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Introduction

In today’s world, the ability to speak foreign larmges is necessary for all of us
and it is English that has become the most spokdmaitten language worldwide with
some “380 million native speakers in the United dtlam, the United States, many
Commonwealth nations including Australia, Canadaltd) New Zealand and other
former British colonies and countries formerly undiitish rule.” People from all
around the world prove real motivation for studylagguages which comes from each
individual and “whatever kind of motivation studentave, it is clear that highly
motivated students do better than ones without rantivation at all.? The study of
foreign languages may have several reasons — Ib#eecsubject or an interest in it,
interest in habits and cultures of English speakiogntries, hobbies, practical reasons
(professions, travelling and tourism, studies 2tc.)

For everybody, it is not only important to chooskmaguage that corresponds to
the individual needs but also to choose an institutvhere to study that particular
language. Having found the right school, it is naw# task to pick methods and
approaches that are believed to be the best aniteddo be applied by the teachers in

their teaching.

There are several methods and approaches in fol@guuage teaching. Some of
them are more widely spread and put in practicen ttize others. The main
characteristics of methods and approaches in foreigguage teaching, together with
their positive and negative aspects etc. were pteddo us — as to the future teachers —
in one of the Methodology courses during our staidiethe Faculty of Education. It
could be summarized that the Communicative Appraadteated as the most complex
and the most widely used approdchowadays. Incorporating the usage of the

Communicative Approach into the teaching processnsedeveloping the learners’

! English LanguageThe GNU Free Documentation License. The Wikimdaiandation, Inc.

10 April 2006.

<www.en.wikipedia.org/wiki/English_language.

2 Harmer, JHow to Teach EnglishEngland: Longman Pearson Education Limited, 2pG8t.

% Harmer, JHow to Teach Englishp.8.

* ESL Glossary: Definitions of common ESL/EFI ter@smmunicative ApproaciBoggles World.
13 Jan. 2006.

<www.bogglesworld.com/glossary/communicativeapprdatohe.



communicative competerité=an ability to use the language appropriate tgiven
social context) and avoidance of learners’ motbegte in classes.

My personal experience gained during studies at sheondary school and
language schools as well as during my teachingipeawas far too different. Teachers,
except the native speakers, usually widely empldyeeich language predictably; it was
almost the same in some of my teaching practicéiseatiniversity. Whemy teaching
practice mentors applied only the target languagéheir teaching students appeared
rather confused which helped me realize that thiprobably not the teachers’ usual
way of teaching. Having such experience, | decittedarry out a research on this
subject trying to find out what the practice isatondary schools and language schools

in Brno and to apply it as a basis for my diplomesis.

The main purpose of my research was to uncovemitbods and approaches in
foreign language teaching teachers generally cendml be the best as well as the
methods that are, in regards to their opinion, mestely used and finally those

methods teachers actually use themselves.

This diploma thesis consists of two parts. Infile& — theoretical - chapter, the
theory of methods and approaches to the foreiggulage teaching are presented and
supplemented with the scientists’ opinions aboafrttiogether with my own ideas and
views based on my so far gained experience. Irs¢éitend part, the practical one, the
results of the research are dealt with in detail.

® Larsen-Freeman, Meachiques and Principles in Language Teachifiggland: Oxford University
Press, 1986. p.131.



1 Assessment of methods

1.1. The development of methodology

The development of methodology is connected wighdévelopment of methods
and approaches in the foreign language teachingeaknow them nowadays and as
they will be described in this chapter later ontHa following text the development of
methodology, as it was presented by scientistisarpast, will be shown.

In theLongman Dictionary of Applied Linguistiasiethodology is defined as:

“1. the study of the practices and procedures use@aching, and the principles and
beliefs that underlie them.
Methodology includes:
a) study of the nature of language skills (e.g. regdiwriting, speaking, listening) and

procedures for teaching them

b) study of the preparation of lesson plans, materéald textbooks for teaching language skills
c) the evaluation and comparison of language teaahigitpods

2. such practices, procedures, principles, anefselhemselves. One can, for example

criticize or praise the methodology of a particuéarguage course.”

Stern says that “the relation between the langusgences and language
teaching is one of the key issues in the developmiea language teaching theoyA
simple and clear presentation of these relatiosshvas formed by Campbell, an

American applied linguist.

Linguistics Applied:
Psychology linguistics
Sociology »|psychology > Pedagogy
Antrophology sociology
antrophology
theoretician mediator practitioner

Campbell’s model of the relatiomshietween theory and practice

According to Spolsky’s model, the language teacliagthree main sources:
1. language description — it is founded in a thedrianguage,
2. atheory of language learning — it derives frotheory of language and a theory of

learning,

! Nunan, DLanguage Teaching Methodology. A textbook for teexhondon: Pearson Education Ltd.,
2000. p.2.

2 Stern, H.HFundamental Concepts of Language Teachixford: University Press, 1983. p.37.

% Stern, H.H. p.36.



3. atheory of language use.

“The disciplines that provide the necessary thémaktfoundations and the data
underlying language teaching are ‘psychology’ fag theory of learning, ‘psycholinguistics’ for
the theory of language learning, ‘general lingastifor a theory of language and language
descriptions, and ‘sociolinguistics’ for a theofl@anguage use in society. These four disciplines
deal with the problem of language education andstitte a problem-oriented discipline which

Spolsky calls ‘educational linguistics’, and whiathers have called ‘applied linguisticé'.

\4

41 Theory of language Theory of learning |——— Psychology

General Theory of
linguistics language learning

Psycholinguistics

N
N v
N

N

Y Language description

Theory-of
language f—— Sociolinguistics
use

v/

Second language
pedagogy

Educational linguistics

Ingram shows a similar list of disciplines as Caeiploes, and defines the

tasks of theoretician, applied linguist and praanier.

Insights
\/ \4

FUNDAMENTAL PRINCIPLES METHODOLOGY REASSESSED [ESTABLISHED

SCIENCES [OF . IN , JCLASSROOM

Linguistics 7|L2 LEARNING " |Methods _ "|PRACTICE "JTEACHING

Psycholinguistcs | |ngights Applied [Sy1abus Teaching lPracTicE

Sociolinguistics Objectives projects

Psychology > > > PITechniques

Sociology

|Principa| | | |

Idomain of the | | I

theoretical Principal domain of the applied linguist Principal domain of the class teacher

scientist I I
|

Ingram’s model for the development of languagehéng practicd

* Stern, H.H. p.37.
® Stern, H.H. p.38.



In the following part, all methods will be dealith in detail. The description of
each method is divided into four sub-chapters dalle Characteristics, History,
Language and Linguistics, Teaching and Testinge flilst sub-chapter focuses on the
underlying characteristics of each method, theofalhg one outlines the basic facts
about history of a particular method, the next oorcerns the type of language used
and the way how usually the linguistic featuresagbarticular method are perceived,
and the last sub-chapter deals with the ways afhiag and testing according to the

rules of each method.

1.2. Grammar-Translation Method or so-called “clasgal method”
1.2.1. Characteristics

The Grammar-Translation Method (further on refertedas the GTM) is
considered to be one of the oldest methods andagipes in foreign language teaching.
Stern says that it has its roots in the late eggttte century. This suggests that we have
many “younger” or “more modern” methods nowadays #rat perhaps this one is not
used so frequently. In my opinion, this is not tase. | think the GTM is still being
widely used nowadays and my research, which wik@&yzed in more details later on
in this work, confirmed my opinion based on my pea experience from schools,
language schools and my teaching practice. Accgrttnthe results of my research
many teachers consider the GTM imperfect althobgly tise it much.

| personally try to avoid using this method in n@athing practice but | must
admit that this avoidance is sometimes very difficonoreover, it seems to be very
practical to use the GTM from time to time, e.gisitvery quick when checking the
learners’ knowledge of vocabulary. This is one led few occasions when the GTM
may be suitable and effective. However, it is moabre helpful to have the students
say a particular sentence in other words because ey manage this it is clear to me
that they understand the meaning of the sentetg st individual words.

Richards and Rodgers summarize that “it is harddeécide which is more
surprising - the fact that this method has survivgtt up until today or the fact that
what was essentially a method developed for - theysof ‘dead’ languages involving
little or no spoken communication or listening caosfpension - is still used for the

study of languages that are very much ‘alive’ aggluire competence not only in terms

® Stern, H. H. p.453.



of reading, writing and structure, but also spegkidistening and interactive
communication.” It was historically used when people of the westeorld wanted to
learn foreign languages, so called “dead” languageh as Latin and Greek.

Also the group of ESL teachers points out that ‘@%M was developed for the
study of ‘dead’ languages and to facilitate accessthose languages’ classical
literatures. That's the way it should stay. Englishcertainly not a dead or dying
language, so any teacher that takes ‘an approaatetd language study’ into English
language classroom should perhaps think aboutgalinMath or Science instead.”
The end of the very last sentence may seem filmhyeven so | fully agree with the
opinion that if the GTM was developed for the stuafy*dead” languages it should
remain that way and “alive” languages ought tocagght differently.

The GTM is still common in many countries and Broattempts to explain why

the method is still employed. He says:

"The GTM requires few specialized skills on the pafrtteachers. Tests of grammar
rules and of translations are easy to constructcandbe objectively scored. Many standardized
tests of foreign languages still do not attemptae into communicative abilities, so students

have little motivation to go beyond grammar anasgiranslations, and rote exercisés."

| personally agree with his opinion about the regmient for the specialized
skills of the teachers and about the simplenes$tructing tests. That is the reason
why it seems to me that the GTM is one of the sasiethods for teachers.

On the contrary to the previous opinions, Steriigai is that if the teacher
teaches a monolingual class, translation is anllexteéechnique, but the teacher has to
be fluent in students’ language. The main advaistajdranslation he sees in the fact
that it is quick and efficier’® Based on my experience, the teacher does notseitgs
have to be fluent in students’ language; it magmothy the case that her/his knowledge
of a particular word in the students’ languageuffigent enough to translate, explain
or express something. However, Stern continueagssrtion about the GTM: “in spite

of many attacks, it is still widely employed todalyonly as a contributory strategy in

"The Grammar-translation Metho&nglish Raven ESL/EFL Resources. 7 Feb. 2006
<www.englishraven.com/method_gramtrans.btmi

8ESL Glossary: Definitions of common ESL/EFI ter@smmar Translation Methodoogles World.
8 Feb. 2006

<www.bogglesworld.com/glossary/grammartranslatiofmodthtne.

® «www.englishraven.com/method_gramtrans.btml

% Stern, H. H. p.454.



conjunction with other strategie$™ share the same view about the use of the GTM as
a contributory strategy to other strategies; tteeewords in English which can hardly

be explained by any other means than translation.

1.2.2. History

The GTM became popular as the principal practicghrigjue in the late
eighteenth centuf§ and Stern highlights that there is evidence that@TM was the
regular combination of grammar rules with transhatinto the target language. At that
time it was called Classical MethGdand its aim was reading literature in the target
language. Now it is more commonly known as the GTisfocus is on “accuracy and
not fluency®* on learning the rules of grammar and their apiin in translatios
from mother tongue into the target language ane-versa so that the skills to be
practiced are only reading and writin{f. is necessary to practice all four skills
(speaking, reading, listening and writing) if we, teachers, wish to have pupils who

take active part in the process of communication.

1.2.3. Language and Linguistics

The teachers from the University of Wales show tHaistorically the
assumption was that language consists of writterdsvand of words which exist in
isolation, as though they were individual bricksiethcould be translated one by one
into their foreign equivalents and then assessedrdimg to grammatical rules into
sentences in the foreign languad®.From my point of view, the foreign language
studying is not a study of isolated words. Everugifoa person has established a wide
range of vocabulary in a foreign language, s/heéds able to make a sentence or
understand a context of a given situation and #ika is not able to communicate with
other people in a foreign language which is the aitoday’s teaching. Also the
teachers from the University of Wales continuerthegument about the GTM that:

“this method gives pupils the wrong idea of whatduage is and of the relationship

between languages. Language is seen as a colleotiowords which are isolated and

1 Stern, H. H. p.454.

2 Stern, H. H. p.453.

3 Stern, H. H. p.453.

1 «www.bogglesworld.com/glossary/grammartranslatiorirogthtre.

!> Grammar-Translation (Indirect) Methodhe University of Wales. 7 Feb. 2006
<www.aber.ac.ukimflwww/seclangacg/langteach3.t#m
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independent and there must be a corresponding iwdree native tongue for each foreign word
he learns. Worst effect of this method is on pspiliotivation. Because (s) he cannot succeed —
leads to frustration, boredom and indiscipline.isitnot a rewarding or satisfying activity.

Language learning should be fun and bring someajwypride in achievement with it®

| understand that the goal of the language learmnépr it to be fun and
enjoyable for the learners as it raises their naditvn for studying. Having some
associations among the activitiggammar and new words covered in classes, they are
able to recall/retrieve them more quickly than whearning them by heart. On the
other handit is very often the case that there is no worddioect translation between
the target language and the learner’'s native laygud@his may lead to the learner’s
frustration and despair that despite her/his effsitie will never be able to express
her/himself the same way s/he does in her/his mddhnguage.

When the new words are studied, bi-lingual listsvotabulary are usually
presented, e.g. guidegmodce, hardly-sotva, how about-co takBut not all words can
be translated into a native language, e.g. Whhgéstime?-Jaky/Co jéas?, Where are
you from?-Kde jsi ty z? | support Harmer’s opinitrat there are two disadvantages to
the use of translation: “the first is that it istmeally possible with groups of different
nationalities, and secondly it is not always pdssito translate exactly - not all
languages have words for exactly the same cont&bémd it happens very often that
one language does not have a word exactly witlsdéinge meaning as a word in another

language.

1.2.4. Teaching and Testing

| have witnessed some classes taught in the mthgue. They contained very
little active use of the new language and veryeliteaching was done in the target
language. Spoken form of foreign language was itat for the process of learning
There was a great emphasis on pronunciation, famele the lists of vocabulary were
presented with transcription of the words. The afsthe learners’ mother tongue should
be eliminated but it is sometimes very hard or ewapossible; when teaching
beginners using the target language only it isnottee casdhat the learners do not
understand everything and would like to use Czexdks. In this case, it is the teacher’s

16 cwww.aber.ac.ukImflwwwi/seclangacg/langteach3.htm
" peprnik, JAnglictina pro jazykové Skoly IBtatni pedagogické nakladatelstvi: Praha. 1983. p.
'8 Harmer, JThe Practice of English Language Teachidgrlow: Longman House, 1995. p.71.
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task to explain the learners the advantages ofwhig of teaching and to support the
learners’ motivation. It seems that the GTM is, iEny to the Audio-Lingual Method,

a suitable method for beginners to “become faniikgith the target language and to
listen to how the “new” language “sounds”. The teacshould use the target language
right from the beginning since the students walrsto “think” in it, e.g. think about its
structures etc.

Regardingthe use of the native language during classes,st point out that,
according to my experience, there is a group ofnkxa that really “loves” Czech-
English textbooks together with the GTM, and they asually adult beginners. They
may be very disappointed and confused seeing “Bniylish” and no Czech language
in their textbooks. From my point of view, thistial disappointment can be very
harmful to their motivation and their future studlyi The teachers had better prevent
this situation, discuss the books with the learneradvance if possible, and explain
them why the English books are more suitable th&nGzech books. For instance, as
the Czech books are written by Czech speakerslatiguage used will never be the
original native speakers’ English. On the contraryt every English book is excellent
either and their greatest disadvantage is the ddckuthors’ knowledge of the Czech
Republic, its culture, its sense of humour etc. tAeodisadvantage of the Czech books
is that as the trend in foreign language teachsng iuse the Communicative Approach
which is to develop the learners’ ability to spdhlently and correctly in everyday
situations and to understand the speech of ngpeakers, the CA is seldom stressed in
Czech books.

Errors are usually corrected immediatélywhich is considered to be very
important for the learner to realize what s/he thaise wrong. From my point of view
this interrupts the continuity of process of spagkilt can also cause the learner’s
feeling that everything s/he says is incorrect.n@rear is taught with tiring explanations
in the native language and later applied in semtenaking. This kind of grammar
teaching is called ovéftand is probably good for the learners’ knowled§grammar
but the students should also be capable of produtieir own sentences and not be
limited to translation of individual sentences fraheir native language to the foreign
language and vice versa. A typical procedure islasually includes “presentation of

9L arsen-Freeman, D. p.12.
% Hanuov4, Sttlana. “The Grammar-Translation Method.” MethodgloBaculty of Education, Brno.
12" Oct. 2004.
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the rules of a particular item of grammar, illustra of its use by using the item several
times in a text, and practice of using the itenotigh writing sentences and translating
it into the mother tongue?®

Teacher who uses the GTM is dominant and stricipraroller of everything.
Students are quite passive; they do not produce tiven sentences very often and
common ways of testing are translations, dictaticttze tests ett.

1.3. Direct Method

1.3.1. Characteristics

The Direct Method (further on referred to as the )Ddlalso known as Reform
Method / Natural Method / Phonetical Method / Agitammatical Method®

According to Stern the DM is characterized by the af the target language as a
means of instruction and communication in the laggu classroom, and by the
avoidance of the use of the first language andasfstation as a techniqé&The idea
that the teachers should never tell the childreytramg they can find out themselves
was suggested by Jespetin.

Its aims are only speaking, reading, understandamgl having good
pronunciation. The learners are encouraged to syeakot forced and such freedom of
speech appeals to me very much. Writing is postph@semuch as possible, but | do not
consider this to be a good idea because all foills should be practiced in balance if
we wish students to be competent part of today'sim language speaking society.
think that the DM is a method suitable for the picgcof communication but it should
not be used throughout the whole course.

