements of the learning process
(Mikheev, 2006).

There are three main methods of teachers-to-be professional
coaching:

1. Modeling educational communication (role-playing games).

2. Micro-teaching, when each teaching skill is mastered with the

help of mini-lessons with their further analysis.

3. Learning by other teachers’ professional experience

(Kutishenko, 2005).

By the beginning of their fourth year of studying students have
acquired not only theoretical knowledge but also some professional skills
and abilities. They are able, for example, to divide their attention in the
process of speech comprehension between its content and form; to notice,
register, classify and correct pronunciation, vocabulary and grammar
mistakes; to use the class blackboard appropriately; to speak and read
clearly, loudly, distinctly.

Teaching language to the fourth year students should involve a
number of more complicated forms of pedagogical activity with the aim of
synthesizing the skills and abilities students already have. Among such
activities a most useful and effective is the practice of students preparing
and teaching lesson episodes or so-called mini-lessons in class.

It is reasonable to start on mini-lessons in the first term of the fourth
year. At this time students start studying methods of teaching foreign
languages at school, get ready for the exam in methods and their teaching
practice. It is the time of students being highly motivated which contributes
to their positive and serious attitude to mini-lessons preparation and
teaching.

Students can prepare mini-lessons of various types under the
teacher’s guidance relying on their text-book language and speech material,
professional skills and abilities acquired earlier alongside with their
theoretical and practical knowledge gained from lectures and seminars on
methods of teaching foreign languages.

Methods of teaching foreign languages at higher educational
institutions are undoubtedly different from those at a comprehensive school.



However, the students should teach their mini-lessons as close to school
methods as possible.

Before teaching the mini-lesson the student should prepare detailed
notes made to meet all the methodical requirements. Their group mates act
as pupils doing all the teacher’s tasks. Thus the level of difficulty should
correspond to the students’ level of knowledge with the methods
approaching school demands.

Mini-lessons can be taught in every or every other class, no more
than one at a time. Their further analysis and discussion are to follow. The
mini-lesson itself will take about 20-25 minutes and its analysis — about 5-7
minutes.

The following points should be analyzed:

1. Following the lesson procedure.

2. The learning effect of the mini-lesson: tasks corresponding to
the topic and the aim set; weather the tasks are clearly set;
quality and number of the tasks, their diversity and sequence;
audio-visual aids application.

3. The tempo of the mini-lesson: being aware and proper usage of
time during the mini-lesson in general and while doing separate
exercises.

4. Teacher’s behaviour:

- Their speech (careful, clear, fluent, etc.);

- All pupils being equally involved in tasks and activities;
- Using the blackboard and audio-visual aids;

- Error detection, explanation and correction.

It is also important to emphasize that the analysis is done not for the
sake of criticism but as useful hints both for the student teaching the mini-
lesson and for the whole group thus encouraging fair and constructive
judgments.

For a better teaching effect self-analysis can be used instead of
group discussion. Then the students determine positive sides and
drawbacks of their mini-lesson on their own. To help them analyze the
teacher may ask the following questions:

1. What was the strongest point of the mini-lesson?

2. What was its weakest point?

3. What would you change or improve if you were to teach the

same lesson next time?

Thus, mini-lessons can become an effective tool of combining
professional coaching, language teaching, and teacher training of senior
students preparing them for their future teaching career.
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