Another negative of this method is that books ave much important during
teaching but | consider them essential in the tegcgbrocess because it is profitable for
students to know the structure of a lesson in aclvato see a written structure of a
language etcMoreover, the grammar is not taught directly buyanductively. | am

not aware of its efficiency and how it works in giee, because in my opinion, every

%L Bowen, Tim. “Methodology Challenge. The Grammansiation Method”. Onestopenglish. Macmillan.
2005. 6 June 2005.

<www.onestopenglish.com/Teacher_Support/Methodokgylive/teaching-
aproaches/grammar_translationMethodtm

2 arsen-Freeman, D. p.11.

% Direct Method The University of Wales. 7 Feb. 2006.
<www.aber.ac.ukimflwww/seclangacqg/langteach5.h#m

24 Stern, H. H. p.456.

% <www.aber.ac.ukimflwww/seclangacg/langteach5.btm
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piece of grammar has some rules and these oudhg taught and practiced in class.
Finally, there is a disadvantage for the teachemfioom the lesson planning is very
demanding. Nevertheless, the students may find weeyesting and refreshing using
some features of the DM in classes. For instaneeyaof teaching new words will be

mentioned further on in chapter 1.3.3.

1.3.2. History

Stern mentions that the language teaching reforams 1850 to 1900 attempted
to make language teaching more effective by a ahditange from grammar-translation
and integrate more use of the target lang#ge.

The development of the DM is associated with Fremédouin and Charles
Berlitz. They say that “the second language learning showbdlel first language
learning in that it should be learned ‘directl§’.1t faded in the early 1900s as it was
not practical in classroom settings, and then sasomeback under the name of
the Audio-Lingual Method after World War 4¥.

1.3.3. Language and Linguistics

There are everyday vocabulary and sentences usuadtgd but the formal
language may be included as well. On teaching nemdsvtheir meaning can be
explained in the target language, drawn or acted@uoncrete vocabulary can be taught
through demonstrations, objects and pictures; adtstrocabulary may operate with
association of ideas. This is what | personallygrrand like the most about the DM.

The professors from the University of Wales emmes$ihat when the teachers
use the DM “primacy should be given to spoken wamnd practice of speaking”and
“great stress should be put on correct pronungiadfidIin my opinion the stress that is
put on correct pronunciation is important becafiseei want our learners to speak as if
they were native speakers, their pronunciation rbesaccurate and precise. However,
the primacy of spoken word is not correct becauberoskills are necessary to be

practiced as well.

%6 Stern, H. H. p.456.

2" ESL Glossary: Definitions of common ESL/EFI terBisect Method Boogles World. 8 Feb. 2006
<www.bogglesworld.com/glossary/direct method.htm

2 «www.bogglesworld.com/glossary/direct method.atm

29 cwww.aber.ac.ukimflwww/seclangacq/langteach5.htm

30 «www.aber.ac.ukimflwww/seclangacq/langteach5.btm
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1.3.4. Teaching and Testing

The teaching in the DM includes lots of oral int#i@n, spontaneous use of
language, no translation between the first andsén@nd language, and little or no
analysis of grammar rule©ral communication skills are built up questionskan
answers exchanges between teachers and studensnaii intensive classés.
Classroom instructions are given in the targetuagg. Mother tongue has no place in
classes and it should never be used. The teachghs o avoid it as much as possible.
Grammar learning and translating skills should heided as they involve the
application of the mother tongue as WAl

According to my personal experientke lessons usually begin with a dialogue
using a modern conversational style in the targeglage. Material is first presented
orally or using pictures. The preferred type ofreige is a series of questions in the
target language based on the dialogue or an arscdotative.

Students usually take active part in lesson; theukl be much involved. The
teacher is very friendly and an excellent speafiestart the discussion. In the words of
the professors of the Pennsylvania State Univefsitguccessful teacher of the DM
needs competence in his language, stamina, ennggination, ability and time to
create own materials and courses, immense vitabityust health, real fluency in the
modern language he teaches. He must be resouncehd way of gesture and tricks of
facial expression, be proof against linguisticdag in the language teaching day and be
able to sketch rapidly on the board.t completely agree with their suggestions of the
teachers’ qualities and in my view such charadiessoncern not only the teachers of
the DM, but also every teacher if s/he wants togmé fatigue, stereotype and boredom
during her/his lessons. On the contrary, in my igpirif the teacher can not draw or

sketch it does not indicate his incompetence aidpai good teacher.

1.4. Audio-Lingual method or “army method”
1.4.1. Characteristics
This method was developed by professors at Michiga Pennsylvania

University and it became known as Oral, Aural-@maStructural Approac

3L cwww.aber.ac.ukimflwww/seclangacq/langteach5.btm

%2 arsen-Freeman, D. p.25.

3 <www.aber.ac.ukimflwww/seclangacq/langteach5.htm

% English Teaching Methodology. The Audiolingual Metin Richard and Theodore’s Framework
The Pennsylvania State University. 3 Feb. 2006.
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Nunan’s opinion is that the Audio-Lingual Methodrther on referred to as the
ALM) “has probably had a greater impact on secamtlfareign language teaching than
any other method. It was, in fact, the first apptoavhich could be said to have
developed a ‘technology’ of teaching and basedsaoienhtific’ principles.® It appears
to me that he means the principles of drills amngess kinds of drills which will be
presented later on.

Stern points out that “the audio-lingual method bhagn described in some
books which appeared from about 1960, such as Bro@®960/1964), Stack
(1960/1966/1971), Lado (1964), Rivers (1964, 196€3)astain (1971, 1976), traced by
Moulton (1961/1963). But detailed analytical andical studies, from a present-day
perspective, of the origins, development and impé&cudiolingualism are lacking®
He also stresses that while the GTM and the DMdeatloped in the European school
systems, audiolingualism is of the American origiand it was widely used there in
1950s and 1960%. And then he continues his description of the ALMattlthe
dominant emphasis is placed on listening and spgakVhile reading and writing are
not neglected, they are given priority and in th&ching sequence precede reading and
writing. The audiolingualism tries to develop tartgguage skills without reference to
the mother tongue® It could be concluded that the ALM enhanced usinty the
target language in the classroom in order to reclverall goal which is to create
communicative competence in learn&ts.

The ALM seems to be a suitable method for beginngrs“become
acquaintance” with the target language and torligte how the “new” language
“sounds”. Therefore, there is a need for a wide afdanguage laboratories, tapes and
visual aids which have a positive influence on precess of picking up a foreign
language.

Its objectives are accurate/precise native-likenpnziation and grammar, an
ability to respond quickly and accurately in anyagh situations and knowledge of

<www.personal.psu.edu/users/m/x/mxh392/insys441/dlogy/audiolingual.htea

% Nunan, D. p.229.

% Stern, H. H. p.462.

" Stern, H. H. p.462.

% The Audio-lingual methodIL International. 7 Feb. 2006
<www.sil.org/lingualinks/LANGUAGELEARNING/WaysToApmachLanguagelearning/TheAudio
LingualMethod.htre.

%9 Stern, H. H. p.464.

“0The AudiolingualMethacEnglish Raven. ESL/EFL Resources. 7 Feb. 2006.
<www.englishraven.com/method_audioling.html
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sufficient vocabulary to use the grammar pattétrighink that the ALM resembles the
DM in favour, mainly in focus on communication aamebidance of the learners’ native

language.

1.4.2. History

This method developed during the Second World Wahe United States as a
real scientific method called the Army SpecialiZe@dining Program when there was a
need to teach people the language quickly andteféd. The results of this program
are generally regarded to have been very succestifallearners were in small groups
and were highly motivated, which undoubtedly cdmited to the success of the
approach?

The ALM is still used nowadays as my research covdd — the ALM was
usually around the fifth place among those eighthods included in my research.
Many teachers use dialogues and drills in todageshing and these are also central to

this approach. My previous idea is supported byTihe Bowen'’s following saying:

“Most teachers will at some point require learnergepeat examples of grammatical
structures in context with number of aims in mistfess, rhythm, intonation, ‘consolidating the
structure’, enabling learners to use the strucas@irately through repetition, etc. Question and
answer in open class or closed pairs to practigarécular form can also be argued to have its

basis in the audio-lingual approach, as can, witboubt, any kind of drill *

1.4.3. Language and Linguistics

Having recommended avoiding the mother tongue, enbryday English and
vocabulary connected to the topic are used andsestwuld be corrected immediately.
The reason may be that if the learner says a ssmiecorrectly, the teacher corrects
her/nim and then s/he repeats the correct senténeeay greatly help her/him to

remember this correct version of the sentence @adrot agree more with that.

“ <wwwi.sil.org/lingualinks/LANGUAGELEARNING/WaysToAppachLanguageLearning/TheAudio
LingualMethod.htre.

“2Bowen, Tim. “Methodology Challenge. What is Audligjualism?” Onestopenglish. Macmillan.
2005. 10 Jan. 2005.
<www.onestopenglish.com/Teacher_Supprort/Methoddghive/teaching-approaches/audio
lingualism.htne.

43 <www.onestopenglish.com/Teacher_Supprort/Methoddleghive/teaching-
approaches/audiolingualism.htm
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1.4.4. Teaching and Testing

The ALM is based on drill which can be consideredirg, e.g. the repetition
drill — see number three in the following quotatiget there are several types of drills
some of which may be amusing, e.g. see nhumber sevke transformation drill. The
boredom and fatigue should be prevented by usimg beef alternative activities to
intersperse short periods of drill. The periodsdoil should be short - about 10
minutes** | have never appliethe ALM in my teaching practice therefore it is thao
predict its acceptance by my students

Larsen-Freeman provides descriptions of some comtgpmcal techniques of
the ALM.

“1 Dialogue Memorization — students memorize annimg dialogue using mimicry and
applied role-playing.

2 Backward Build-up (Expansion Dirill) - teacher &ke a line into several parts; students
repeat each part starting at the end of the semtamc ‘expanding’ backwards through the
sentence, adding each part in sequence.

3 Repetition Drill - students repeat teacher's rhadejuickly and accurately as possible.

4 Chain Drill — students ask and answer each atherby-one in a circular chain around
the classroom.

5 Single Slot Substitution Drill - teacher statebna from the dialogue, and then uses a
word or a phrase as a ‘cue’ that students, wheeatem the line, must substitute into the sentence
in the correct place.

6 Multiple-slot Substitution Drill - the same a®tBingle Slot Drill, except that there are
multiple cues to be substituted into the line.

7 Transformation Drill - teacher provides a sengetitat must be turned into something
else, for example a question to be turned intcatestent, an active sentence to be turned into a
negative statement, etc.

8 Question-and-answer Drill - students should angwask questions very quickly.

9 Use of Minimal Pairs - using contrastive analysgacher selects a pair of words that
sound identical except for a single sound thatcipy poses difficulty for the learners - students
are to pronounce and differentiate the two words.

10 Complete the Dialogue - selected words are dr&sen a line in the dialogue -
students must find and insert.

11 Grammar Games - various games designed to ggagtgrammar point in context,

using lots of repetition®

4 Second-language teaching methods. Princigé®rocedures San Diego State University. College
of Education. 6 Feb. 2006.

<www.coe.sdsu.edu/people/jmora/ALMMethds.htm
“ Larsen-Freeman, D. pp.45-48.
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The role of a teacher who uses the ALM and drilenss to be quite similar to
the roles of teachers who use some other methodslynthe teachers of the
Communicative Approach. S/he should not stand engace, s/he should move around
the room standing next to as many different stuglastpossible to monitor their work.
S/he is expected to be friendly, to say examptesay what to do, to correct students
etc. Al in all, s/he is a leader and so-calledicitirector’® The students are her/his
followers and imitators.

And here is a typical procedure in an audio-lingr@irse:

- Students hear a model dialogue.

- Students repeat each line of the dialogue.

- Certain key words or phrases may be changeceiditiogue.

- Key structures from the dialogue serve as théslias pattern drills of
different kinds.

- The students practice substitutions in the paiteitls.*’

This pattern may be very effective. The practiceliafogues and drills can lead
to the ability to produce own sentences and thathat the aim of today’s foreign
language teaching should be. In addition, theresaveral types of drills presented by
Scrivenef® which can turn monotonous drills into enjoyablé\dites.

1.5. Total Physical Response
1.5.1. Characteristics

The Total Physical Response (further on referredsahe TPR) is based on
Asher’s idea that the more active the learning ri@re effective it is. He tried to
recreate the conditions in foreign language clasasand the children received their
initial input in the form of instructions in the parative which required them to make
physical responsés.His statement is supported by a modern scienéisted Nunan
who notes that in this technique, “the target votaty items are ‘paired’ with relevant
physical actions™ | have the impression that this method suits thedsthetic learners
who need to be active in the class. The TPR hdipmtpay attention, listen to the

6 <www.coe.sdsu.edu/people/jmora/ALMMethds.htm

4" ww.sil.org/lingualinks/LANGUAGELEARNING/WaysToApmachLanguagelLearning/TheAudio
LingualMethod.htrm.

“8 Scrivener, J.Learning TeachingOxford: Macmillan Publisher Limited, 1994. p.119.

“9Nunan, D. p.134.

¥ Nunan, D. p.135.
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teacher and behave in appropriate way. Besidesyany group of learners there are
always some shy students and this method can irapttoeir courage. Based on my
experience | appreciate some of the typical featofehis approach. | have never tried
to base the whole lesson on the TPR nor have Ile@m taught this way myself. | had
only once the opportunity to see an excellent T&$8dn performed by a teacher at the
primary school in Bakalovo n&¥i in Brno. The children enjoyed the lesson sohmuc
all 20 of them were paying attention for 45 minugsch | very much admire as it is
very exhausting for the teacher. | could not mied the lesson was very effective as a
TPR lesson should be. The children took in very mas well as enjoyed themselves. |
admired the teacher’s preparation, which must hmeen demanding, time consuming
and done in great detail.

According to my personal experience the pointsawvobir of this method are
very lively lessons and students who easily retrithe language. The teaching is very
memorable yet fun. There are several negativesisomethod, it for example requires
much of practice, vocabulary is limited, only imgeves are used and students who are
not used to that might feel embarrassed.

| find interesting the Asher’'s comparison of theRTRnd a “conversation”
between the parent and infant. In his words, thihé secret of this method. He calls it
“a language-body conversation” - the parent spéakthe infant and it answers by a
physical response, e.g. looking, smiling, laughitngning, walking, reaching, holding,
sitting, running, and so on. These “conversatidage place far before the child says
his/hers first word — “mommy” or “daddy”. Althoughe infant is not speaking, s/he is
imprinting a linguistic map of how the language sor

Asher also presents a few myths about the TPR ®pldias why these are only
myths and not the reality. | agree with his idebeua the children and the beginning
students, however, it is hard for me to imagineingjvcommands without using

imperative.

“Myth 1: TPR will only work for children. - When youse TPR to give adults a ‘level
playing field’ with children, something quite extrainary happens. Adults outperform children.
The only advantage children have is acquiring a-nagve pronunciation.

Myth 2: TPR is limited to the imperative. - The ierptive is the ‘golden tense’ because
students of all ages have instant understandirtheotarget language. From here, students can

make a smooth transition to all other grammatieatdres.
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Myth 3: TPR is limited to beginning students. - TiRRa powerful tool that enables
students to internalize a huge volume of the tadgeguage with high-speed. But, this
achievement can exhaust students. The secret kete switch back and forth to other
techniques. TPR should be reserved for any newbwdaey or grammatical feature. Internalize
the item first through the body, and then switchh® verbal side of the brain in short dialogues,

stories, patterned drills, ete!”

1.5.2. History
This method was originally developed by an Ameripapfessor of psychology
James Asher, in 19608.

1.5.3. Language and Linguistics

The theory | have studied so far suggests that thi@lyarget language should be
used in the TRP classes. The teachers always agmd the learners’ mother tongue;
students are allowed to use it when necessary. ewdyyday English and concrete
vocabulary connected with actions are taught. Nstrabt words are used in order not to

make the teaching very difficult.

1.5.4. Teaching and Testing

According to my personal experience, activitieshsas acting, performing,
understanding and listening are very importantspaftthe teaching process. They are
emphasised over oral production. Stressful atmaspimeclasses is not desired; when
students are to absorb something, stressful atneosgloes not enhance it. Whenever
possible, humour should be injected into the lessormake them enjoyable.

Error correction much contributes to the effecte®s of the student’s learning
process — errors are not corrected during the @vaimunication, but later on the
teacher repeats the incorrect sentence and therstigito correct it° | approve this

type of error correction because the learner deeonly passively repeat the correct

*L Asher, James J. “Some Myths About TPRStal Physical Response known worldwide as TPR.Glys
Productions, Inc. 7 Feb. 2006.

<www.tpr-world.com/myths.htra.

*2Bowen, Tim. “Methodology Challenge. Total PhysiBaisponse” Onestopenglish. Macmillan.

2005. 10 Jan. 2005.

<www.onestopenglish.com/Teacher_Supprort/Methoddghive/teaching-
approaches/totalphysicalresponse stm

%3 Frost, Richard. “Total Physical Response”. Brit@buncil. BBC World Service. 7 Feb. 2006
<www.teachingenglish.org.uk/think/methodology/tptrst».
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sentence after the teacher but s/he is forced tteeic think about the mistake even
though no grammar is taught.

The teacher’s role is to be a director and perforrsiidents are imitators and
actors. The best interaction pattern for this metisoU-shape or circle, which | regard
very useful not only with the TPR but also with@timethods.

Typical activity used in TPR at the beginning cansbory-telling — particularly
the children enjoy it and my experience with TPRyaronfirms it. The older learners
perhaps like the reversal role - students direettéacher and fellow learnefsTim
Bowen suggests that a typical TPR activity mighttam instructions such as “Walk to
the door”, “Open the door”, “Sit down” and “Give Ma your dictionary” and he says
that “the students are required to carry out tis¢rirctions by physically performing the
b5

activities.

The teaching procedure is usually the following:

“At the beginning the students are just listeriogvhat the teacher says as he himself
performs the action, second the teacher says tmenamd as both the teacher and the students
then repeat and perform the action, next the teaszhes the command but only students perform
the action, after that the teacher tells one studen time to do commands, as a follow-up the
roles of teacher and student are reversed - staidgmé commands to teacher and to other
students, and finally a role-play can be done erdfudents start to speak individually and both

the teacher and student allow for command exparsigmoduces new sentence¥.”

| consider this procedure little time-consuming lheat is exactly as the TPR
requires it.

The conclusion about the TPR can be the Hammeea itiat the TPR is “a
method which finds favour with Krashen’s view ofughly-tuned or comprehensible
input. The students thus learn language througtorestthrough a physical response
rather than through drills* And this is what makes the TPR completely différfeom

other foreign language teaching methods and appesac

* Total Physical Responsgnglish Raven. ESL/EFL Resources. 11 Jan. 2006.
<www.englishraven.com/method_TPR.html

%5 <www.onestopenglish.com/Teacher_Supprort/Methoddlghive/teaching-approaches/total
physicalresponse.htm

% <www.coe.sdsu.edu/people/jmora/ALMMethds.htm

" Harmer, JThe Practice of English Language Teachipg6.

22



1.6. Suggestopedia
1.6.1. Characteristics

Suggestopedia is defined by Welford as a teachiethod which is “based on a
modern understanding of how the human brain womkd how we learn most

effectively.”®

Also Nunan follows Lozanov’s beliefs and says tthere is a hidden
potential of the mind which gets students to leara state of deep relaxation bordering
on hypnosis. This hypnotic state is brought abdubugh yogic techniques of
relaxation, rhythmic breathing, and listening tadig by the teacher which are
synchronised to music. The use of music is supptsedtivate the left hemisphere of
the brain, which, in consequence is designed titittte ‘holistic’ learning.® | am not

in favour of this idea of “holistic” techniques imedicine, but | do believe that their use
may lead to more effective process of learning.

Harmer describes Suggestopedia as a methodologghwas developed by
LozanoV® and in which students must be comfortably relaéts means comfortable
furniture and the use of music. Students are givem names and listen to extended
dialogues. According to Harmer this new identityr deelp students in the process of
learning. In my opinion, these unusual decorationdassrooms, the use of music etc.
is very refreshing compared to the stereotypicpketgf learning and it can certainly
very much improve the effectiveness of learning.

A typical Suggestopedia course is described asvistl it lasts 30 days and
consists of ten units of study. Classes are hdlduts a day, 6 days a week. Groups of
learners are ideally socially homogeneous, twelvenumber, and divided equally
between men and womé&hFrom my experience it is almost impossible to hetiis
“ideal” class as described above and if it is nediched the process of studying is
damaged. They are mainly the socially homogenoosipgy and the groups divided
equally between men and women that are almost isipleso be achieved.

The most important characteristics of this methoe stress on decoration,
furniture and arrangement of the classroom, usaugic, dramatization, emotionality,
relaxation and positive atmosphere, and the au#twe behaviour of the teacher yet

kind of a parent-childlike relationship between teacher and the student. In other

*8 Welford, John. Home page. 30 Jan. 2006. 11 Fel6.20
<www.jwelford.demon.co.uk/brainwaremap.suggest.html

**Nunan, D. p.239.

%0 Harmer, JThe Practice of English Language Teachingsé.

®1 Lozanov, G Suggestology and Outlines of Suggestop&dydon and Breach: New York, 1978.
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words, the classroom looks different and unusubker@& are, for example, armchairs,
carpets, music, and a lot of posters, picturesraapgs on the walls. The learners learn
from both the direct instructions as well as theimment in which the instruction
takes place.

The most conspicuous feature in Suggestopediaeiséhtrality of music and
musical rhythm to learning. The most typical ones @ memorable piece of classical
music such as a Beethoven symphony and a lightéeemf music, such as a piece of
Baroque musié? The use of music both in the background and ascaampaniment to
certain activities can perhaps be motivating ardxneg but | am not convinced that
most of the teenagers for example would be wiltmgsten to baroque music or a piece
of Beethoven symphony. The group of ESL/EFL teaslwensiders “the dim lighting,
large comfortable chairs and music selections todieavailable to the majority of
schools, and these ‘environmental factors’ to h¢acdy close to impossible for very
large classes® It is hard to imagine that every school would beipped with such a
classroom with specific decorations - carpets, aairs, curtains, lights etc. as they are
very costly.

| have not gained much experience with Suggestapsalifar, which makes it is
very difficult for me to form an opinion. | have vex tried it in my teaching practice,
but | was once being taught this way. It was duong of the Methodology course at
the Faculty of Education in the English departmé@mto girls had a task to study the
principles of the Suggestopedia and to show theniéoclass in practice. | found it
fairly relaxing and interesting, partly due to tleassroom arrangements, unusual
decoration, furniture, music etc. From my poinvw, this way of teaching is relaxing
and comfortable. It is widely known that the studesbsorb more being relaxed rather
than stressed. However, every student has a ditfégeel of “positive relaxation” and
thus it is difficult for the teacher to reach itaetly and at the same time. If s/he does not
succeed in reaching this level exactly, it may edosing the learners’ concentration on
a given task. Moreover, they might become distthttg e.g. special arrangements in

the classroom.

%2 Bowen, Tim. “Methodology Challenge. What is Sudgpedia?” Onestopenglish. Macmillan.
2005. 10 Jan. 2006.
<www.onestopenglish.com/Teacher_Support/Methodolgylive/teaching-approaches/
suggestopedia.htm

%3 Suggestopedi&nglish Raven. ESL/EFL Resources. 11 Jan. 2006.
<www.englishraven.com/method_suggest.btml
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Another thing to be discussed is the use of diadegn the lessons based on
Suggestopedia. They are performed in two so-cétledcert” - in the first one, teacher
does a slow, dramatic reading of the dialogue symghed in intonation with classical
music and in the second one, students put aside dtrgpts and the teacher reads at
normal speed according to the content, not therapaaying music - this typically ends
the class for the d&i/.In my opinion learning a foreign language does not equal a mere
memorizing dialogues and vocabulary pairs. Tod&gsd for teachers, as | mentioned
earlier, is to engage students in interactive 8ina. To succeed, they should — among
other things — study how to put words together,clvltéenseto use and when and so on.
That involves studying grammar which is not taudjnectly in Suggestopedia; it is only
studied through the so-called “peripheral learnimyich means presence of posters and
maps on the walls. Based on my personal experiénogy be useful and contribute to
learners’ effectiveness of studying; however, pseing the grammar patterns is
insufficient and the learners should practice treemwell. On the other hanttachers,
who approve of this approach, say that “the ‘pegrphlearning’ can be a huge factor in
encouraging students to apply language more indigpely, thereby taking more
personal responsibility for their own learning agédnerating a feeling of more
confidence and aptitude. Peripheral information a0 help encourage students to be

more experimental, and look to sources other tharigacher for language inp§t.”

1.6.2. History

This method is a specific set of learning recomma#iods derived from
Suggestology® It was originally developed in 1970s by the Buigareducator Georgi
LozanoV’ and the original form consisted of the use of eaesl dialogues, often
several pages length, accompanied by vocabuldsydisd observations on grammatical
points® - that has not changed over years. Lozanov alslamel that “memorization in
learning through suggestopedia would be accelerayedp to 25 times over that in

84 <www.englishraven.com/method_suggest.html

85 <www.englishraven.com/method_suggest.html

% <www.onestopenglish.com/Teacher_Support/Methodokgylive/teaching-approaches/
suggestopedia.htm

67 <www.onestopenglish.com/Teacher_Support/Methodokgyiive/teaching-approaches/
suggestopedia.htm

%8 <www.onestopenglish.com/Teacher_Support/Methodokgyiive/teaching-approaches/
suggestopedia.htm
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conventional learning methodS” His approach was based on the power of suggestion
in learning; “the notion being that positive sugges would make the learner more
receptive and, in turn, stimulate learniff§.He also believed that “learners may have
been using only 5 to 10 percent of their mentalacdp, and that the brain could
process and retain much more material if givenitogt conditions for learning™
Based on his believes, ideas and opinions he folmsedurve of forgetting. He thought
that if we use the features of Suggestopedia irteashing practice, the learners’ curve
of forgetting will be as shown in the following dimam. We can compare it with the

classical curve of forgetting which is widely knowath around the world.
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1.6.3. Language and Linguistics

Only everyday English was used in dialogues in egsbn of Suggestopedia;
students had handouts half in mother tongue arfdirhdhe target language and they
learned blocks of language. Mother tongue was usely in case of need of

%9 <www.onestopenglish.com/Teacher_Support/Methodokgyiive/teaching-approaches/
suggestopedia.htm

0 <www.onestopenglish.com/Teacher_Support/Methodokgyiive/teaching-approaches/
suggestopedia.htm

T «www.englishraven.com/method_suggest.btml
2 Lozanov, Georgi. Home page. 17 Nov. 1998. 8 Ja@62
<www.suggestopedia.com/image/memo_ gr.gif
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clarification. Even quick translations are not usedSuggestopedia because they are
considered to be disturbing in the process of legtf?

1.6.4. Teaching and Testing

Larsen-Freeman describes that the teaching by Stayglia usually consists of
so-called “primary activation” which means thatdstnts reread the target language out
loud, as individuals or in groups and “secondamyation” which means that students
engage in various activities designed to help tbdents learn the material and use it
more spontaneously - activities include singingaitag, dramatizations and ganés.

It is not common in Suggestopedia courses to seehmrk to the learners. It is
limited to re-reading the dialogue, which has bstewlied in the class - once before they
go to sleep at night and once the following mornihgersonally remember most of
what | read before falling asleep.

Grammar is not explained directly, it is so-callperipheral learning”, which
was discussed earlier in detail. Errors are toderand not corrected immediately, but
later on by the teacher. This kind of correctiorcadled indirect correctioff. This is
perhaps that the continuity of speech should nahtegrupted. Personally, | think that
serious mistakes causing misunderstanding shoutwitvected immediately to help the
learner realize what s/he has done wrong.

Teachers, who use the Suggestopedia in their e@ghiocessare guides,
performers and initiators of activities; students performers and participants of the

teaching process.

1.7. Communicative Approach
1.7.1. Characteristics

If we want to characterize the pedagogy of languagehing over the past ten
years or so in one word, we can say that it is ‘lcmicative”. Widdowson says that it
is of course the Communicative Approach (furthereferred to as the CA) which is in

current fashion in methodolod$ He continues his description of the CA as follogvin

3 Larsen-Freeman, D. p.81

" Larsen-Freeman, D. pp.84-86

5 Larsen-Freeman, D. p.83

S Widdowson, H. G.Aspects of Language Teachir@xford: University Press, 1990. p.160.
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“it concentrates on getting learners to do thinthwanguage, to express concepts and to carry
out communicative acts of various kinds. The contéma language course is now defined not in tesns
forms, words and sentence patterns, but in terniseofoncepts, or notions, which such forms ard tse

express, and the communicative functions which #reyused to perforn{?

As far as the CA is concerned, | think it is thestnoomplex approach to the
foreign language teaching because it focuses omuskeof language and meaningful
communication which is one of the key ability ofparson in today’s world. The
syllabus of the CA lessons is not based on stractdevelopment (past tense,
conditionals, etc.) but on functional developm®mthich means asking for permission,
asking directions etc. as a result; students arengiasks to accomplish using language
instead of studying the language. The abilities tneed above are essential skills of a
person who intends to be an adequate part of tedagciety. Its goal is a
communicative competence which requires a correetai the language appropriate to
the given situation, complete and fluent speakimg@ iforeign language, and finally an
ability to explain, express and describe ideas.

Definition of the CA by Harmer is:

“We can sum up a methodological approach to thenieg of languages which takes account of
categories of input and output. Because of thed@rucommunicative activities and the concentradion
language as a means of communication such an aprbas been called the communicative

approacH’.79

The following diagram shows the view of the procet®uilding the learners’

communicative competence by Harmer.

INPUT OUTPUT
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"Widdowson, H. G. p.159.

"8 ESL Glossary: Definitions of common ESL/EFI ter@smmunicative ApproaciBoogles World.
13 Jan. 2006.

<www.bogglesworld.com/glossary/communicativeapprdatcie.

" Harmer, JThe Practice of English Language Teachipgtl.
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When two people are talking to each other it ieghat they are doing so for
several reasons. These reasons are presentedfafioleéng Harmer's figuré®®

T processes a variety of language

|
|

v wants to say something |
SPEAKER/WRITER has a communicative purpose :
T selects from language store I

! |

y wants to listen to something I
LISTENER/READER interested in communicative purpose :
|

|

|

Berns writes that the language is an interactiohwaf or more people; it is an
interpersonal activity with a clear relationshipthwvsociety and its study has to look at
the use of language in contexts — linguistic, doaiasituationaf’ | believe that the
study of the foreign language in context is verfgaive and the learners may find it
helpful. Besides improving their knowledge of tleeeign language, they also become
acquainted with the culture of the foreign counémyd uplift their motivation for
studying.

The group of ESL teachers highlight that the CAasset of principles about
teaching including recommendations about methodrevkiee focus is on meaningful
communication not structure, use not usageEmphasis in CA lessons is put on using
the language in communication with other people andlearning to communicate
through interaction with other learners in the értanguage. These reasons stand
behind the necessity of all four skills (speakilgtening, reading, and writing) and as
such they ought to be practiced in balafrce.

This approach focuses on language as a “mediumtoohmunication but
professor Dodson distinguishes between “the languag a ‘medium’ level
communication which is e.g. practising how to dawy ithe language but with no added

purpose and as a ‘message’ level communicationeminer pupil uses the construction

8 Harmer, JThe Practice of English Language Teachjpm46-47.

8 Morea, Lucas. “The Communicative Approach in Estyls a Foreign Language TeacHimgonographias.
1997. 11 Jan. 2006.
<www.monografias.com/trabajos18/the-communicativpraach/the-communicative- approach.shtmi

82 cwww.bogglesworld.com/glossary/communicativeapproatoh.

8 Harmer, JThe Practice of English Language Teachipg1.
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practised at the medium level for a specific puep8s He adds that “a person has to
practise language at medium level first in ordebbeécable to exercise it at message level
and the problem is that a great number of teachever used to go beyond medium
level and use the language for true purposes dafisgmnd receiving messages; they are
teaching pupils ‘about’ the language, about itdgoas and rules, rather than using it
actively for real purposes® The very last sentence of the previous quotatanfions
precisely what my research has shown — in shadygals that many teachers think that
the CA is the best method and that they use ihair tteaching practice a lot but they
think that the other teachers use the GTMis fact seems to suggest that they use it
frequently themselves but they are afraid to adtmBowen’s opinion supports my idea
and states that “most teachers would probably tikethink that their classes are
‘communicative’ in the widest sense of the word dheir lessons probably contain
activities where learners communicate and wherkstase completed by means of
interaction with other learner$® He continues that they usually employ other meshod
and approaches in their teaching process and leragaeonsider it to be correct. In my
opinion the teaching process should consist of other ndetlamd approaches as well
but the CA should be the basis.

1.7.2. History

There are a lot of origins of the CA. It could kedsthat it is the product of
educators and linguists who had not been satisfigdthe ALM and the GTM! It was
developed by Robert Langs MD, in the early 19%0s.

1.7.3. Language and Linguistics
The teachers are advised to often use idiomaticisvand everyday vocabulary
since they are vital for communication and undediteg native speakers’ speech. The

8 The Communicative approachhe University of Wales. 6 June 2005.
<www.aber.ac.ukimglwww/seclangacg/langteach9.html

8 <www.aber.ac.ukImglwwwi/seclangacq/langteach9.html

8 Bowen, Tim. “Methodology Challenge. The CommuriiaiClassroom”. Onestopenglish. Macmillan.
2005. 18 Jan. 2006.
<www.onestopenglish.com/Teacher_Support/Methodokgylive/teaching-approaches/
communicative-classroom.htm

87 «www.monografias.com/trabajos18/the-communicativprapch/the-communicative-approach.shtml
8 What is the Communicative ApproadB@ropean Society for Communicative Psychotherapy.

19 Jan. 2006.

<www.escp.org/approach.html
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formal language is necessary to be practiced asfarethe learners should manage to
communicate with other people at a formal level.

The learners’ mother tongue is used in 5% of ttesdd® because of the
learners’ needs. Finnochiaro and Brumfit say tmahdlations may be used where

students need it or benefit frontit.

1.7.4. Teaching and Testing

Interesting activities from the real life shoulds@lbe included in a teaching
process in that they help the learners engage #leess more easily. Games are
significant for they as well remind of real lifdwgtions. Materials used in classes must
relate to pupils’ own lives, must be authentic),raad fresh and connected to nowadays
topics. In lessons based on the CA, émephasis is on practice of oral and listening
skills in pair work or group work as a way of deyghg communication skills:

Grammar is not of a great importance in this apgmp&rom my point of view
practice of grammar is powerful when the intentiorio create a correct sentence so |
recommend pointing out at least a few examplesachegrammar pattern. However,
having made a correct sentence while being afraghyging it in real life is not desired
either. The CA tends to prevent this by practictiglogues in real-life situations
pretended in class.

The teacher should facilitate the communication ragnall participants and yet
act independently. He is also an advisor and a smilon. Students are active
participants who learn to communicate by speakwgo apply their knowledge of
language forms, meaning and functions through mieraction between speaker and
listener, they figure out the speaker’s intentiowd &hould be capable of saying one
sentence in several different ways.

Errors are tolerated in the CA because studentdezan from them. They are
seen as a natural outcome of the development ofnzomeation skills.

8 Hanusové4, Sitlana. “The Communicative Approach.” MethodologgcElty of Education, Brno.

16" Nov. 2004.

% The Communicative Language Teaching Appro&eiglish Raven. ESL/EFL Resources. 11 Jan. 2006
<www.englishraven.com/method_communicative.btml

°! Larsen-Freeman, D. p.134.

%2 | arsen-Freeman, D. p.131.
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1.8. Task-Based Method

1.8.1. Characteristics

It may once in a while be stimulating and refreghto use the Task-Based
Method (further on referred to as the TBM) in cé&sdo avoid boredom, break
stereotypes and prevent fatigue. | suppose thatrt@thod very much improves the
effectiveness of the teaching process. The learfireist amusing and interesting, and
will much more easily retain gained knowledge igithmind rather than working it out
themselves. Harmer also highlights that “therelbesen an agreement that language has
to be acquired as a result of some deeper experidren the concentration on a
grammar point® On the other hand, in my opinion such self-stugdyeaploring,
investigating, listening, writing and speaking mlag rather time consuming if not
organized properly. According to my personal exg@e, in most schools the children
are offered optional foreign language lessons twicthree-times a week and the TBM
could be used in these lessons to show the leahogvghe process of learning can be
interesting, amusing, refreshing and taken froniffarént point of view. Here, | would
recommend the sections based on TBM in a set disoalled Cutting Edg¥. | have
not had the opportunity yet to be taublytthe TBL methodbut | have once tried it in
my teaching practice. | applied one of the actgtwe covered in the Methodology
course at the Faculty of Education in the Englishadtment and as | mentioned earlier
— students enjoyed it, it was far more entertainiog them than dull yet effective
learning of new vocabulary. Unfortunately, it wasnae consuming activity.

Richard Frost presents these advantages of the TBM:

“- The students are free of language control. Timexgt use all their language resources
rather than just practising one pre-selected item.

- A natural context is developed from the studeetgeriences with the language that is
personalised and relevant to them.

- It is a strong communicative approach where sitglespend a lot of time
communicating.

- It is enjoyable and motivating”™

% Harmer, JThe Practice of English Language Teachng4.

% Cunningham, S., and Moor, Rew Cutting EdgeHarlow: Longman House, 2005.

% Frost, Richard. “A Task-based approach.” Britissu@icil. BBC World Service. 7 Feb. 2006.
<www.teachingenglish.org.uk/think/methodology/tasksé&d.shtn.
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As it has been already stated, | prefer freedomanfjuage control and the
natural context of language. The communicative aatenre of a foreign language
learner is one of her/his best and most appreciabglities if s/he desires to be an
adequate part of communication process in todagiddy

McKinnon and Rigby say that the TBM “offers thed#at an opportunity to be
taught more naturally. The primary focus of classnaactivity is a task and language is
an instrument which the students use to completéhi¢é task is an activity in which
students use language to achieve a specific outcbheeactivity reflects real life and
learners focus on meaning; they are free to useammuage they want® According to
my experience, this learners’ freedom of using dmyguage they want, is very
productive because the learners are very oftenoaexabout making mistakes and
speaking in front of the whole class but such simgpln small groups and in front of
only a few of their schoolmates can help them se ltheir boundaries and improve their
courage. When McKinnon and Rigby speak about digs/in the TBM they mention
that “an activity in which students are given & ééwords to use cannot be considered
as a genuine task, nor can a normal role playdb#s not contain a problem-solving
element or where students are not given a goatdoh. In many role plays students
simply act out their restricted role. For instanade plays where students have to act
out roles as company directors but must come tagaeement or find the right solution
within the given time limit can be considered aujar task in TBL.?’

The typology of the TBM can be the following:

ORDERING
SORTING/CLASSIFYING
LISTENING COMPARING/
MATCHING
YOUR TOPIC
PROBLEM SOLVING CREATIVE TASKS/PROJECT
WORK

SHARING PERSONAL EXPERINENCE/ANECDOTE TELLING®®

% McKinnon, Mark, and Rigby, Nicky.Methodology Challenge. Task-based learniBgestopenglish.
Macmillan. 2005 15 Jan. 2006.
<www.onestopenglish.com/Teacher_Support/Methodokagylive/teaching-approaches/task_based
learning.htre.

7 <«www.onestopenglish.com/Teacher_Support/Methodokgyiive/teaching-approaches/task_
based_learning.htm

% Hanugov4, Sitlana. “The Task-Based Method.” Methodology. Facol Education, Brno.

23% Nov. 2004.
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An example of activities for this typology can libe topic can be “cats”, a
listing task might be — list three reasons why pedpink that cats are good pets, a
comparing task might be to compare cats and dogstasa problem-solving task could
be to think of three low budget solutions to thekpem of looking after cat when
family is absent, an experience sharing or anectbtiiag tasks could involve sharing
stories about caf$.

1.8.2. History

The traditional model for the organization of langa lessons has long been the
PPP approach (“presentation” of a language iterthbyteacher, “practice” in the form
of exercises, “production” of the sentences). Areraktive to the PPP model is the
Test-Teach-Test approach (TTT) in which the produacstage comes first and the
learners are thrown in and required to performréqudar task.

The TBM was presented as a TBL=task based leamimde! by Jane Willis in
1996

1.8.3. Language and Linguistics

During the lessons based on the TBike learners’ mother tongue should be
avoided® because the learners ought to be able to desenieything, express
themselves and their opinignand to communicate only in the target languagshB

forms of the target language are used — formali@iodmal.

1.8.4. Teaching and Testing

The self-teaching is a basis for the TBM les$®nshis means that the students
work out things themselves; they explore, investigand contribute to the lesson.
Richard Frost says that in the task-based lessotetither does not pre-determine what
language will be studied; the language studiecetsrchined by what happens when the

% Hanu$ov4, Sitlana. “The Task-Based Method.” Methodology. Facol Education, Brno.

23% Nov. 2004.

190 cyyww.onestopenglish.com/Teacher_Support/Methodokgyfive/teaching-approaches/task_
based_learning.htm

101 Richards, J. C., and Rodgers, T.Approaches and Methods in Language Teachif§A: Cambridge
University Press, 2003. p.240.

192 eyyww.teachingenglish.org.uk/think/methodology/taskséd. shtr.
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students complete the central tASkHe also shows that the TBM lessons are typically

based on three stages:

1 Pre-task phase - the teacher introduces the tapit gives the students clear
instructions on what they will have to do at thektatage and might help the students to recall
some language that may be useful for the task. sth@ents can make notes and spend time
preparing for the task.

2 Task-cycle - Task - students complete a taskainspor groups using the language
resources that they have as the teacher monitdreféers encouragement.

- Planning - students prepare a short oral ottewriteport to tell the class
what happened during their task. Meanwhile thehtenés available for the students to ask for
advice to clear up any language questions theyhasag.

- Report presentation - students then report bathe class orally or read
the written report. The teacher may give the sttglsome quick feedback on the content.

3 Language focus - Analysis of new features - dagher then highlights relevant parts
from the text of the recording for the studentsat@lyse. The teacher can also highlight the
language that the students used during the repadepfor analysis.

- Practice - finally, the teacher selects languageas to practise based
upon the needs of the students and what emergadtfre task and report phases. The students

then do practice activities to increase their aterice and make a note of useful langudtfe.”

A balance should be kept in the TBM between fluendyich is what the task
provides, and accuracy, which is provided by tasidback®®

Grammar is usually explained right after the tasknished and error correction
takes place afterwards as well. The reason may beslthat the continuity of the
teaching process should not be interrupted.

The teacher’s role is to be advisor and initiator; the students are called

explorers and investigatot®

1.9. Lexical Approach
1.9.1. Characteristics

The key principle of the Lexical Approach (further referred to as the LA) is
that “language consists of grammaticalized lerist lexicalized grammar’. What this

103 cyyww.teachingenglish.org.uk/think/methodology/taskséd. shtr.
104 cyww.teachingenglish.org.uk/think/methodology/taskséd. shtr.
195 cyyww.onestopenglish.com/Teacher_Support/Methodokgyfive/teaching-approaches/task_

based_learning.htm
1% Richards, J. C., and Rodgers, TApproaches and Methods in Language TeachipgR35-236.
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means is that lexical phrases offer far more laggu@enerative power than
grammatical structures>”’

In my opinion the LA is very useful approach to the foreign laage teaching.

If we want our learners to communicate naturallg #lmently and to understand the
native speakers’ speech they must have knowledggedéxical unitscollocations and
the way the native speakers speak which is theadithe LA. On the contrary if the
target language is taught this way only it is dalainsufficient. It would mean
practicing only speaking, but the need is for allrfskills to be used in balance in order
to make the learning as much effective and comglgtgossible. | think that probably it
Is sensible to combine the LA with other methods.

As it was already mentioned, the aim of the LAasuild the learner’s lexis, to
draw learners’ attention to lexical units and coédittons and their use. The set of these
is called linguistic corpu¥® Different scientists use different and overlappiegns for
fixed or set phrases such as “prefabricated phhaskexical phrases”, “formulaic
language”, “frozen and semi-frozen phrases” ete Tost typical ones are “lexical
chunk” - an umbrella term which includes all th&éetterms, and “collocation” - it is
also included in the term “lexical chunk”, but streferred to it separately from time to
time; here are some examples: lexical chunks @reanhot collocations) - by the way, up
to now, upside down, If | were you... and lexical ks (that are collocations) - totally
convinced, strong accent, terrible accident, sariseumour, sounds exciting, brings
good luck*®®

The following and the most widely used taxonomy lexical items was
suggested by Lewis; he distinguishes - words (bapk, pen), polywords (e.g., by the
way, upside down), collocations or word partnershig.g., community service),
institutionalized utterances (e.g., We'll see; Thab) and sentence frames and heads
(e.g., That is not as . .. as you think; The faggestion/problem/danger was. . .) and
even text frames (e.g., in this paper we explore.Firstly...; Secondly.. .;
finally. . .)'° Personally, this taxonomy appeals to me the mestise it is simple and

clear.

W7ESL Glossary: Definitions of common ESL/EFI tertexical ApproachBoogles World.

21 Dec. 2005xwww.booglesworld.com/glossary/lexicalapproachiitm

198 |slam, Carlos. “Lexical Approach — What does @dakapproach look like?” British Council.

BBC World Service. 10 Jan.2006.
<www.teachingenglish.org.uk/think/methodology/lexiapproachl.shtml

199 cyyww.teachingenglish.org.uk/think/methodology/lexiepproachl.shtml

19 Moudraia, Olga. “Lexical Approach to Second Languagaching’ Centre for Applied Linguistics.
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In the Lewis’s view “native speakers carry a pobhondreds of thousands, and
possibly millions, of lexical chunks in their head=ady to draw upon in order to
produce fluent, accurate and meaningful languadtfeHe also says that “the LA is not a
break with the CA, but a development of it*And Schmitt adds that “the mind stores
and processes these lexical chunks as individualeshThe mind is able to store large
amounts of information in long term memory butsteort term capacity is much more
limited; it is much more efficient for the brain tecall a chunk of language as if it were
one piece of information-** But on the other hand as Islam and Timmis merfiiiis
not possible or even desirable, to ‘teach’ an umdicdhnumber of lexical chunks. It is
beneficial for language learners to gain exposurelekical chunks and to gain
experience in analysing those chunks in order ginbthe process of internalisation.
Encouraging learners to notice language, spedyitexical chunks and collocations, is
central to any methodology connected to a lexidalwvof language®* | almost
approve of these ideas because, as | have alreatiytlse aim of the foreign language
studying is not plain memorizing, but being ableptrticipate fully in the foreign
language conversation and understand native speakeech.

Finally, let me present two interesting notes ablexitcal phrases. Boeck points
out what she likes saying the sentence “That'sstag native speakers typically say”
When presenting idiomatic phrases, standard expresssocial and spoken language
chunks etc. And Lewis usually says: "Whenever soraaasks me ‘why is that?’ - with
reference to the structure of some language itérwill answer: ‘That's how it is in

y 1116

English.

1.9.2. History
This method was invented 10 years ago by Michaeld'tf as “an alternative to
grammar-based approaches because it is based adetheéhat an important part of

language acquisition is the ability to comprehemdl groduce lexical phrases or

June 2001. 14 Feb. 2006.
<www.cal.org/resources/digest/0102lexical.html

1 owww.teachingenglish.org.uk/think/methodology/lexiepproachl.shtrml
112 eyyww.teachingenglish.org.uk/think/methodology/lexiepproachl.shtml
113 cyvww.teachingenglish.org.uk/think/methodology/lexiepproachl.shtml
114 cyww.teachingenglish.org.uk/think/methodology/lexiepproachl.shtml
115 slam, Carlos. “Lexical Approach — What does adakapproach look like?” British Council.
BBC World Service. 10 Jan.2006.
<www.teachingenglish.org.uk/think/methodology/lexiapproach2.shtml
118 cyww.teachingenglish.org.uk/think/methodology/lexiepproach2.shtml
17 «www.cal.org/resources/digest/0102lexical.html
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‘chunks’ and they become the raw data by whichnlear perceive patterns of language
traditionally thought of as grammaf?

1.9.3. Language and Linguistics
As | have experienced so far, teachers use thettiagguage only; the mother
tongue is used in translations. Pronunciation ipartant; it should be accurate and

precise as the native speakers’ one, but yet matt gmphasis is placed on it in the LA.

1.9.4. Teaching and Testing

The teacher should include practicing of all fokills (reading, speaking,
listening and writing) in her/his lessons becauieof them contain lexical units
necessary for the learners.

Teachers are organizers, guides or facilitators ansburce of information.
Learners are encouraged to participate fully irsdes through speaking, listening,
noticing and reflecting. They are discoverers amig @nalysts'®

When teaching in the LA, grammar is prioritised dogse it is a receptive skill
involving perception of similarity and different®.Error correction highly depends on
the aim of the exercise; errors that may cause mdewstanding are corrected
immediately.

Activities used to develop learners’ knowledgeexital chains usually include:

“- Intensive and extensive listening and readinthetarget language.

- First and second language comparisons and ttamslacarried out chunk-for-chunk,
rather than word-for-word.

- Repetition and recycling of activities, such ammarizing a text orally.

- Guessing the meaning of vocabulary items frontexn

- Noticing and recording language patterns anbbcations.

- Working with dictionaries and other referencelso

- Working with language corpuses created by theheafor use in the classroom or

accessible on the Internét®

In my opinion, there are plenty of amusing and uisettivities that can be

realized in the LA based lessons. My favourite ofies the previous quotation are:

18 cyww.cal.org/resources/digest/0102lexical.html

19 Richards, J. C., and Rodgers, TApproaches and Methods in Language Teachint35.
120 cyyww.teachingenglish.org.uk/think/methodology/lexiepproach2.shtml

121 cyww.cal.org/resources/digest/0102lexical.html
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first and second language comparisons and trams)adéind guessing the meaning of
vocabulary items from context because | considemtlvery engaging for the learners
and my experience as well shows that once thedesamork out something themselves
they remember it more easily than if the same tisrggmply told to them. .

The typical classroom procedure usually involves:
- teaching individual collocations,
- making students aware of collocations,
- extending what students already know by addirg\edge of collocations,

- storing collocations through encouraging studémteeep a lexical notebodk

1.10. Conclusion

All things considered, | personally prefer the Conmicative Approach in my
teaching practice. In my opinion, almost every rodthas some positive and negative
features and it obviously depends on each teacheelect the positive elements, to
combine them favourably and effectively and, assailt, to create own way of teaching

s/he considers to be the best.

122 Hanu$ova, Sitlana. “Lexical Approach.” Methodology. Faculty Bélucation, Brno. 30Nov. 2004.
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2 Research

2.1. Introduction

When | started to think about a topic for my dipkorthesis | came to the
resolution that what | was interested in most durmy studies at the English
department at the Faculty of Education were thehdlblogy courses. We have had
these courses in almost every semester duringivexyéar study and one of the most
interesting ones was a course based on presertationethods and approaches in the
foreign language teaching (i.e. their charactesstipositive and negative features,
which of them are considered to be good and wideid or which are not so efficient
and not so much spread etc.) In short, we werett@t nowadays the best, and also
most often used, method is the Communicative Apgraand, moreover, that teachers
should avoid using Czech language in classes. Mgopal experience from the
secondary school, language schools and my teaghadice was quite different. My
teachers, except for native speakers, usually @&asth language frequently during
their lessons. Some of my teaching practice meriteed to use only English but the
students looked rather confused. So | realizedtthisis probably not their usual way of
teaching. After such experience | decided to desaarch based on this topic — to detect
the situation at some secondary schools and laegsegools in Brno and to use this
information as a basis for my diploma thesis.

The main aim of my research was to find out whiagtthods and approaches in
the foreign language teaching the teachers considaz the best in general, which ones
are the most widely used according to their opigiand which they use the most.

The questionnaire was divided into two parts. ka finst one, the teachers were
asked a few personal questions. In the second theg,were supposed to mark the
methods from 1 (the best) to 8 (the worst) accardantheir opinion. At the end, there
was a space for their comments. A short descrippiomethods was enclosed to the
questionnaires given to the teachers. For he wheision of the questionnaire, the
description of methods used in the questionnaiteaamintroductory letter for teachers
see Appendix No. 1, 2, 3.

There were 130 copies of the questionnaire dideibuto teachers at 10
secondary schools and 10 language schools in B questionnaires were returned,

of which only 74 were suitable for evaluation.
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In the following text, the results of research jpresented. They are divided into
three sub-chapters. The first one, called “Paricip’, focuses on the number of
teachers at the language schools and at the segasutmols, the number of female and
male teachers, the Czech teachers and native spestke The following sub-chapter,
“Generalisation”, deals with the average age oftdazhers, the average length of the
teaching practice, the average use of Czech largimglasses and the percentage of
the teachers who have gone through some kind ahéeatraining (referred to as
qualified teachers). The last sub-chapter, calledeferences”, outlines the teachers’

opinion about methods and their evaluation of tlethmds.

2.2. My personal preferences

The best methods according to my opinion:

1. communicative approach 5. audio-lingual method

2. direct method . total physical response

3. lexical approach . grammar-translation method

0N

4. task-based method . suggestopedia

The most widely used methods in general :

1. communicative approach . lexical approach

2. direct method . audio-lingual method

3. task-based method . total physical response

(N[O (01

4. grammar-translation method . suggestopedia

The most personally used methods:

1. communicative approach . total physical response

2. direct method . audio-lingual method

3. task-based method . grammar-translation method

(N | |01

4. lexical approach . suggestopedia

2.3. Findings
2.3.1. Point of Departure numbers (for details seAppendix No. 4)
2.3.1.1. Participants

The total number of participating teachers wasof4yhich 66 were Czech and
8 native speakers. This was quite surprising sinpeesumed that the proportion of
Czech and native speakers at the language schanikl Wwe balanced. However, the
findings did not prove it.

In my opinion the number of males and females shaé also almost equal;
nevertheless, the results of the research wererdiff. From the total number of 74

teachers, 64 were female. On the other hand, nitislance is generally a problematic
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issue in today’s system of education as such. Imeig terms, the reasons for the
relative unpopularity of this occupation are foliagg — male teachers usually do not
earn enough money for their families, teachersiad@tatus in society is not very high
etc. But analysis of these is not a subject ofdiptoma thesis.

From the total number of 74 teachers participatettié research, there were 34
teachers from language schools and 40 from secpsdhools.

2.3.1.2. Generalisation

The average age of respondents was 33.9 yearharalérage length of their
teaching practice was 9.8 years. This result wag gurprising because it showed that
the average age of the teachers starting the tepchreer was 23 years and that at this
age their university studies could not have bemislied yet. In my opinion, the teachers
who teach at secondary schools or at language Ischloould be qualified — they should
have passed some international methodology exarB&T&, TOEFL etc.) or they
should have at least gone through teaching practioeng their university studies and
be supervised by their teaching practice mentoesnd- at the age of 23 most of the
teachers could not gone through any of these yet.

A majority of respondents (82%) was qualified whicleonsider insufficient
and, from my point of view, every teacher shouldengo some teacher training prior to
the teaching practice.

Concerning the average use of the learners’ mdthregue in classes, Czech
language was used in 23% of each lesson, whichmiesa one quarter, i.e. 15 min out
of 60. This number is quite high if we realise tha most frequently used method is
the CA. In this context some of the teachers st#tat Czech language is often used
only for grammar explanations and for example wtienstudents are being prepared
for various kinds of exams or when the learnersdvidedge of vocabulary is to be
tested. | believe that explaining grammar doesnegessarily mean teaching grammar.
The aim of teaching should be not only the presiemtaf grammar but also teaching

when and where to use a particular piece of granamdrapply it to real life situations.

2.3.1.3. Preferences
The orders of methods that the teachers consideetthe best and the most
personally used were quite similar. It may almesins that they try to be "ideal” and

say that they personally use what is considerdubtthe best (for details see Appendix
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No.4), or they think that they do something in sk but in fact, they do something
completely different. The idea is supported by Borivener and his “Theory X and
Theory Y™ which was presented on the Lingua Forum in Pragudarch 2006. He
suggested that what the teachers usually do isetaway be the opposite of what they
believe they do. It is illustrated by the followirexamples introduced at the Lingua
Forum:

e According to this theory, a teacher supposes tad“fivays to make games or
entertaining activities out of dull material”. Hovwe¥, in reality such teachers
“find what is engaging in the material they are king with rather than grafting
on games and ‘fun’ techniques”.

* When the teacher thinks that a typical lesson ctnéldseen as a sequence of
activities, games etc. that were chosen and giwdahd class, in reality it could
be seen as an interaction that brings in appr@ptegks, exercises, activities
when useful.

* For other examples included in this theory — sepefglix No. 12.

According to a majority of the teachers, the mogtely used method by other
teachers was the GTM. It seems to me that modteotdachers know what the ideal
order of methods should be, but it does not alvwaysespond to their personal habits.
They seem to be afraid to admit it, instead they that the GTM is used by their
colleagues very often and pretend that their practs close to the order that is

considered to be the best.

The teachers think that the rank of the most widely used methods is following:
1. grammar-translation method 5. audio-lingual method

2. communicative approach 6. lexical approach

3. direct method 7. total physical response

4. task-based method 8. suggestopedia

2.3.2. Language schools vs. secondary schools (etails see Appendix No. 5)
2.3.2.1. Participants

Out of the 100 returned questionnaires, 74 werduated — 34 from language
schools and 40 from secondary schools. Concerhmgioportion of respondents at the
language schools, there were 27 Czech teacherg aative speakers of which 5 were

men and 29 women. At the secondary schools theseonly 1 native speaker and 39

! Scrivener, : “Lingua Forum Prague March 2006”
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Czech teachers, 35 women and 5 meersonally, | consider the number of native
speakers at schools unsatisfactory, especiallyee@drslary schools. There should be
more native speakers on both types. Even thougRtieeh teachers may be very good
at a foreign language, they will probably neveaiatthe same level of English as native
speakers. It is important that students have tlssipiity to have personal contact with
native speakers in order to get used to the expmzieHowever, from my personal

experience, | know that nonqualified native speskesme to the Czech Republic
nowadays as well and want to teach English withwaxing any kind of previous

training and in some schools they are not acceptkmhetheless, they are offered
positions at other schools. The lack of native kpesain the Czech Republic is a
problematic issue but they definitely should not dmbmitted without having proper

education and training.

2.3.2.2. Generalisation

The average age of teachers at the language sambbt the secondary schools
was quite different (30.3 years and 37.6 yearsedspely). Almost the same situation
arose in the case of the average length of teaqgimactice (7.9 years at the language
schools vs. 11.6 years at the secondary schoalsjhanpercentage of qualified teachers
(79.4% at the language schools vs. 85% at the dacprschools). This shows thai
average the teachers at the language schools amegemo than the teachers at the
secondary schools. The possible reason is thatethehers that are admitted to the
secondary schools have already finished their usityestudies while for the admission
to the language schools it is not always necedsanave a degree. It is sufficient to go
through some kind of teacher training, for insta@&a_TA, TOEFL etc. Another issue
worth mentioning is that university graduates usuatart their teaching career at
language schools but later, mainly women, want trkwat the state subsidised
institutions, especially before going on their maity leave. On the other hand, | do not
think that the shorter length of the teaching pcactautomatically means that the
teachers are less experienced. The situation canvieeted; they can be innovative,
creative, and full of enthusiasm and teaching ogtimforming thus a sharp contrast to
stereotyping and boring teaching practices of aedhller teachers.

The difference in number of qualified teachershat secondary schools and at
the language schools was almost 5%. Possibly & sidespread practice of some

language schools to accept teachers who have ngileted their training yet. This fact
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Is surprising considering that the teachers frora tAnguage schools use Czech
language less (20.1% of a lesson) compared to toeinterparts from the secondary
schools (25.3%). This shows that even though teadktethe language schools are not
so qualified they use Czech language less thatettdhers at the secondary schools. If
they had been properly educated, they would haea bald that the modern trend in

today’s teaching process is to avoid using thenka® mother tongue in classes as
much as possible. Therefore, it would be usefutetmonsider the quality of teacher

training, as it became obvious that a degree doesetessarily mean better mastering

of teaching skills and methodology of the subject.

2.3.2.3. Preferences

Concerning the orders of methods from both typescbbols, the results were
quite similar with only slight variations.

The ranks of the best methods and the most pefgonséd methods were
almost the same while the order of the most wideskyd methods in general differed a
lot. The research proved that the most widely usethod was the GTM. As mentioned
above, it seems that most teachers know what tther @f methods should be but their
personal habits are contrary and that they arédaveadmit it.

Language schools: 34

Secondary schools: 40

The teachers think that the rank of the
most widely used methods is:

The teachers think that the rank of the
most widely used methods is:

. - 2. communicative approach

. grammar-translation method

. - 2. grammar-translation method

. communicative approach

. direct method

. direct method

. task-based method

. audio-lingual method

. lexical approach

. audio-lingual method

. task-based method

. total physical response

. total physical response

1
1
3
4
5. lexical approach
6
7
8

. suggestopedia

0N O |0 [W(N (-

. suggestopedia

2.3.3. Czech teachers vs. natives speakers (for @&t see Appendix No. 6)
2.3.3.1. Participants

From the total amount of 74 teachers there wer€sé€ch teachers (27 at the
language schools and 39 at the secondary schdofgntale and 5 male teachers) and
only 8 native speakers (7 at the language schowloaly 1 at the secondary schools, 3

female and 5 male teachers). The positive asp&ctecning the native speakers was the
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proportion of women and men. | regard it importambalance the number of female
and male teachers, which can consequently helpeakithe stereotype of “old lady”
teaching style. In my opinion, the imbalanced numisieCzech teachers and native
speakers is not beneficial to students and this at&y be the reason why the CA is not
So popular. It is surprising that in almost eveagegory there is a higher number of
female teachers than male teachers, except footi@of native speakers.

2.3.3.2. Generalisation

The nationality of the teachers influences the afs€zech language in classes.
On average, a Czech teacher uses mother tongué%nd a lesson while native
speakers use it only in 1.9%. The reason is simpilee native speakers often do not
speak Czech (if so, only a little) so they canrs# it in their lessons and this, therefore,
enables the learners to acquire higher level obraign language more quickly and
efficiently.

Regarding the age, on average the native speakegoanger (28.6 years old)
than the Czech teachers (34.1 years old). The Heofjythe teaching practice of the
native speakers was 8.8 years in comparison t&#eeh teachers who have taught for
12.5 years on average.

What | object to is the fact that only 62.5% of tiheive speakers are qualified.
This number is obviously much lower compared t098x.of the Czech qualified
teachers. Even though the native speakers havad¥entage of their mother tongue
(i.e. English), it is not enough. I think it esgahfor them to receive proper training

either in their country or in the Czech Republic.

2.3.3.3. Preferences

The orders of methods that the Czech teachersanae rspeakers consider to be
the best and the most personally used were comdsmp The orders, when comparing
the language schools and the secondary schoolsodlidiffer much either. An unusual
outcome of the research was the intense dislikkeolGTM by the native speakers. This
method was placed as the last in both categoriise—-best methods and the most
personally used methods.
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Czech teachers: 66

Native speakers: 8

The best method according to the
teachers’ opinion:

The best method according to the
teachers’ opinion:

. communicative approach

. communicative approach

. task-based method

. task-based method

. direct method

. lexical approach

. audio-lingual method

. direct method

. lexical approach

. total physical response

. total physical response

. audio-lingual method

. grammar-translation method

. suggestopedia

O IN|O |0~ |W[N |-

. suggestopedia

N0 |0~ |W[N |-

. grammar-translation method

The teachers’ most personally used

The teachers’ most personally used

methods: methods:

1. communicative approach 1. communicative approach

2. - 3. task-based method 2. - 3. task-based method

2. - 3. lexical approach 2. - 3. lexical approach

4. audio-lingual method 4. audio-lingual method

5. direct method 5. direct method

6. grammar-translation method 6. total physical response

7. total physical response 7. suggestopedia

8. suggestopedia 8. grammar-translation method

Judgements of the Czech teachers to the most widedyl methods were
expectable. The method number one was the GTM lisdwmas probably due to the
reasons mentioned above. Quite unforeseen was ia@f native speakers on the
most widely used methods. It would be expected ftbem to prefer the CA but their
method number one was the DM. The CA was on thelaice. Again this might
resemble the situation in other categories — thagkmther teachers according to their
personal use of methods. This also correspondsthattiact that 37.5% of the teachers
are not qualified. Therefore, they do not know howeach and why they should use
the CA. They teach a foreign language directly aodsequently they make the most
use of the DM. Furthermore, the following rankimgthe category of the most widely
used methods was:

« 2"place: the GTM,
« 3Yplace: the TBM,
« 4" place: the LA.

This is probably not according to their personaf@rence of methods because
as they are native speakers, they probably cameatksCzech language and obviously
they cannot use it in the lessons.
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Czech teachers: 66 Native speakers: 8
The most widely used methods The most widely used methods
according to their opinion: according to their opinion:
1. grammar-translation method 1. direct method
2. communicative approach 2. - 4. grammar-translation method
3. direct method 2. - 4. task-based method
4. task-based method 2. - 4. lexical approach
5. lexical approach 5. communicative approach
6. audio-lingual method 6. audio-lingual method
7. total physical response 7. suggestopedia
8. suggestopedia 8. total physical response

2.3.4. Teachers with and without teacher trainingfor details see Appendix No. 7)
2.3.4.1. Participants

A majority of the teachers (61) were qualified bart,the other hand, the number
of nonqualified teachers was quite high being atrab20%. There is a high probability
that such teachers do not know how to teach agorkinguage and this is definitely
inappropriate.

Among the nonqualified teachers, there was a ntgjofi female teachers (10)
vs. male teachers (3); there was also a majorityzaich teachers (8) vs. native speakers
(5). The number of nonqualified teachers at theoisgary schools and the language
schools was similar (7 at the language schools @mat the secondary schools).
Logically, 27 of the qualified teachers were frame fanguage schools and 34 from the
secondary schools.

However, there were not equal numbers among feigddle vs. male teachers
(7), the Czech teachers (58) and the native spedBgr The imbalance of the female
and male teachers may be determined by many faetamsong others the social status
of teachers, salary etc. For more comments abagitirtibalance see above — chapter
2.3.1.1.

2.3.4.2. Generalisation

On average, the nonqualified teachers were you(@@® years) than those
qualified (35.7 years) and the length of their l#ag practice was 8.9 years vs. 9.8
years of those who have not received some traigeig As far as the use of Czech
language is concerned, the results show that thkfigd teachers used Czech in 23.5%

of a lesson whilst nonqualified teachers in 25% &dsson.
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2.3.4.3. Preferences

As in categories dealt with previously, the ratirggsthe best methods of the
teachers with and without training were comparable.

Unanticipated was the order of the most personagd methods. The teachers

were probably not so afraid to admit the truth dbive use of Czech language in

classes and the usage of the GTM because it weeed! or 6" place.

Teacher training — yes: 61

Teacher training - no: 13

The most personally used methods
by the teachers:

The most personally used methods by
the teachers:

1. communicative approach

1. communicative approach

. lexical approach

. task-based method

. direct method

. lexical approach

. task-based method

. audio-lingual method

. audio-lingual method

. grammar-translation method

. grammar-translation method

. direct method

. total physical response

. total physical response

0[N |0 |01 [WN

. suggestopedia

0[N |0 |01 [WN

. suggestopedia

Also the order of the most widely used methods wassual. The nonqualified
teachers marked them as in previous categoriesrenchost preferred was the GTM.
Even more startling was the order of qualified hems because their most popular
method was the ALM, the second was the GTM andttind was the CA. This position

of the ALM was highly uncommon because a large nigjof the teachers does not

prefer or like this technique.

Teacher training — yes: 61

Teacher training - no: 13

The most widely used methods in
general:

The most widely used methods in
general:

1. audio-lingual method

1. grammar-translation method

. grammar-translation method

. communicative approach

. communicative approach

. - 4. task-based method

. direct method

. - 4. lexical approach

. task-based method

. direct method

. lexical approach

. audio-lingual method

. total physical response

. total physical response

O IN|O |0 |W(N

. suggestopedia

N |0 |0T|W | [WI[N

. suggestopedia
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2.3.5. Female vs. male teachers (for details seepmdix No. 8)
2.3.5.1. Participants

As already mentioned, there was a large majorityfeshale teachers (64)
compared to male teachers (10) at the schoolsdadlin the research. The number of
male teachers was equal — 5 Czech teachers anié speakers, 5 from the language
schools and 5 from the secondary schools. Howévemumber of female teachers was
not so “nicely” balanced — there were 29 femalehess at the language schools and 35

at the secondary schools, and only 3 native spedkér61l Czech teachers.

2.3.5.2. Generalisation

Male teachers were on average slightly younger9(3f&ars old) than their
female counterparts (34.5 years old), but the leraft their teaching practice was
significantly shorter (5.5 years for the male teashvs. 10.6 years for the female
teachers).

It is appreciable that such a high number of merevgaialified. It was 90% vs.
84.4% of qualified women. Moreover, taking into smeration that only 62.5% of the
native speakers had proper qualification, thissenemore satisfying.

The average use of Czech language in classesisvalsh noticing. The female
teachers admitted that they used the learners’ endtingue in 38.9 % of a lesson
which, in my opinion, equals “a tragedy”. This ritsapplies exclusively to the Czech
female teachers because female native speakeutfsregere taken separately - 3.3% of
a lesson. The reasons of this are listed belowe-ebapter 2.3.6.1. Much more positive
was the percentage of the male teachers’ usageefhClanguage in classes — it was
only 6.5%. It is almost the exact amount suggedigdscientists to be the best

“quantum” for the learners’ mother tongue when gghre CA.

2.3.5.3. Preferences
To comment on the order of methods by male teachassnecessary to say that

the ranking of the best methods was the sametag iprevious cases.

2 Hanu$ova, Sitlana. “The Communicative Approach.” MethodologgcHlty of Education, Brno.
16" Nov. 2004.
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Male teachers: 10

The teachers’ opinion about the best
methods:

. communicative approach

. task-based method

. - 4. total physical response

. - 4. lexical approach

. direct method

. audio-lingual method

. grammar-translation method

O INO(OT|W[WI|N [

. suggestopedia

Their opinion on the most widely used methods wHsrént - they thought that
the most popular methods were the CA and the L& GiM was on the3place.

Male teachers: 10

Their opinion about the most widely
used methods in general:

. - 2. communicative approach

. - 2. lexical approach

. grammar-translation method

. task-based method

. direct method

. audio-lingual method

. total physical response

0[N |0 |0|D Wk (-

. suggestopedia

The non-preference of the GTM was also visible heirt list of the most
personally used methods — the GTM was on the astyplace.

Male teachers: 10

The most personally used methods:

. communicative approach

. lexical approach

. task-based method

. total physical response

. direct method

. audio-lingual method

. suggestopedia

O IN|O |0 |~ |W [N |-

. grammar-translation method

Unlike male teachers, women did not have a highnkgf the GTM and it was
perceived as the worst. Generally, they quite apaied the Suggestopedia; it was
shifted from its usual®8position to the number six. The answer to the tioeswhy it
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iIs so, might be simple. Women are more romantic emggtive creatures and they
consider the unusual setting to be interestinguesadul.

Female teachers: 64

The teachers’ opinion about the best
method:

. communicative approach

. task-based method

. - 4. direct method

. - 4. lexical approach

. audio-lingual method

. suggestopedia

. total physical response

N OO|IO|W[W|N |-

. grammar-translation method

The most widely used method was the GTM accordrtpeir beliefs.

Female teachers: 64

Their opinion about the most widely
used methods by other teachers:

. communicative approach

. direct method

. task-based method

. audio-lingual method

. lexical approach

. total physical response

0[N |0 |01 [WN

. suggestopedia

The fact that they were not afraid to admit theiage of the GTM in the classes
was quite unusual — the GTM was on thieace. The CA was implemented most

often.

Female teachers: 64

The most personally used methods by
the teachers:

2. task-based method

. direct method

. audio-lingual method

. grammar-translation method

. total physical response

. lexical approach

|IN|O |0 |~ |W

. suggestopedia
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2.3.6. Use of Czech language in classes (for deta@ke Appendix No. 9)
2.3.6.1. Participants

The use of Czech language in classes is quitefiguliifcategory to compare
because there are many factors included. Only & mteresting facts are dealt with -
for the detailed features see the Appendix No. 9.

A majority of the Czech teachers (24) used Czeclgdage in 20-30% of a
lesson while a majority of the native speakersu@d it only in 0-10%. The fact that a
majority of the teachers used Czech language inquagter of a lesson seems to be
appalling.

Czech language formed larger part of the lessoiiseasecondary schools (20-
30% of a lesson) but at the language schools th@ementation was much more
restricted (only in 0-10% of a lesson). A probadkplanation is the larger presence of
the native speakers at the language schools arrhape of the secondary school
teachers. Another reason is the popularity of tieMGat the time when the older
teachers received their training. Presently, thwason differs as the most
recommended method is the CA.

As mentioned previously, a majority of female teashused Czech language in
20-30% of a lesson while a majority of male teashesed it only in 0-10% of a lesson.
A possible explanation is that women are usuallyentalkative creatures than men and
they can easily switch from the target languagdédearners’ mother tongue.

The strangest was the use of Czech language ilmgshéwvo categories — it was
in 30-40 and 40-50% of a lesson. All categorieduieked in the research have "a
representative” in these “full of Czech languagategories. However, | was not able to
detect the reason — these teachers were probaidg thho were not qualified and they

did not know how to approach in teaching of a fgndanguage.

2.3.6.2. Generalisation

The average length of the teachers’ teaching meetas almost the same as of
those who were in categories which use Czech lagggéram 0 to 40% of a lesson. It
was about 10 years.

Quite different was the situation of the teacheln®wsed Czech language in 40-
50% of a lesson. Their average length of the te@cpractice was only 4.3 years, which
seems to be insufficient. My efforts were to do itegearch only with teachers from the

secondary schools and those who teach at the lgagsehools in the courses for
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students after their school-leaving exams. Consdtyel thought that during the
lessons where are the students who have alreadggdbkeir school-leaving exams
from a foreign language; there should be the amofin€zech language reduced to
almost zero. The situation seems to be quite opasid this idea is supported by the
fact that, based on my experience at the languelygok so far, the intensive courses at
language schools often start at either elementapyesintermediate level.

A majority of the qualified teachers was in the ypoof teachers who used
Czech language in 20-30% of a lesson; it was 91.VPts fact is, as already said,
alarming. 90% of qualified teachers use Czech laggun one quarter of a lesson. In
comparison to the previous groups — "only” 71.4%ctesrs using Czech language in

lessons between 40-50 % of the total time are figehli

2.3.6.3. Preferences

The method considered to be the best by all thehtga was the CA, an
expected result. It is noteworthy to pay attentionthe variety of the teachers’ opinion
on the GTM. The groups of teachers who used Czaofjubge in their classes in 10-
20% or 30-40% of a lesson, perhaps appreciatedteibod because they had it on the
4™ or 8" place. This is understandable in case of the &raaiho used Czech language
in 30-40% of a lesson. However, it is not compreiitda concerning the other groups
of teachers. If they said that they used Czechuagg in 10-20% of a lesson then they

could not, in my opinion, have the GTM on tH%place.

Use of Czech

lang. in classes: 0-10% 10-20% | 20-30% | 30-40% | 40-50%
1. CA 1. CA 1. CA 1. CA 1. CA
2. TBM 2. ALM 2. TBM 2. DM 2. TBM
3. LA 3. DM 3. LA 3. TBR 3.-4LA

The best methods /=, "y 4 GTM 4. DM 4 LA 3.-4 DM

in general 5. DM 5-6. TBM |5.ALM 5 GTM 5. ALM

according to the : — : : :

teachers’ opinion: 6. TPR 5.-6. LA 6.-7.GTM |6. ALM 6. TPR
7.5 7. TPR 6.-7.TPR |7.TPR 7.GTM
8. GTM 8.S 8.S 8.S 8.S

The most widely spread method for all groups otheas, except for those who
used Czech language in only 0-10% of a lesson, thesGTM. The last mentioned
group’s opinion of the GTM was clear — they hadritthe & or 4" place because they

used Czech language only in 0-10% of a lesson.
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Use of Czech
lang. in classes: 0-10% 10-20% 20-30% 30-40% 40-50%

1. CA 1.GTM 1.GTM 1.GTM 1.GTM

2. DM 2. DM 2. CA 2. TBM 2.CA
The most widely 3.-4. TBM 3. LA 3. ALM 3.CA 3. TBM
used methods 3.-4. GTM |4.CA 4. DM 4. LA 4. LA
according to the 5. LA 5. ALM 5. TBM 5.-6. DM 5. ALM
teachers’ opinion: g ALM 6. TBM 6. LA 5.-6. ALM |6.DM

7.S 7. TPR 7. TPR 7. TPR 7. TPR

8. TPR 8.5 8.5 8.5 8.5

In case of all the teachers, the most personalsd umethod was the CA.
However, the following ranks in this category vdria lot. Almost every method
changed its place quite often. Only the last pasitid not change — it was occupied by
the Suggestopedia. Probably the most startlingth@shange of positions of the GTM.
Quite “usual” seemed to be th& 6r 7" place in the opinion of the teachers who used
Czech language in 0-10 and 10-20% of a lessos. $imple; they did not use Czech
language therefore their marking of the GTM was.|®Wwe courage to admit the use of
the GTM of the teachers who used Czech languag@-80 and 30-40% of a lesson is
really appreciable — they had it on 2§€ or 39 place. The reason for such placement is
clear; it is in connection with their usage of Qzéenguage in classes. What was really
unexpected was the placement of the GTM on theléce by the teachers who used
Czech language in 40-50% of a lesson — their mestomally used method being the
CA and the method number two the DM. It is inconmeresible how they can use
Czech language so widely if they implement thesthous.

Use of Czech

lang. in classes: 0-10% 10-20% 20-30% 30-40% 40-50%
1.CA 1.CA 1.CA 1.CA 1.CA
2 LA 2. ALM 2. TBM 2.GTM 2. LA
3. TBM 3. DM 3. GTM 3. TBR 3. TBM

The most 4. DM 4. LA 4. ALM 4. LA 4. DM

personally used

s thods: 5. ALM 5 GTM 5 LA 5. DM 5. ALM
6. TPR 6. TBM 6. DM 6. ALM 6. GTM
7.GTM 7. TPR 7.TPR 7. TPR 7.TPR
8.S 8.S 8.5 8.5 8.5
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2.3.7. Teachers’ age (for details see Appendix ND0)
2.3.7.1. Participants

From the total number of 74 participants in theeagsh — 29 were in the group
of 20-30 years old teachers and 6 of them in tloumrof 50-60 years old teachers.
Moreover, 26 Czech teachers were 20-30 years olte Bhnative speakers out of 8
were 30-40 years old and none of them was in tee daoup of 50-60 years old
teachers. However, most of the teachers at theutaggyschools (15) were 20-30 years
old and nobody was in the last group of the oltdesthers whilst most of the teachers
from the secondary schools (14) were also in the §iroup, the last group was not
empty — there were 6 teachers.

The highest quantity of the female teachers wakarfirst group (25) in contrast
with the male teachers who were mainly in the sdagmoup (7), i.e. 30-40 years old

teachers.

2.3.7.2. Generalisation

The average length of the teaching practice cooredpto the teachers’ age. The
youngest teachers have already taught for 3.5 yehile the length of the teaching
practice of the oldest ones was 27.5 years.

The least qualified teachers were 40-50 years ahdly (75% of them) and this
fact was not anticipated as | would expect thibecothe case of the youngest teachers
who have not finished their university studies yidte percentage of qualified teachers
from the other age groups was almost on the sawe [82-83% of them were
qualified).

The average use of Czech language was 21.6-28.38adh lesson which is
quite a high amount — the highest number is thah®fyoungest teachers. This result is
rather alarming because a great majority of theaehiers (82.8%) were qualified and
they ought to know what the modern trends in fordanguage teaching are, e.g. the
usage of the learners’ mother tongue should becestias much as possible. The 30-40-
year-old teachers used Czech language only in%206 a lesson which is exactly what
the scientists recommeridErom my point of view, these are the most compiex
suitable teachers — they are experienced enoughnam@over, their teaching style is

not stereotyping and boring. These are, of coursyidual characteristics of each

® Hanu$ova, Sttlana. “Methods and Approaches in foreign languagehing”. Methodology. Faculty of
Education, Brno. 8 Oct. 2004.
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teacher. From my point of view, it does not necelysaean that all young teachers are

excellent and all “older” teachers are boring atedetyping.

2.3.7.3. Preferences

When comparing the results of the first three gsoop teachers according to
their age, attention should be drawn to the faat they were almost the same (see the
following table). For these teacher, the best nithvas the CA; the last place was
occupied by the Suggestopedia, and the GTM wabk®f'tplace.

Teachers’ age: 20-30 30-40 40-50
1.CA 1.CA 1.CA
2. TBM 2. TBM 2 DM
3. DM 3. DM 3. TBM
The best method 4 LA 4 LA 1A
according to the
teachers’ opinion: ~ [2-AM >. TPR 5. ALM
6. GTM 6. GTM 6.-7. GTM
7. TPR 7. ALM 6.-7. TPR
8.S 8.5 8.S

The most widely used method was considered to &e5{FM followed by the

CA; the least used method was the Suggestopedeoiders of other methods did not

vary much.

Teachers’ age: 20-30 30-40 40-50
1. GTM 1. GTM 1.GTM
2.CA 2.CA 2.CA

The most widely 3.DM 3. TBM 3.-5. TBM

used methods 4. LA 4. ALM 3.-5. LA

according to the 5. ALM 5. DM 3.-5. DM

teachers’ opinion: | 6. TBM 6. LA 6. ALM
7.TPR 7.TPR 7.TPR
8.S 8.S 8.S

The most personally used method by these groupsachers was the CA. The
GTM was on the %, 5" or 6" place and this shows quite a wide usage of thihode
However, they were, as a majority of other teaclrer® different categories, afraid to

admit it.
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Teachers’ age: 20-30 30-40 40-50
1.CA 1.CA 1.CA
2. TBM 2. TBM 2. LA
3.LA 3.LA 3. TBM
The most 4.DM 4. ALM 4.GTM
personally used
methods: 5. ALM 5.GTM 5. DM
6.GTM 6. DM 6. ALM
7.TPR 7.TPR 7.TPR
8.S 8.S 8.S

Completely different situation comes up when logkat the order of methods
evaluated by 50-60 years old teachers. Their metiuocber one was the DM, followed
by the CA. Also the Suggestopedia was not on itgsligst place any more, it moved to

number 6. The last place was taken by the GTM.

Teachers’ age: 50-60
1.DM
2.-4.CA

The best method 2.-4. TBM

. . 2.-4. ALM
according their c TPR
opinion: :

6.-7. S
6.-7. LA
8. GTM

The most widely used method was the CA while théVGifas on the § or 4"
place. This result was rather unanticipated becthese older teachers were expected

to use it much more often.

Teachers’ age: 50-60

1.CA

2. ALM
3.-4. TBM
3.-4.GTM
5. DM

6. TPR
7.-8. LA
7.-8.S

The most widely
used methods in
general:

The same situation occurred in the case of the pe&rstonally used methods —
the first place was taken by the CA and the GTM wrashe &' position.
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Teachers’ age: 50-60

1.CA

2. TBM
The most 3. ALM

4. LA
personally used = DM
methods: :

6. GTM

7. TPR

8.S

2.3.8. Length of teaching practice in years (for dails see Appendix No. 11)
2.3.8.1. Participants

Almost one half (34) of the teachers had only 8 teears of teaching practice.

The length of the teaching practice of Czech tetheas from O to 25 years or
more; the largest majority of them had their teagtpractice only for O to 5 years. Only
a few teachers (7 or 8) had their teaching pradbcel0 — 15 or 15 — 20 years. It is
rather astonishing result because people at thes(a5-45 years old) are generally
considered to be the most “productive”. Native &eeshad only 0 to 15 years of their
teaching practice.

The length of the teaching practice of 20 teacfrera the language schools was
only for O to 5 years. This shows that the teachethe language schools are often very
young or some of them even still studying. At teemdary schools there were some
representatives of all different categories oftéeching practice length.

A majority of the female teachers (28) had 0 to€arg of teaching practice.
There were also some teachers in every categorthlsutvas not the case of the male

teachers — their teaching practice was only for50o+ 5 — 10 years.

2.3.8.2. Generalisation

The average age of the teachers rose accordingetarhount of years of the
teaching practice.

The number of qualified teachers was, on averagste gpalanced in all
categories with the only one exception, i. e. ia tategory of 20 to 25 years of the
teaching practice only 75% of the teachers had danteof teacher training. This fact
highly contrasts with 88.8% of the qualified teashehose teaching practice was 10 to
15 years.

A noteworthy fact is the average use of Czech laggun classes in different

categories of teachers according to the lengtiheftéaching practice. Czech language
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was used, by the teachers whose teaching practdseOw 5, 20 — 25 or 25 and more
years, in one quarter of a lesson. Then there tevesharp contrasts — the usage of
Czech language in 12-14% of a lesson by the teaahi¢hh 5 — 10 and 10 — 15 years of
their teaching practice vs. 38.1% in each lessonhbyteachers whose length of the
teaching practice was 15 to 20 years. Almost threesaumber of qualified teachers
were in both of the previous types of groups otteas but, from my point of view, the

“younger” teachers finished their university studieot such a long time ago and

probably have the theories of teaching "fresherthigir heads than those “older” ones.

2.3.8.3. Preferences

The best method was the CA in all groups of teackg&cept for those with the
longest teaching practice (25 or more years) -XNewas their method number one.
The GTM was in one of the last places except ferdategory of the teachers whose
teaching practice was 20 to 25 years; accordirtgeis opinion, the GTM was on thé'4

place.

Length of

practice: 0-5 5-10 10-15 15-20 20-25 25>
1.CA 1.CA 1.CA 1.CA 1.CA 1. DM
2 TBM _|2.TBM |2.TBM |2.TBM | 2.LA 2 CA
3.DM  |3-4 LA |3.LA 3.ALM_ |3.TBM _ |3.ALM

The bestmethod "7 '™ 3.4 DM |4.ALM | 4. LA 4. GTM  |4. TBM

according to the

teachers' opinion: |5 LA 5 ALM _|5.TPR _|5.DM |5 ALM __|5.TPR
6.GTM |6.TPR |6.DM  |6.TPR |6.DM _ |6.GTM
7TPR  |7.GTM |7.GTM |7.GTM |7.TPR _ |7.8.S
8.S 8.S 8.S 8.S 8.S 7.-8. LA

In the order of the most widely used methods tHeardd the ¥ places were
taken by the GTM and the CA or vice versa. Theregewef course, some slight

variations but they are not worth mentioning.

Length of

practice in: 0-5 5-10 10-15 15-20 20-25 25>
1.CA 1.GTM |1.CA 1.CA 1.CA 1.GTM
2. GTM | 2. DM 2TBM |2.GTM |2.GTM  |2.DM

_ 3. DM 3.ALM__ |3-4. LA |3.DM 3-4.LA |3.CA

The mostwidely )4 4.5 CA |3-4 GTM |4.5.LA |3.-4. ALM |4. TBM

used methods in

general; 5.ALM |4-5.TBM |5.ALM  |4.-5.ALM |5.TBM |5.6.S
6.TBM |6. LA 6. DM 6.TBM |6. DM 5.-6. TPR
7TPR |7.TPR _|7.TPR |7.TPR |7.TPR  |7.LA
8.S 8.S 8.S 8.S 8.S 8. ALM
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The most personally used method was the CA folloiwedhe LA or the DM.
The GTM was in the'Bplace on average, which | consider to corresporttieé amount

of Czech language used in classes as it has bedaireed above.

Length of
practice : 0-5 5-10 10-15 15-20 20-25 25 =
1. CA 1. CA 1. CA 1. CA 1. CA 1. CA
2. LA 2. TBM 2. TBM 2. TBM 2. LA 2. TBM
The most 3. DM 3-4.LA |3.LA 3-4.LA [3.GTM [3.-4.LA
personally used 4. TBM 3.-4. ALM [4. ALM 3.-4.DM |4.TBM 3.-4. DM
methods by the 5. ALM 5.GTM |5.GTM |5.GTM |5.ALM 5. ALM
teachers: 6.GTM |6.DM 6. DM 6. ALM 6. DM 6. GTM
7. TPR 7. TPR 7. TPR 7. TPR 7. TPR 7. TPR
8.S 8.S 8.S 8.S 8.S 8.S

2.4. Commentary of the findings
The findings of research are commented on in thevang two sub-chapters. The
first part consists of expected and non-surprisimglings; the second one includes

alarming or even appalling facts.

2.4.1. Expected findings

The following results confirmed my ideas which dhaefore starting doing this
research:

Imbalances in number of Czech teachers and ngpeakers and in number of
female and male teachers are problems of the grdsgnn the Czech Republic which
have been expected and the reasons have beeryatieationed.

The average age was 33.9 years and | considetahie an “ideal* age for
teachers. Those who are younger might be not exped enough to be able to solve
every situation that arises in a class. On therdihad; the older teachers might be far
from the learners’ age to understand their neeg#énians and problems. These
characteristics are applicable to the teachersemel and, according to my opinion,
there are many individual differences. The average of the teachers corresponds to
the average length of the teaching practice (10eyears) and, from my point of view,
this is the most appropriate the teaching pradtingth for the reasons mentioned above

(experience, age etc.).
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The order of the best methods according to theneratopinion was almost the
same as my personal order of methods and approadoegetails see above p. 41. In
my opinion, the best method is the CA and the Ssiggedia is on the very last place.
For the detailed reasons of my opinion see the 8hdp- Assessments of methods. On
the other hand, my order of the most personally usethods and the teachers’ vary
only slightly. The method | use the most is the ®at | rarely employ the
Suggestopedia in my teaching, except for so-céjpedipheral learning” which means
presence of posters and maps on the walls in @&s.cl do not apply the LA as
frequently as the respondents — | have it in fﬁ@léCe. On the contrary, | use the TPR
more often then the teachers included in the rekeait is in the % position.

2.4.2. Unexpected findings
As it has been already pointed out, there wererabuaexpected results of the

research that surprised not only me but most pighaili surprise the other teachers as
well. The "surprise” number one is the use of Czlkelguage in classes and this is in
connection with the use of the GTM. The respondsaidg that, on one hand, they used
the CA the most but, on the other hand, they usesgtiClanguage in 22% of a lesson,
on average. If they used Czech language in suaghapnoportion of each lesson then
their method number one definitely could not be@i#e as the research shows. Another
possibility is that they do not know what the kegtlures and characteristics of the CA
are because, as the scientists suggest, recommanaaadht of the learners’ mother
tongue in classes is about 5% of a lesson. Theepg&rge mentioned above is the
average amount which means that there might be mangtions. Some of them are
ratherpositive — the usage:

» at the language schools (20.1%),

* by the native speakers (1.9%),

* by the male teachers (6.5%),

* by qualified teachers (23.5%),

* by 30 to 40-year-old teachers (12.6%) and 50 tgeé#)-old teachers (21.6%),

« and finally by those teachers whose the teachiagtige is 5 — 10 years

(13.9%), 10 — 15 years (12.2%) and 20 — 25 yeAr%o.
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More frequently these variations waregative for example — the use of Czech
language:

* at the secondary schools (25.3%),

* by the Czech teachers (26%),

* by nonqualified teachers (25%),

* by females (38.9%),

* by 20 to 30 years old teachers (28.3%) and 40 tgea@s old teachers (26.9%),

* and finally by those whose length of the teachiragfice 0 — 5 years (26.2%),
15 — 20 years (38.1%) and 25 or more years (24%).

The order of the most widely used methods in gérseamed also very quite
notable. It shows the respondents’ opinion on ttieeroteachers’ usage of methods.
They probably think that the others were taughtuse the GTM and use it till
nowadays. Another reason, which comes to my msthe fact that the teachers try to
use the CA, but on the contrary, they know thay teeitch to the learners’ mother
tongue very often and very easily because of thenégs’ needs.

The last reason for such a wide use of Czech Eggumay be the inadequate
proportion of the qualified teachers. As alreadyntiemed, | consider this percentage
unsatisfactory. In my opinion, it is very usefuldagood for a future teaching career to
have a suitable education. On the other hand, s dmt necessarily mean that every
university graduate is an excellent teacher ordhagrson without a university degree is
not a good teacher. | think it is essential tharg\veacher participates in some kind of
teacher training either at university, at languageool or at any other institution. Then
they should know which methods and approacheseifdteign language teaching exist,
which are considered to be efficient and which oaes not so recommendable, and
finally they will be able to choose the best featuof every method and create the most
suitable approach for themselves and for a pasdrogioup of learners’ as well. | think
that every group of students requires differenetgpthe teaching strategies, styles and
combination of all approaches.

There were many other unexpected findings in meaed. They are the
following:

- 90% of qualified male teachers.
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- 4™ position of the GTM in the order of the best melhdy the teachers who
admit using Czech language in 10 to 20% of a lessohquite a large amount
of them is qualified (83.3%).

- 91.7% of qualified teachers who confess using Czacbuage in 20 to 30%
of a lesson and theirplacement of the GTM in ranking of the most
personally used methods. The quality of their teadhaining was probably
very low because of such a wide usage of Czechubaye

- The length of the teaching practice (4.3 yearghefteachers who use Czech
language in 40 to 50% of a lesson.

- The F' position of the CA as the most widely used methpd0 to 60-year-
old teachers. | consider this application of theMsio be a little bit old-
fashioned but, on the contrary, it is exactly asytlwere taught during their
studies.

- The 4" place of the GTM by the teachers who are 40-5@syek in the order
of the most personally used methods.

- The placement of the GTM in"2place among the best methods by the
teachers whose length of the teaching practice t® 25 years.

- The placing the GTM in the®place among the most personally used methods
by the teachers whose teaching practice is 20 yeabs.

2.5. Conclusion and recommendation

After finishing the analysis of this research, theare three suggestions that
come to in my mind and | regard them necessaryirapdrtant to be pointed out.

The first one is that the teachers should use Gzech language in classes
because this is a tendency in today’'s teachindnenwiorld but it is obviously not the
case of the Czech system of education. | do nokttiat all the teachers have the same
opinion, there are some exceptions, of coursealyneat majority of teachers use Czech
language very often and the results of my reseeoctiirmed this idea. The usage of
Czech language should be controlled by head tesabredirectors of the language
schools or anyone who takes care about the watgmohing at a particular school.

The second suggestion is that the number of théfigdateachers should rise
and also, generally, the quality of the teachanimmg should be higher. | do not know
whether the courses are not of sufficient qualitgh@ problem is somewhere else but
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the results of the research show the following e-tdachers use Czech language very
often and the “old-fashioned” GTM is widely employ® the teaching practices. Many
teachers have only so-called “pedagogical minimamd they consider it to be enough
for their teacher training but it is not. It does mstruct them “how to teach a foreign
language”. In my opinion, it is not only importatitat a teacher has certificate of
attending some kind of teacher training courseatsd the particular way of teaching is
very important and again it should be observed emctrolled from time to time.
Another way of improving the quality of the teadpiprocess might be attending or
organizing conferences where the teachers woulbasmge their experience, opinions,
ideas, problems and their solutions. My idea atsthat the system of education in the
Czech Republic should change, there should be moreey and this will probably help
to attract young teachers to the educational peocCHse last but not least suggestion on
how to improve the quality of the teaching is afeofor native speakers to have a
possibility to obtain some kind of reasonable prteacher training in the Czech
Republic.

The third suggestion is that there should be maake reachers and more native
speakers in schools. The reasons for this are obvbut the real situation is very
complicated. It is somehow deeply rooted in thedBzeducational system that most of
the teachers are women and the reasons for this been already dealt with. The
situation with native speakers is also difficulichase there are not many possibilities
how to attract foreigners to teach in the CzechuRbp. Perhaps the conditions for
them will slightly improve after a few years of theembership of the Czech Republic

in the European Union.
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Conclusion

The aim of this work was to uncover which methodd approaches in foreign
language teaching are, according to the resporidgpitéon, considered to be the best,
to be most widely used by other teachers in gerardlwhich methods they personally
use the most. The assumption was that the beghanaost widely used method is the
Communicative Approach. And yet, the use of then@nar-Translation Method was
expected as well. This thesis also attends to xpeaed and unexpected findings of
this research. For details of this research — bapter 2.4.

The former category — the expected findings inatuttee imbalance in number
of Czech teachers and native speakers, the imkalanoumber of male and female
teachers, the average age of teachers, teachersigevlength of the teaching practice,
the order of the best methods according to thehtat opinion (the Communicative
Approach was in the®lplace) and the order of the actually most usechaut (the
Communicative Approach was in th& dlace again).

In the latter category, there were three most ueebgal findings. The first one
was the wide use of Czech language in classesorgumes 22.7% of a lesson which is
almost a quarter of it. The second one was theep&age of qualified teachers — only
82.2% of qualified teachers out of 74 respondemsniider to be insufficient. Finally,
there was the order of the most widely used methoedhe Grammar-Translation
Method was placed *1which also corresponds to widely spread usage zéciT

language in classes contrary to what we have |eathie Faculty of Education.

As it has been presupposed, there were many fiadamgited in the research.
My suggestions on modifications and changes, thatildvin future prevent such
unexpected results, and also on improvement ottineent situation in the system of
education are introduced in the following paragrapinst of all, | think that teachers
should try their best to reduce the usage of Ctamufpuage to minimum in classes and
their way of teaching should be observed by thealsh head teachers; secondly, the
guality of the teacher training ought to rise atebdhe proportion of qualified teachers
should intensify in both types of schools includedhis research (for suggestions how
to realise these see chapter 2.5.); and eventuallye native speakers and more male
teachers are needed in schools which, on the o, requires more money in the

system, higher salary and many other changes iG@zlkeh system of education.
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Finally, 1 would like to point out that much hasatiged in the Czech
educational system in recent years mainly durimgaériod after the Velvet revolution
but even so many changes are yet ahead of us hoinatme educational system but in
other spheres of life as well and it will alwaystoge that “Learning is a treasure that

will follow its owner everywhere.” - Chinese Prober
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Appendix 1 —Questionnaire:

School(type of school — circle)

Language school

Teacher(circle):

Secondahpol

- Nationality Czech  Native speaker
-Sex male female

- Age (write a number)

- Length of teaching practice (in years)

Basic school

- Teacher training (someone taught you how tohteacircle)

No

Yes — what kind (specify):

- Do you use Czech language in the classroom@dyi

No

Yes (specify) — make a knam the scale

0%

10

20 30

450

60 70 80

90 100%

I. Which method
do you consider to
be the best?
(please mark from
1-best to 8-worst in
the appropriate
space below)

II. Which method
do you consider to
be the most widely
used in general?
(please mark from
1-best to 8-worst in
the appropriate
space below)

lll. Which method
do you use the
most?

(please mark from
1-best to 8-worst in
the appropriate
space below)

The Grammar
Translation Method

The Direct Method

The Audio-Lingual
Method

The Total Physical
Response

Suggestopedia

The
Communicative
Approach

Task-Based
Method

The Lexical
Approach

comments

(if you have more
comments use the
other side)

A short description of methods can be found attie of this questionnaire.
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Appendix 2 —Description of methods:

The Grammar Translation Method or ,classical method*.

This is one of the most traditional methods, dating back to the late nineteenth century.

Its focus is on learning the rules of grammar and their application in translations from one language into
the other.

Vocabulary in the target language is learned through direct translation of isolated words from the native
language.

Classes are taught in the mother tongue, there are very little active use and teaching done in the target
language.

Readings in the target language are translated directly and then discussed in the native language.
Grammar is taught with long explanations in the native language and later applied in the production of
sentences.

No class time is allocated to allow students to produce their own sentences; less time is spent on oral
practice.

Testing of the students is done almost through translation.

The Direct Method — ,.the second language learning should be more like the 1stlanguage learning®.

This method includes lots of oral interaction, spontaneous use of language, no translation between the first
and second language, and little or no analysis of grammar rules.

Classroom instructions are given in the target language and mother tongue has no place in classes.

Only everyday vocabulary and sentences are taught.

Grammar is taught inductively, the learning of grammar and translating skills should be avoided because
they involve the application of the mother tongue.

Primacy is given to spoken word and great stress is put on correct pronunciation.

Printed word must be kept away as long as possible.

Writing should be delayed until after the printed word has been introduced.

Concrete vocabulary is taught through demonstrations, objects and pictures, and abstract vocabulary is
taught through association of ideas.

The Audio-Lingual Method or ,army method®.

This method developed during the Second World War in the United States when it was necessary to teach
people the language quickly.

I's based on drills and dialogues.

Grammar is not taught in direct way.

Its objectives are accurate pronunciation and grammar, ability to respond quickly and accurately in speech
situations and knowledge of sufficient vocabulary to use the grammar patterns.

Emphasis is laid on building blocks of language and learning the rules for combining them.

The meaning of words should be learned only in context, no translations to the mother tongue. Only
everyday English and vocabulary connected to the topic are used.

The teacher should speak only the target language, the work is based on listening and responding to the
teacher.

TPR - The Total Physical Response — ,the body language conversation*

This method is based on the principle that we should study a foreign language in a similar way as the
children learn their mother tongue.

Mother tongue is rarely used; students are allowed to use it when necessary.

Acting, performing and listening are very important.

At the beginning the students are just listening to what the teacher says, then they repeat after him and
then they start to speak.

Only concrete vocabulary connected with actions, not abstract, is taught.

Tenses and continuous aspects, classroom language, imperatives and instructions, and story-telling are
used.

No grammar is taught; just commands and imperatives are used, and then drill.
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Suggestopedia
This method is a specific set of learning recommendations derived from Suggestology.

The most important characteristics of this method are stress on decoration, furniture and arrangement of
the classroom, the use of music, dramatization, emotionality, relaxation and positive atmosphere, and the
authoritative behaviour of the teacher.

A most conspicuous feature is centrality of music and musical rhythm to learning.

The learner learns not only from the effect of direct instruction but from the environment in which the
instruction takes place.

The aim for student is to relax, have fun and have no barriers in mind when studying.

Grammar is not explained directly, it's so-called peripheral learning (grammar patterns are on posters on
the walls).

Emphasis is on memorization of vocabulary pairs — a target-language item and its native language
translation.

Only everyday English is used in dialogues, students have handouts half in mother tongue and half in the
target language. They learn the blocks of language.

The Communicative Approach

This method focuses on language as a medium of communication.

The goal is communicative competence which means ability to use the language correctly and
appropriately to the situation, ability to communicate completely, not the ability to use the language exactly
as a native speaker.

The teacher should facilitate the communication between all participants but act as an independent
participant.

The emphasis is on practice of oral and listening skills in pair work and group work as a way of developing
communicative skills.

Grammar is taught, but less systematically, the use of idiomatic and everyday English.

Materials must relate to pupils” own lives and must be authentic, real and fresh.

Task-Based Method
It's typically based on three stages:
- pre-task phase — introduction of topic/task/new words by the teacher
- task-cycle - task - students do the task
- planning - students prepare report to class
- report presentation
- language focus — analysis of new features and practice.
The aim is exploring, listening and speaking.
It's based on self-teaching.
Grammar is explained afterwards.
The teacher is advisor and initiator; the students are explorers and investigators.

The Lexical Approach

The aim is to build learner’s lexis, to draw learners” attention to lexical units and their use of lexical units.
Grammar is not stressed very much, just observation, hypothesis and experiments.

Lexical units/vocabulary is divided into four groups — words, collocations, fixed expressions/idioms, semi-
fixed expressions.

Mother tongue is used in translations.

Learners are encouraged to participate fully in lessons through speaking, listening, noticing and reflecting.
Classroom procedures involve:

- teaching individual collocations

- making students aware of collocations

- extending what students already knot by adding knowledge of collocations

- storing collocations through encouraging students to keep a lexical notebook.
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Appendix 3 —Introductory letter:

Dear teachers,

| am a 5th year student of the Faculty of EducatibiMasaryk University
Brno.

| study English and Special Education and | amimgitny diploma thesis
on methods and approaches in foreign languageitepch

| would like to ask you to fill in this short questnaire.

Thank you very much.

Sylva Duchékova
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Appendix 4 —Total number of teachers:

Total number of

teachers: 74

Czech teachers 66 | Native speakers 8
Female teachers 64 | Male teachers 10
Language schools 34 | Secondary schools 40
Average age 33,9
Average length of teaching practice 9,8
Teacher training — yes 82,2%
Average use of Czech language in classes 22,7%

The best method in general:

1. communicative approach

. audio-lingual method

2. task-based method

. total physical response

3. direct method

. grammar-translation method

4. lexical approach

(N (O

. suggestopedia

The most widely used method:

1. grammar-translation method

audio-lingual method

2. communicative approach

lexical approach

3. direct method

total physical response

4. task-based method

5.
6.
7.
8. suggestopedia

The most personally used method:

1. communicative approach

5. audio-lingual method

2. lexical approach

6. grammar-translation method

3. task-based method

7. total physical response

4. direct method

8. suggestopedia
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Appendix 5 —Language schools vs. Secondary schools

Language schools: 34 teachers

Czech teachers 27 | Native speakers 7
Female teachers 29 | Male teachers 5
Average age 30,3
Average length of teaching practice 7,9
Teacher training — yes 79,4%
Average use of Czech language in classes 20,1%

The best method in general:

. communicative approach

. task-based method

. direct method

. lexical approach

. audio-lingual method

. grammar-translation method

. total physical response

N[O |0 |W[N (P

. suggestopedia

The most widely used method:

. - 2. communicative approach

. - 2. grammar-translation method

. direct method

. task-based method

. audio-lingual method

. total physical response

1
1
3
4
5. lexical approach
6
7
8

. suggestopedia

The most personally used method:

. communicative approach

. lexical approach

. direct method

. task-based method

. total physical response

. audio-lingual method

. grammar-translation method

O IN|O |0~ |W[N |-

. suggestopedia
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Secondary schools: 40 teachers

Czech teachers 39 | Native speakers 1
Female teachers 35 | Male teachers 5
Average age 37,6
Average length of teaching practice 11,6
Teacher training — yes 85,0%
Average use of Czech language in classes 25,3%

The best method in general:

. communicative approach

. task-based method

. audio-lingual method

. direct method

. lexical approach

. total physical response

. grammar-translation method

0N |O (O [W([N (-

. suggestopedia

The most widely used method:

. grammar-translation method

. communicative approach

. direct method

. audio-lingual method

. lexical approach

. task-based method

. total physical response

N[O |0 [W[N (-

. suggestopedia

The most personally used method:

. communicative approach

. task-based method

. lexical approach

. audio-lingual method

. direct method

. grammar-translation method

. total physical response

0N O |0 [WN (-

. suggestopedia
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Appendix 6 —Czech teachers vs. Native speakers

Czech teachers: 66

Language schools 27 | Secondary schools 39
Female teachers 61 | Male teachers 5
Average age 34,1
Average length of teaching practice 12,5
Teacher training — yes 87,9%
Average use of Czech language in classes 26,0%

The best method in general:

. communicative approach

. task-based method

. direct method

. audio-lingual method

. lexical approach

. total physical response

. grammar-translation method

N[O |0 |W[N (P

. suggestopedia

The most widely used method:

. grammar-translation method

. communicative approach

. direct method

. task-based method

. lexical approach

. audio-lingual method

. total physical response

0N |00 D [WIN (-

. suggestopedia

The most personally used method:

. communicative approach

. - 3. task-based method

. - 3. lexical approach

. audio-lingual method

. direct method

. grammar-translation method

. total physical response

N0 |0 [ININ |-

. suggestopedia
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Native speakers: 8

Language schools 7 | Secondary schools 1
Female teachers 3 | Male teachers 5
Average age 28,6
Average length of teaching practice 8,8
Teacher training — yes 62,5%
Average use of Czech language in classes 1,9%

The best method in general:

. communicative approach

. task-based method

. lexical approach

. direct method

. total physical response

. audio-lingual method

. suggestopedia

0N |O (O [W([N (-

. grammar-translation method

The most widely used method:

. direct method

. - 4. grammar-translation method

. - 4. task-based method

. - 4. lexical approach

. communicative approach

. audio-lingual method

. suggestopedia

O IN|O[OTIN[(N|N (P

. total physical response

The most personally used method:

. communicative approach

. - 3. task-based method

. - 3. lexical approach

. audio-lingual method

. direct method

. total physical response

. suggestopedia

0N O |01 [ININ (-

. grammar-translation method
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Appendix 7 —Teacher training:

Teacher training - yes: 61 teachers

Language schools 27 | Secondary schools 34
Czech teachers 58 | Native speakers 3
Female teachers 54 | Male teachers 7
Average age 35,7
Average length of teaching practice 9,8
Average use of Czech language in classes 23,5%

The best method in general:

. communicative approach

. task-based method

. direct method

. audio-lingual method

. lexical approach

. total physical response

. grammar-translation method

N[O |0 |W[N (P

. suggestopedia

The most widely used method:

. audio-lingual method

. grammar-translation method

. communicative approach

. direct method

. task-based method

. lexical approach

. total physical response

0N |00 D [WIN (-

. suggestopedia

The most personally used method:

. communicative approach

. lexical approach

. direct method

. task-based method

. audio-lingual method

. grammar-translation method

. total physical response

O IN|O |0~ |W[N |-

. suggestopedia
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Teacher training - no: 13 teachers

Language schools 7 | Secondary schools 6
Czech teachers 8 | Native speakers 5
Female teachers 10 | Male teachers 3
Average age 28,9
Average length of teaching practice 8,9
Average use of Czech language in classes 25,0%

The best method in general:

. communicative approach

. task-based method

. lexical approach

. audio-lingual method

. direct method

. grammar-translation method

. total physical response

0N |O (O [W([N (-

. suggestopedia

The most widely used method:

. grammar-translation method

. communicative approach

. - 4. task-based method

. - 4. lexical approach

. direct method

. audio-lingual method

. total physical response

O INO(OT|W[WI|N ([P

. suggestopedia

The most personally used method:

. communicative approach

. task-based method

. lexical approach

. audio-lingual method

. grammar-translation method

. direct method

. total physical response

0N O |0 [WN (-

. suggestopedia

84




Appendix 8 —Female vs. male teachers:

Male teachers: 10

Language schools 5 | Secondary schools 5
Czech teachers 5 | Native speakers 5
Average age 31,9
Average length of teaching practice 55
Teacher training — yes 90,0%
Average use of Czech language in classes 6,5%

The best method in general:

. communicative approach

. task-based method

. - 4. total physical response

. - 4. lexical approach

. direct method

. audio-lingual method

. grammar-translation method

O IN|O[(OT|W[WI|N (F-

. suggestopedia

The most widely used method:

. - 2. communicative approach

. - 2. lexical approach

. grammar-translation method

. task-based method

. audio-lingual method

. total physical response

1
1
3
4
5. direct method
6
7
8

. suggestopedia

The most personally used method:

. communicative approach

. lexical approach

. task-based method

. total physical response

. direct method

. audio-lingual method

. suggestopedia

O IN|O |0~ |W[N |-

. grammar-translation method
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Female teachers: 64

Language schools 29 | Secondary schools 35
Czech teachers 61 | Native speakers 3
Average age 34,5
Average length of teaching practice 10,6
Teacher training — yes 84,4%
Average use of Czech language in classes 38.9%

The best method in general:

. communicative approach

. task-based method

. - 4. direct method

. - 4. lexical approach

. audio-lingual method

. suggestopedia

. total physical response

N OO|IOTWW|N |-

. grammar-translation method

The most widely used method:

. grammar-translation method

. communicative approach

. direct method

. task-based method

. audio-lingual method

. lexical approach

. total physical response

N[O |0 [W[N (-

. suggestopedia

The most personally used method:

. communicative approach

. task-based method

. direct method

. audio-lingual method

. grammar-translation method

. total physical response

. lexical approach

0N O |0 [WN (-

. suggestopedia
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Appendix 9 —Use of Czech language in classes:

Use of Czech lang. in classes: 0-10% | 10-20% | 20-30% | 30-40% | 40-50%
Teachers — Total number: 23 12 24 8 7
Czech teachers 15 12 24 8 7
Native speakers 8 0 0 0 0
Language schools 15 3 8 4 4
Secondary schools 8 9 16 4 3
Female teachers 16 11 22 8 7
Male teachers 7 1 2 0 0
Average age 33,2 34,9 34,6 34,6 30
Average length of teaching practice 10 9,8 10,4 9,5 4,3
Teacher training — yes 82,6% 83,3% 91,7% 75,0% 71,4%

1.CA 1.CA 1.CA 1.CA 1.CA

2. TBM 2. ALM 2. TBM 2. DM 2. TBM

3. LA 3. DM 3. LA 3. TBR 3.-4 LA
The best method in general: 4. ALM 4. GTM 4. DM 4. LA 3.-4 DM

5. DM 5.-6. TBM |5. ALM 5.GT™M 5. ALM

6. TPR 5.-6. LA 6.-7.GTM | 6. ALM 6. TPR

7.S 7. TPR 6.-7.TPR | 7. TPR 7.GTM

8.GTM 8.S 8.S 8.S 8.S

1.CA 1.GT™M 1.GTM 1.GT™M 1.GTM

2. DM 2. DM 2. CA 2. TBM 2.CA

3.-4. TBM |3. LA 3. ALM 3.CA 3. TBM
The most widely used method: 3.-4. GTM 14. CA 4. DM 4.LA 4.LA

5. LA 5. ALM 5. TBM 5.-6.DM_|5. ALM

6. ALM 6. TBM 6. LA 5.-6. ALM | 6. DM

7.S 7. TPR 7. TPR 7. TPR 7. TPR

8. TPR 8.S 8.S 8.S 8.S

1.CA 1.CA 1.CA 1.CA 1.CA

2. LA 2. ALM 2. TBM 2.GT™ 2. LA

3. TBM 3.DM 3.GT™ 3. TBR 3. TBM
The most personally used 4. DM 4. LA 4. ALM 4. LA 4. DM
method: 5. ALM 5.GTM 5. LA 5. DM 5. ALM

6. TPR 6. TBM 6. DM 6. ALM 6. GTM

7.GTM 7. TPR 7. TPR 7. TPR 7.TPR

8.S 8.S 8.S 8.S 8.S
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Appendix 10 —Teachers’ age:

Teachers’ age: 20-30 30-40 40-50 50-60
Teachers — Total number: 29 23 16 6
Czech teachers 26 18 14 6
Native speakers 3 5 2 0
Language schools 15 12 7 0
Secondary schools 14 11 9 6
Female teachers 25 16 15 6
Male teachers 4 7 1 0
Average length of teaching practice 3,5 7,6 18,3 27,5
Teacher training — yes 82,8% 82,6% 75,0% 83,3%
Average use of Czech language in
classes 28,3% 12,6% 26,9% 21,6%

1.CA 1.CA 1. CA 1. DM

2. TBM 2. TBM 2. DM 2.-4. CA

3. DM 3.DM 3. TBM 2.-4. TBM
The best method in general: 4.LA 4.LA 4.LA 2.-4. ALM

5. ALM 5. TPR 5. ALM 5 TPR

6. GTM 6. GTM 6.-7.GTM |6.-7. S

7. TPR 7. ALM 6.-7.TPR |6.-7. LA

8.S 8.S 8.S 8. GTM

1.GTM 1.GTM 1.GTM 1.CA

2.CA 2.CA 2.CA 2. ALM

3. DM 3. TBM 3.-5.TBM |3.-4. TBM

; . 4. LA 4. ALM 3.-5. LA 3.-4. GTM

The most widely used method: = ALM = DM 3.5 DM 15 DM

6. TBM 6. LA 6. ALM 6. TPR

7. TPR 7. TPR 7. TPR 7.-8. LA

8.S 8.S 8.S 7.-8. S

1.CA 1.CA 1.CA 1.CA

2. TBM 2. TBM 2. LA 2. TBM

3. LA 3. LA 3. TBM 3. ALM
The most personally used method: 4. DM 4.ALM 4.GTM 4.LA

5. ALM 5. GTM 5. DM 5. DM

6. GTM 6. DM 6. ALM 6. GTM

7. TPR 7. TPR 7. TPR 7. TPR

8.S 8.S 8.S 8.S
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Appendix 11 —Length of teaching practice:

Length of practice in
years: 0-5 5-10 |10-15 [15-20 |[20-25 | 25 =
Teachers — Total number: 34 14 9 8 4 5
Czech teachers 30 12 7 8 4 5
Native speakers 4 2 2 0 0 0
Language schools 20 5 6 0 2 1
Secondary schools 14 9 3 8 2 4
Female teachers 28 10 9 8 4 5
Male teachers 6 4 0 0 0 0
Average age 27,7 32,1 38,7 45,0 48,5 53,4
Teacher training — yes 88,2%| 78,6%| 888%| 875%]| 750%| 80,0%
Average use of Czech language in
classes 26,2% | 139%| 12,2%| 38,1%| 20,0%| 24,0%
1.CA 1.CA 1.CA 1.CA 1.CA 1. DM
2. TBM |2.TBM [2.TBM [2.TBM |2.LA 2.CA
3.DM 3.-4.LA |3.LA 3.ALM |3.TBM |3.ALM
3.-4.
The best method in general: 4. ALM | DM 4. ALM 4. LA 4.GTM |4.TBM
5. LA 5.ALM |5.TPR |5.DM 5.ALM |5.TPR
6. GTM |6. TPR |6.DM 6. TPR |6.DM 6. GTM
7.TPR |7.GTM |7.GTM |7.GTM |7.TPR |7.-8. S
8.S 8.S 8.S 8.S 8.S 7.-8. LA
1.CA 1.GTM |1.CA 1.CA 1.CA 1.GTM
2.GTM |2.DM 2.TBM |2.GTM |2.GTM |2.DM
3. DM 3.ALM |3.-4.LA |3.DM 3.-4.LA |3.CA
3.-4. 3.-4.
The most widely used 4. LA 4.-5.CA |GTM 4.-5.LA |ALM 4. TBM
method: 4.-5. 4.-5.
5.ALM |TBM 5.ALM |ALM 5.TBM |5.-6.S
5.-6.
6. TBM |6.LA 6. DM 6. TBM |6.DM TPR
7.TPR |7.TPR |7.TPR |7.TPR |7.TPR |7.LA
8.S 8.S 8.S 8.S 8.S 8. ALM
1.CA 1.CA 1.CA 1.CA 1.CA 1.CA
2. LA 2.TBM [2.TBM [2.TBM |2.LA 2. TBM
3. DM 3.-4.LA |3. LA 3.-4.LA |3.GTM |3.-4. LA
The most personally used 3.-4. 3.-4. 3.-4.
) 4. TBM |ALM 4. ALM | DM 4. TBM |DM
method: 5. ALM |5.GTM |5.GTM |5.GTM |5.ALM |5. ALM
6. GTM |6.DM 6. DM 6. ALM |6.DM 6. GTM
7.TPR |7.TPR |7.TPR |7.TPR |7.TPR |7.TPR
8.S 8.S 8.S 8.S 8.S 8.S
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Appendix 12 —Theory X and theory Y:

Theory X in class

Theory Y in class

e | try to motivate the students (with

‘fun’ activities, persuasion and coercion).

e Itryto find ways to make games or

entertaining activities out of dull material

e Usually | direct what happens in class

and | control the lesson.

* | evaluate the success of learner

utterances, activities, how much is leatat

e Learners are expected to follow and f

in with what | have prepared.

« Atypical lesson could be seen as
a sequence of activities, games etc. that

| have chosen and given to the class.

- | offer praise, encouragement and
‘reward’ more than/rather than accurate

evaluations.

e Learners see me as the authority

on language and on how to learn.

e Learning is filling’ in gaps -e.g. “there

are three more things we have to do”.

e | do not try to motivate learners. |

assume that they are motivated.

» Asfar as possible | find what is engagin

in the material we are working with rather

than grafting on games and ‘fun’ techniques.

* We share responsibility for the class. W,
agree what should be done, when and how
At times | direct; at other times individuals o

the group are responsible.

* We compare evaluations of what happe

» Learners and teacher decide what to dg
how to use it as part of an ongoing Decide-
Do-Feedback cycle. | prepare material base

on what learners ask me to do.

» Atypical lesson could be seen as
an interaction that brings in appropriate

tasks, exercises, activities when useful.

e | do not praise. | do not offer rewards.

| encourage by giving accurate evaluations.

i Learners see me as someone who

has experience, ideas and opinions.

e Learning in ‘unfolding’ a path — e.g. “this

leads to that”. Teaching is helping to create

the structure and value in that unfolding.

and
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Résumé

This diploma thesis, entitled “Methods and Appraschn foreign language
teaching”, attends to the usage of various metlamdisapproaches to foreign language
teaching. It consists of two parts. In the firstheoretical — part, basic characteristic
features of several methods and approaches arenpeedsin detail. The second —
practical — part concerns the results of the refeaith the aim to recognise opinions
on the methods and approaches to foreign languemghing. Respondents, teachers
from several secondary schools and language schioBlIsi0, were requested to fill in a

questionnaire and to rank methods according to gegsonal preference.

Resumé

Tato diplomova prace s nazvem “Metodyi#sfupy ve vyuce ciziho jazyka” se
zabyva pouzitimiznych druli metod a fistupi ve vyuce ciziho jazyka. Sklada se ze
dvou c¢asti. V prvni — teoretické -€asti, jsou detaila prezentovany zakladni
charakteristické znakyékolika metod a fistupi. Druh& — prakticka €ast je zabyva
vysledky vyzkumu, jehoz cilem bylo zjistit ndzorgt metody a fistupy k vyuce ciziho
jazyka. Respondenti,citelé rekterych brrnskych stednich a jazykovych Skol, byl
pozadani, aby vyplnili dotaznik a vytitb porfadi metod podle jejich osobnich

preferenci
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